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Abstract	
	

	 This	quantitative	research	study	documents	the	observed	behaviors	

and	reported	experiences	of	a	middle	school	teacher	and	her	class	of	eighteen	

intermediate	and	advanced	ELs	when	blogging	is	used	in	the	classroom	to	

improve	literacy	skills.		This	study	examines	how	the	implementation	of	a	

blogging	routine	was	used	to	help	students	improve	their	reading,	writing,	

speaking	and	listening	skills.		The	routine	involved	reading	text,	completing	

questions,	discussing	the	text,	writing	to	a	blog	and	ultimately	reading	and	

commenting	on	another’s	blog	post.		The	curriculum	used	KidBlog	as	the	blog	

platform	to	discuss	student	understandings,	thoughts	and	opinions.	

	 Methods	of	gathering	data	included	student	surveys	and	interviews,	

observations,	field	notes	and	student	artifacts	and	assessments.		Data	analysis	

methods	used	in	the	study	included	reflective	memos,	coding	of	observational	

logs	and	student	artifacts,	and	the	formation	of	theme	statements.	

	 From	this	study	it	was	determined	that	developing	a	blogging	routine	

in	the	classroom	may	positively	influence	students’	critical	thinking	and	

literacy	skills.		Instructional	strategies	used	to	support	blogging	can	provide	

the	opportunity	to	create	relevant	and	authentic	activities	for	student	

collaboration	and	increased	engagement.		Blogs	provide	an	authentic	

audience	and	incorporate	the	use	of	technology	in	the	classroom	for	real	

world	applications	and	assist	on	improving	students’	technology	skills	for	the	

21st	century.	 	
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Researcher’s Stance 

My path to teaching was not a traditional one.  In fact, I never considered 

being a teacher when I was in high school planning for college.  I was more 

curious about how a machine could process and provide information so rapidly. 

That curiosity of computers, along with my love of math and science, engaged me 

for many years as a Systems Analyst.  After time away from my career, my 

technology background provided me another opportunity.  My local school district 

was looking for a teacher assistant with a technology background to help 

struggling readers improve their comprehension using a computer-based program.   

My life changed when I discovered a passion for working with students. 

The look on a child’s face when he or she learned something new was simply 

overwhelming.  The students were engaged in the stories they listened to on the 

computer, but they still struggled with their use of specific reading strategies, and 

they needed help with social interaction to be able to discuss their reading. I began 

talking with them about the story they read to help them to build their 

comprehension.  I realized the pros and cons of using this technology as a learning 

tool, but I was hooked on teaching and began taking classes to earn my teaching 

certification. 

Many teaching opportunities occurred over the next several years, but most 

involved working with English Learners (ELs).  I used technology programs, such 

as Read 180 and Raz-Kids, to help ELs listen to stories and build comprehension.  
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These programs used technology and the social aspect of teaching with some 

success.  Eventually, I settled into a position as a middle school ESOL teacher.  I 

was excited to use technology to help my students develop their reading strategies, 

but my students continued to struggle with writing.  My students did not have 

confidence in their writing, often writing only a few words and avoiding 

opportunities to re-read and revise their work.  Their ambivalent attitude toward 

writing might be attributed to the fact no one would see their finished product 

except the teacher and perhaps their peers who had helped with revising and 

editing.  I wondered how I could get students to put more of an effort into their 

writing. 

My background with technology has always influenced my desire to 

incorporate it into my classroom.  Students and adults use technology in many 

ways to make their life easier, often attached to their cell phone.  Now most people 

use their phones to connect, collaborate and share information with their families 

and friends.  Using cell phones and other technology as learning tools in the 

classroom can be a way to motivate and engage students. I witnessed this when my 

students use their cell phones to play a review game using Kahoot, or use the 

computer to record their reading on Raz-Kids.  But how can I use it to improve my 

students’ skills and to be prepared for college?  How can I use technology to 

enhance the curriculum in ways that cannot be done without technology? 

Around this time I started taking graduate classes at Moravian College, 

where an elective class opened my eyes to the numerous Web 2.0 technology tools 
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available for teachers and students.  The discussions focused on incorporating 

technology into the classroom and the variety of ways technology tools can be 

used to take learning to a new level.  I wanted to provide students an opportunity 

to develop the skills necessary to succeed in our rapidly changing world.  

Technology should not just replace what we can do with pen and pencil; it should 

expand upon it in new and creative ways to help improve students’ literacy skills.  

One of the technology programs we discussed was Twitter, a micro-blogging tool, 

used for class discussions and to share information and ideas.  Twitter opened my 

eyes to how technology can be used as a learning tool.  Students are growing up 

with technology, so finding ways to use technology tools to effectively engage 

them in learning became one of my classroom goals. 

An objective in any reading and language arts classroom is to develop 

students’ reading, writing, speaking and listening skills in the English language.  

There are many different strategies and best practices to improve these skills.   I 

had the opportunity to use several computer-based programs to help students with 

their reading skills, but I wanted something more. This is when I realized how 

Twitter helped me both to learn and to develop a personal learning network.  How 

can I do that for my students?  Through my personal learning network I discovered 

a technology tool that other ESOL teachers were using that easily transfers into the 

classroom and provides students opportunities to improve all areas of literacy, 

blogging. 
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Many of my students are unengaged with writing.   They find writing 

challenging and often don’t seem to take pride in what they write.  They don’t 

reread what they write before it is shared or published.  Is it because 

communication, specifically writing, is changing in the 21st century?  Facebook, 

Instagram, Snapchat, and Twitter are current trends teens are using to 

communicate with friends and family.  They provide a succinct and instant way to 

share information.  Blogging is another way students can communicate and share 

information and ideas.  Will using blogs in the classroom change their perception 

about writing in the classroom?  Because a blog publishes students’ writing for 

others to read and comment on, will blogging help students reflect on their writing 

before publishing it?  Will students write with a purpose and learn how to reflect 

and comment on what others have to share? 

Blogging in the classroom may be used to improve writing skills, but there 

are ways it can also improve all literacy skills.  Discussions and activities can 

revolve around the texts read in class and those discussions support students’ 

speaking and listening skills.  In-class discussions also build background 

knowledge and scaffold students’ writing.  Blogs also allow students to share their 

thoughts to a wider audience beyond the classroom walls and provide a platform 

for student led conferences and online portfolios.  Technology has changed the 

way we educate our students and I want to incorporate it into my classroom to 

improve students’ literacy skills.  This leads me to my action research question: 

What are the observed behaviors and reported experiences of intermediate and 
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advanced middle school English Learners when blogging is used as a teaching 

routine in the classroom to improve literacy skills? 

  



	

6	

Literature Review 

Technology’s Influence on Literacy  

Technology is changing the way we read, write, speak and listen in our 

society and in the classroom.  Most of today’s students are digital natives having 

grown up with technology. Teachers can tap into students’ love for technology by 

providing learning opportunities and communication skills that improve digital 

literacy and prepare them for twenty-first century careers. Developing digitally 

literate students does not require additional curriculum; but requires integration of 

technology for real-world applications and authentic activities such as writing for a 

specific purpose to help students accomplish learning objectives and develop 

necessary critical thinking skills.  

With the increased role of technology in our society, the definition of 

literacy is also evolving. Literacy in the twenty-first century is no longer defined 

as being able to read, write, speak and listen.  Literacy in the twenty-first century 

also includes collaboration and interaction through analyzing, synthesizing and 

evaluating online information, and writing to communicate in a variety of ways for 

an authentic audience (Mullen & Wedwick, 2008). “The literate of the twenty-first 

century must be able to download, upload, rip, burn, chat, blog, Skype, IM, and 

share” (Mullen & Wedwick, 2008, p. 66).  

However, integrating technology to develop literacy skills is not happening 

in some schools because there is a digital divide or disconnect between students 
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who have grown up in a digital society and teachers who are in the process of 

developing their digital skills (Mullen & Wedwick, 2008). It is imperative that 

educators find ways to accomplish learning objectives by extending their best 

practices with technology to provide an even greater learning opportunity for their 

students (DeVoss, Eidman-Aadahl, & Hicks, 2010, p. 29).  Technology is 

changing the way we learn and teachers need to prepare students to be literate in a 

plethora of genres and various modes to best communicate and develop these new 

and evolving literacy skills (DeVoss, Eidman-Aadahl & Hicks, 2010, p. 5).  

 

Technology’s influence on English Language Learners 

Using technology in the classroom may be intimidating for some teachers, 

but it is an important component for an English Learner (EL).  The term EL is 

commonly used to refer to a student in U.S. elementary and secondary schools 

whose first language is not English (TESOL, 2008). These students “often benefit 

from language support programs to improve academic performance in English due 

to challenges with reading, comprehension, speaking, and/or writing skills in 

English” (Bardack, 2010, p. 6).   The Teacher of English to Speakers of other 

Languages (TESOL) International Organization strongly advocates the appropriate 

use of technology by a trained teacher can greatly benefit ELs (TESOL, 2008). 

The TESOL International Organization was established in the 1960’s to bring 

together educators and administrators of ELs and provide them with professional 

development, research, and standards. TESOL developed technology standards to 
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clarify expectations and to serve as guidelines for teachers in the area of 

incorporating technology in the classroom.  These technology standards are 

designed to help minimize the digital divide between teachers and students.  

 

Using Blogging Technology with English Language Learners 

Blogs have been used successfully in the classroom to develop EL’s 

literacy skills in an environment where students can think, reflect, and create 

language slowly for a real-life audience (Pinkman, 2005). A blog is a web page 

which contains a writer or a group of writers’ informal thoughts, experiences, 

observations, and opinions about a topic listed in reverse chronological order 

which may include audio, video, images and links to other websites and comments 

from readers. (de Andrés  Martinez, 2012, Jones, 2012, Montero-Fleta & Perez-

Sabater, 2010, Nichols, 2012, Sawmiller, 2010, Yang & Chang, 2011).   

Blogs provide an opportunity for teachers to use technology in the 

classroom to develop critical literacy and social skills necessary for a student’s 

future.  Most classified advertisements for jobs today state “Good oral and written 

communication skills are essential” (Hargis & Schofield, 2006).  

de Andrés Martinez (2012) demonstrated how to participate in a blog in 

addition to the face-to-face classroom to enhance second language acquisition and 

reading and writing competencies while developing metacognitive skills through 

the sharing of reflections about their learning. The study focused on undergraduate 

students from the United Kingdom with no previous knowledge of the Spanish 
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language.  The students used a blog to reflect and share their language learning 

strategies with their peers during the twelve-week fast track course.  The students 

took ownership of the content and process (written, audio, visual) of their blog.  

Along with reading and writing their reflections, de Andrés Martinez concluded 

this reflective activity of their learning a second language was important to 

knowledge transfer and the development of metacognition by making connections 

to prior knowledge and skills. 

Blogs provide a larger, more authentic audience instead of completing the 

standard end of the chapter assessments reviewed only by teachers. Using a variety 

of assessments is beneficial for any student and blogs allow for this opportunity 

through the creation of videos, podcasts, and pictures by the students and shared 

on their blog. This can incite deeper discussions about their learning and provide 

an opportunity for students to engage in learning through social interactions with 

their peers while using technology to improve their digital literacy skills (Davies, 

2011). 

 

Blogging and the Social Interaction Theory of Language Learning 

Recently in education there has been a paradigm shift in the classroom 

toward a more interactive, collaborative learner-centered classroom and 

technology is giving rise to an even different type of social learning (Davies, 

2011).  Theorists such as Vygotski (1978) and Piaget (1970) shaped the concept of 

the importance of social interaction for learning. Davies (2011) discusses social 
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interaction and cooperation through a constructivist approach and expands upon it 

stating that technology can augment traditional social interaction. Today learners 

have easy access to information and knowledge and they often construct meaning 

through a bottom-up more self-directed style of learning.  Teachers become more 

facilitators of learning as students learn and share their knowledge easily with 

others. “Blogs allow learners to communicate with a greater variety of students 

simultaneously and allow students to add to and even shape content collaboratively 

in an interactive world” (Davies, 2011, p. 18). This dynamic nature of a blog 

allows students to share their learning and comment to others creating a dialogue, 

which can steer learning in any direction the dialogue with their peers takes them.  

Using blogs in the classroom is an effective way to bring together technology and 

social interactive learning.  Using technology for social learning has other benefits 

including increased empathy, sense of belonging, and self-esteem along with 

improved communication skills and computer competence (Davies, 2011).  

 

Different Instructional Ways To Use a Blog  

 There are different ways blogs can be used in the classroom: instructional 

or student centered.  To use a blog as an instructional model, an instructor involves 

students in an activity, engages them in discussions, and leads them to a reflection 

of their learning to share on their blog.  In this model teachers provide students 

with a variety of reading materials, guides them through discussions, and presents 



	

11	

mini-lessons on writing.  Then, students create, respond, and engage in discussions 

with their peers.  This approach also helps students improve their speaking and 

listening skills while gaining an understanding of the content (Glogoff, 2005).  

In a student or learner-centered style of a blog, students are more 

responsible for their posts to the blog. This use of a blog uses more of a freeform 

journal entry approach where students can write a reflective entry on a theme of 

their choice such as their daily activities, comment on social issues, write a goal 

they set for themselves, or reflect on an aspect of their learning.  In this style of a 

blog, instructors are responsible for facilitating the discussion by posting 

comments or providing feedback to the student’s blog (Glogoff, 2005, Lin, 2015, 

Lin, Li & Huang, 2014, Ramsay, 2014).   

 Both methods of using a blog are beneficial in getting students to engage in 

discussions (Glogoff, 2005) and help students learn to express themselves and 

communicate better (Lin, 2015). 

Teacher’s Role in Blogging 

Safety.  Safety of the students must be addressed whenever technology is 

used in the classroom.  Parent consent forms should be sent home with an 

explanation as to how children will learn appropriate Internet use and to obtain 

permission for student work to be posted online. Internet safety examples 

discussed with students include: not revealing anything personal such as name, 

birth date, or address, and the use of proper netiquette; respect and responsibility 
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of the Internet.  Teachers should be diligent to do their best to keep students away 

from inappropriate sites. However, it is possible for students to access 

inappropriate information.  Thus, students should be taught what to do if this 

access happens (Parisi & Crosby, 2012, p. 25). 

 

Motivation and Enthusiasm.  Teachers need to be enthusiastic about 

blogging in the classroom and be willing to make some changes to their 

pedagogical beliefs.  Blogging can lead to a more student-centered classroom 

where the teacher becomes more of a facilitator of both the classroom and blog 

discussions. Hadian and Froese (2014) conducted an exploratory study about using 

blogs in the classroom by interviewing instructors that used blogging tools. The 

study found that teachers should introduce blogging with enthusiasm and 

excitement because that increases student chances of having a positive learning 

experience. The instructor should enthusiastically participate in the blog by 

modeling proper posting, commenting and reflection techniques in online 

discussions.   

 

Explicit Instruction and Expectations.  Teachers must model all aspects of 

the blogging process and set clear expectations for the students.  The teacher can 

use a class blog to share information with the students such as links to other blog 

sites, images and videos to help students become familiar with a blog.  Once 

students become familiar with what a blog is, they can participate in a webquest 
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that allows them to view the different types, styles and format of blogs or they can 

participate in a paper blogging activity.   

A paper blogging activity required students to respond to a prompt on 

paper.  The students passed their writings around the room for students to 

comment to each other’s writing (Lacina & Griffith, 2013, Lapp, Shea & Wolsey, 

2011). During this activity, the teacher models the expectations of writing a blog 

post by comparing and contrasting a well written post to a post that has room for 

improvement. It is also critical for the teacher to explicitly model expectations of 

how to properly comment to other students writing in a manner that encourages 

and supports the students learning (Lacina & Griffith, 2013).   

Lacina and Griffith (2013) share using the analogy of “penny comments” 

and “dollar comments” when modeling how to make comments of substance to 

others.  “Penny comments” are superficial such as, “I like your blog.  It is cute.”  

“Dollar comments” provide compliments, add new information, make personal 

connections and may also ask a question to begin a conversation. 

Jones (2012) completed a study on blogging with learning disabled high 

school students and shared several steps that were important to implementing 

blogging. A teacher must set clear expectations and model all aspects of blogging 

by developing mini lessons on writing strategies to focus on for the blog.  They 

should share examples of well-written posts and model student expectations 

including length, depth, and voice. Teachers must also explicitly model to show 

students how to comment on another student's post in order to begin a dialogue by 
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posing questions, or to share a text-to-text, text-to-self, or text-to-world connection 

to the post. This aspect is extremely important because the commenting 

component of blogging is central for students to develop thoughtful discussions.  

Hadian and Froese (2014) conducted a study of how and why instructors 

use blogging in the classroom. They interviewed instructors of both face-to-face 

and online courses on five different occasions throughout their study. Each 

instructor was asked a series of questions which were recorded, transcribed, coded 

and analyzed to discover trends and emerging themes. Two of the themes that 

emerged were the role of the instructor and need to define clear instructions.  To 

clarify these themes, teachers should model well written posts and comments, be 

clear regarding their expectations for the required length of the post, the number of 

posts, the number of comments, and how the student will be assessed. 

 

Relevant and Meaningful Assignments.  Teachers should provide students 

with topics that are relevant to their lives and interests.  When doing so, students 

are more motivated to write and bloggers are more connected with their audience 

and take ownership of the writing process and develop their writer's craft (Lacina 

& Griffith, 2013).  

Jones (2012) states that teachers should create meaningful assignments and 

have classroom discussions prior to posting to the blog. When using an 

instructional blog, teachers should provide organized blog topics around the area 

of study as to not overwhelm the students. All posts should be relevant to the 
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course content and have a clear objective for the students. The relevancy of the 

content used for class discussions and the blog were important to the participation 

and engagement of the students (Hadian and Froese, 2014). 

Teachers utilizing a learner-centered blog should carefully choose tasks 

that simulate real-life learning, guide students to make connections and provide 

opportunities for thoughtful reflection (Murray and Hourigan, 2008).  In this 

forum, students should be writing from their heart and teachers should support 

their students as they find their voice by inquiring, commenting and dialoguing 

with their students (Arena, 2008). 

 

Community of Learners.  Teachers should create a community of learners 

for their students that help foster their growth and development. This community 

should be from inside the classroom along with a community outside of the 

classroom for students as they publish their work on their blog. Swanson & 

Legutko (2008) share the importance of an authentic audience outside of the 

classroom.  Possible outside community members are parents, other classrooms, 

retired teachers, or pre-service teachers. They stressed the importance of training 

any outside community members on how to comment in ways that encourage 

student motivation and interaction.  Davis & McGrail (2009) explain how 

commenters can share new vocabulary, concepts, or a different point of view and 

may also pose questions to get the students thinking.  Commenters can also kindly 

point out grammar and spelling mistakes. They share how in one classroom, 
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students learned that grammar wasn’t just for the teacher, but was necessary for 

effective communication.  

Benefits of Blogging  

Support different Learning Styles.  A blog provides the opportunity to 

support many different learning styles.  A blog can be used to differentiate 

instruction through both content and product to support these learning styles.  For 

example teachers can share content on their blog through a variety of mediums 

such as in written form, images, videos or spoken through podcasts.  Students then 

share their learning through the medium of their choice that supports their learning 

style. For example, the blog can support a solitary style when students individually 

write a post to share a personal reflection on a topic, or comment on another’s 

post.  A blog supports a verbal and auditory learning style when a student creates a 

podcast.  A blogs supports a visual learner when a student creates a video, graph, 

image or a picture for their blog.  A blog can even support a kinesthetic learner 

who may conduct an experiment in class or at home and post the results to their 

blog.  Also, a blog provides opportunities for collaboration to support a social 

learning style when students contribute entries to the same blog or comment and 

share information on each others blog (Sawmiller, 2010).   

 

 Collaboration and Communication.  Blogs allow classroom teachers to tap 

into students’ need for social and peer interaction. Learning through collaboration 
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and communication is one of the many benefits of blogging. Blogs help students 

build social relationships and improve their language learning (Shin 2013). 

Ramsay (2014) studied how her students spent their time online and discovered the 

most important aspect for students was communicating with others and receiving 

almost immediate feedback from them.  She established a class blog and found 

students develop critical thinking skills by analyzing, synthesizing, and evaluating 

their understanding of the content through reading the different perspectives of 

their blogging community.  The commenting function of blogging helps foster 

peer discussions, enhance interaction and create a culture of learning by sharing 

information with an authentic audience of their peers, teachers, parents and others 

in their community of learning (Yang & Chang, 2011, p. 133).   

Hargis & Schofield (2006) discuss a connection between blogging and 

Vygotsky’s social constructivist approach to learning, or learning through social 

interaction and discussion. Teachers begin discussions on a blog by posing a 

thought provoking, or challenging, question to students.  This dialective approach 

puts all students on an equal footing and provides the scaffolding for students who 

need greater processing time to synthesize and communicate ideas and an 

opportunity to fully participate in the discussion.  The environment becomes 

student-centered as each student reacts and responds to the discussion (Hargis & 

Schofield, 2006, p. 39).  This also meets content standards when teachers design 

topics and questions that involve creative thinking and synthesis of prerequisite 

knowledge for the blog to stimulate discussions that evoke higher order thinking 
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skills.  It also provides the opportunity for students to develop communication 

skills with the use of technology, a critical skill for real world applications (Hargis 

& Schofield, 2006). 

Blogging provides students the opportunity to develop their 

communication skills and assess their understanding.  Students develop the 

necessary skills to articulate their thoughts and ideas both orally and written, both 

are skills that will be critical for the future global era (Parisi & Crosby, 2012).  

 

Increased Audience Awareness.  Audience awareness is a difficult and 

abstract concept to many students.  Most of the time students write for the 

teacher’s eye only.  Blogs give teachers an opportunity to create an authentic 

writing experience for students through writing to a community of learners outside 

of the classroom.  Many students are already digitally connected to others through 

different types of social media. Blogs provide a way to extend these activities 

students already do on their own into the classroom.  

 When students write to reflect and discuss their thoughts and ideas about a 

specific topic to an authentic audience, it gives writing new meaning as they learn 

the critical skill of communicating information to others.  Also, since blogging is 

in itself a new genre of succinct writing, students learn the skill of summarizing 

information to communicate to their audience (McGrail & Davis, 2011).  The 

more students write, the better writers they become.  “Children write better when 

they know they have an audience reading and responding to their writing” (Lacina 



	

19	

& Griffith, 2013, p. 2).  Knowing that others will read their writing, students may 

choose more appropriate language leading to better writing skills and are more 

willing to revise their writing.  Students learn how to connect their writing to their 

reading, and can learn to write as readers (McGrail & Davis, 2011).   

Lapp, Shea, & Wolsey (2011) completed a research study in a second 

grade public school on how blogging changed students’ writing as they developed 

an awareness of audience.  The findings revealed that blogs improved students’ 

awareness of audience during writing instruction, which in turn motivated students 

to make changes to their writing.  This awareness and motivation continued in 

their writing even when they knew they would not be given any feedback.  

Blogs provide opportunities for authentic activities with an authentic 

audience. “Blogging promotes the authenticity every language educator seeks, 

authenticity that makes language learning stick and makes the students embark on 

a rich cultural experience” (Arena, 2008, p. 4).   

  

Opportunities for Reflection.  When teachers create thought provoking 

questions for students to post to their blog, students need to reflect, analyze, 

synthesize and evaluate on their learning to skillfully communicate their 

understanding.  Reflective writing is defined as: 

 Writing that is formal or informal about a subject matter after it has 

been presented in literature or other media, using emotions, memories, or 

thoughts. Reflective writing is often used as a reaction to what has been 
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read or to 'pull' knowledge from a specific event, piece of literature, or 

lesson that has been presented.  It can be used to determine key points or to 

form new ideas about a subject (Childs, 2016, p. 1).  

Higher order thinking skills are required as students synthesize their 

personal knowledge with their understanding of the text and communicate their 

understandings and ideas with others (Ramsay, 2014, Sawmiller, 2010).  As 

students read and respond to their blogging community, a dialogue begins as they 

continue to reflect on their learning. “The process of creating comments involves 

reflecting on prior readings of original posts authored by a peer and on other prior 

knowledge acquired to date” (Yang & Chang, 2011, p. 126).   

When teachers use blogs as an instructional method, intertwined with the 

curriculum and encourage reflection and collaboration, students can also improve 

their metacognitive skills.  de Andrés Martinez (2012) believed that “Reflection is 

linked to the development of metacognition, understood here as the skill to identify 

and create connections between experience, knowledge and goals” (p. 202).  She 

developed a study where second language learners improved metacognition on a 

reflective blog.  Activities such as recording, rereading, rewriting and rethinking 

past experiences and expectations improved transfer and assisted in developing 

metacognitive skills. She presented learning opportunities to enhance the face-to-

face classroom to create interactivity and collaboration to promote reading and 

writing competencies.  de Andrés  Martinez used a class blog for students to reflect 

on their learning strategies to acquire a second language and share their learning 
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strategies on the blog in any medium; audio, text or video.  Students would also 

comment on other students’ reflections and share strategies to help revise grammar 

or build vocabulary. The study found that blogging encouraged students to take 

ownership of their learning and develop their voice “by gaining control of both the 

content and process of their learning as well as by their peers’ feedback” (de 

Andrés Martinez, 2012, p. 209). 

 

Impacts on Literacy Skills 

Research has recognized that reading and writing are integrated and share 

the same cognitive and social processes (Reed, 2012 p. 23).  Blogs also integrate 

the reading and writing process.  First blogs require students to communicate their 

thoughts and ideas to an expanded audience through visuals, writing, or spoken in 

the form of a podcast.  Second, students either read or listen to another’s blog in 

order to respond or comment.  Students also develop their speaking and listening 

skills by creating their own podcasts or videos.  These skills are also enhanced as 

students listen to other students’ podcasts and videos.  All aspects of blogging 

require the use of literacy skills along with the benefit of incorporating technology 

to help our students become digitally literate. 

Creating relevant and engaging assignments for students to blog about is 

extremely important to the success of blogging.  It is also important to the success 

of student’s literacy skills in general (Lacina & Griffith, 2013).  Kim (2010) 
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conducted a study of the importance of classroom discourse strategies used as a 

scaffolding tool for the linguistic and cognitive development of ELs.  In his study 

Kim indicates the specific types of teacher questions; coaching, facilitating and 

collaborating that guide ELs cognitive and linguistic development.  Coaching 

questions guide students toward instructional and behavioral outcomes.  

Facilitating questions deepen student understanding of the language, build 

vocabulary, comprehension of text, and elaborate on their oral language with 

peers.  Collaborating questions facilitate dialogues about experiences and 

reflections on student’s learning.  Teacher can use these discourse strategies as a 

scaffolding tool during class discussions and to develop student’s literacy skills as 

they write to their blog. 

  Another literacy benefit of a blog is that students are given time to reflect 

and process information before they individually or collaboratively write to a blog. 

This aspect is beneficial to ELs of all levels because students develop a sense of 

competence and build comprehension in reading and writing when given time to 

process their thoughts which may not occur during a classroom discussion. Giving 

students time to reflect, especially language learners, gives everyone an equal 

chance to participate (Glogoff, 2005, Ramsay 2014).  Students, specifically ELs, 

were also shown to develop an ability to write more complex sentence structures 

and gain control over the English tense system along with assisting students in 

developing keyboard and word processing skills (Gebhard, Shin, & Seger, 2011, 

Montero-Fleta & Perez-Sabater, 2010). 
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 Technology also serves as a motivational tool for students, specifically 

ELs, by giving them an authentic opportunity to practice and develop language 

through individual and collaborative assignments (Reed, 2012).  Technology 

provides the opportunity to learn a variety of topics through authentic 

communication that helps students build background knowledge and develop their 

vocabulary and comprehension.  

Another aspect of blogging is having the opportunity to read another 

student’s blog.  Reading skills are likely to improve because of the intensive 

exposure to reading other blogs (Montero-Fleta & Perez-Sabater, 2010).  Students 

found it was a beneficial aspect to blogging because they learned more by reading 

the different perspectives of their peers (Ellison & Wu, 2008) which allowed them 

to move forward in their own thinking (Arena, 2008).  Students with reading 

comprehension difficulties may especially benefit from blogs because reading the 

different thoughts and perspectives of their peers serves as a model for these 

students (Swanson, 2008).   

Most blogging research studies the impact of students writing to a blog.  

Ramaswami (2008) conducted a study to determine if having students blog 

benefited their writing. The results showed that because the students wrote more 

often, their writing improved.  It helped them organize their thoughts and develop 

their ideas. Students chose more appropriate language, new perspectives on their 

thoughts; self-expression and reflection in blogs encouraged them to produce 

language more fluently (Montero-Fleta & Perez-Sabater, 2010).  Blogs teach 
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authentic language and help students develop every aspect of the writing process 

(Gerich, 2013).  When teachers effectively use blogging activities as a writing 

intervention in the classroom, they see many benefits including improved craft and 

development of ideas (McGrail & Davis, 2011).   

McGrail and Davis (2011) studied how blogging used as a writing 

intervention influenced student writing and literacy development at the elementary 

school level.  The researchers, a university professor and an information systems 

training specialist, did not emphasize writing conventions, but focused on certain 

domains of writing including attitude, content, voice, connections and 

relationships, thinking, and craft.  This study shared theories around process-

oriented writing from researchers such as Graves (1983), Calkins (1994) and 

Fletcher (2000) who suggest that writers learn to write by writing and need to 

understand the writing process.  

This yearlong study was implemented in a 5th grade classroom of a Title I 

school, located in the southern United States, consisting of 680 students with 81% 

economically disadvantaged.  There was a diverse ethnic breakout of Hispanic, 

Caucasian, and African American students all reading near grade level.  There was 

one special education, one English language learner, and two gifted students 

participating in the study.  The researchers served as mentors to the classroom 

teacher and graduate students from the researcher’s university served as 

commenter’s and mentors to the student bloggers along with retired teachers.  

Classroom discussions centered on the blog posts and focused on certain writing 
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activities such as using descriptive words, transitions, developing vocabulary or 

sustaining dialogue.  Ideas for improving blog posts were also discussed.  

 Data were collected over several points in time.   The classroom and 

technology teachers were interviewed three times during the study, at the 

beginning, middle and end of the year.  Student groups were interviewed seven 

times throughout the study to discuss their experiences and learning from 

blogging.   The researchers collected pre and post writing samples from the 

students, along with blog posts throughout the study.  All classes were videotaped 

to gather observational data.  Pre and post writing samples and blogs were 

analyzed and coded by each writing domain and researchers developed themes in 

the work which included: audience awareness, exercising agency in a community 

of bloggers, and taking ownership of the writing process and the writer’s craft. 

The researchers report that blogging helped students improve in each 

writing domain.  Students also developed an awareness of their audience and a 

sense of community.  Their confidence as writers grew, which encouraged them to 

take more risks and develop ownership of their writing.  The most significant gain 

was developing writer’s craft.  Other improvements included vocabulary, 

development of ideas, transitions, organization, sentence structure, and reflection.  

  

Potential Challenges and Obstacles to Blogs 

Blogging provides a way to incorporate technology into the curriculum 

along with and opportunities for authentic collaborative learning, specifically for 
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ELs.  Most of the research suggested blogging was successfully used in the 

classroom to facilitate learning.  However, there are possible downsides, 

specifically for ELs.  

 One study by Lin, Groom & Lin (2012) revealed that depending on the 

proficiency level of the EL, blogging produced feelings of anxiety and 

embarrassment about their peer reactions to their work. 

Ellison and Wu (2008) reported negative feelings about blogging because 

some students did not see the value of having to read others’ blogs.  Also, 

receiving peer feedback made some students feel uncomfortable.  These negative 

feelings may be the lack of guidance about providing critical and appropriate 

feedback.  

Another possible downside to blogging may be due to the fact that 

blogging is a more informal style of writing compared to a research paper, and 

therefore students may put in less effort writing and revising their post or reading 

other student's post. (Ellison & Wu, 2008)  

Lastly, there is the potential for plagiarism to occur that is “disguised as 

peer learning” (Yang & Chang, 2011, p. 134).  All of these potential downfalls 

may reflect upon the teacher to provide the proper excitement and enthusiasm 

toward blogging, to set clear expectations for the students, and to carefully plan 

and model proper techniques.  These results exemplify the importance of the 

teacher’s role in establishing good practices in the classroom to gain the benefits 

from blogging. 
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Conclusion 

Technology is changing the way we teach our students and blogs can be 

used in the classroom to improve all aspects of students’ literacy skills.  Blogs are 

a creative way to develop critical thinking skills required for future careers while 

covering content standards at the same time (eLearning, 2013).  The role of the 

blogging teacher is instrumental in developing activities to foster students’ growth 

as writers and communicators (McGrail & Davis, 2011).  Reading and writing 

competencies are enhanced through reflective writing which occurs while writing 

a post and commenting to others’ post (de Andrés Martinez, 2012).  Speaking and 

listening skills are enhanced during classroom discussions about the blog and 

when incorporating podcasts and videos in the blog (McGrail & Davis, 2011).  

This collaborative type of writing is an alternative to research reports or 

summaries of text and is writing to communicate, a necessary skill for the 21st 

Century.  

There are numerous benefits of blogging due to its ability to promote a 

relationship with an audience beyond the classroom (McGrail & Davis, 2011).  

The social aspect of blogs helps build collaboration skills and a sense of 

community.  “Using blogs to share writing with the world will provide 

opportunities for students to develop their digital fluency while also strengthening 

their traditional literacy skills” (Witte, 2007, p. 98).  Both are necessary skills to 

prepare students for their future.   
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Methodology 

Research Goals 

	 As	a	teacher	of	ELs,	many students in my classroom struggle with their 

literacy skills.  Reading and writing are more difficult skills to learn and usually 

follow speaking and listening.  Many students are reading two to four years below 

their grade level.  I am constantly searching for strategies or methods to engage my 

students in all areas of literacy.  The goal of my research was to document the 

observed behaviors and reported experiences of middle school English Learners 

when blogging was used in the classroom to improve literacy skills.  

Setting / Participants 

	 I teach in one of the larger school districts in Eastern Pennsylvania.  The 

district’s student body consists of 45.4% White, 38.8% Hispanic, 9.9% African 

American and the remaining population is from Asian and/or Native American 

backgrounds.  Of the population, 56.87% are economically disadvantaged and 

receive free or reduced lunch and 6.1% are English Learners.   

My study was conducted at a middle school with an enrollment of 

approximately 1200 students throughout grades six through eight.  My classroom 

has eighteen English Learners enrolled ranging in age from 11 to 15 years.  There 

are five females and thirteen males in the heterogeneous classroom.  It is also 

important to note that nine of the students are classified as Learning Support and 

have Individualized Education Plans. 
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The classroom is large with one small window.  The walls are cement 

block and the floor is tiled.  This causes the sound in my classroom to echo and 

vibrate off the walls.  It can at times be extremely loud and distracting.  

Soundboards were installed on several walls, but the sound in the classroom is still 

very loud and causes an echo. 

The physical layout of the classroom consists of a u-shaped whole group 

instruction area, with an Elmo and projector.  This area is used to provide visuals 

for the students during whole group instruction.  There are also two rectangular 

tables that are used for group work.  There is a small library area with three 

bookshelves filled with a variety of reading materials.  Some of the books I 

purchased for the classroom and other books were donated.  There is also a small 

area with four desks and a guided reading table.  There are fourteen laptops 

available for our classroom to use on a daily basis. 

Data Sources 

 In this research study, students engaged in a variety of lessons centered on 

reading text, discussion of the text, and completion of written responses in the 

form of a blog post.  Students were also required to read and comment on their 

classmates’ posts.  My research proposal was submitted to the Human Subjects 

Internal Review Board (HSIRB) of Moravian College.  After review by the 

HSIRB, my proposal was approved with a few minor revisions (Appendix A).  A 

principal Consent Form was completed and approved (Appendix B).  Parent 
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Consent Letters were sent home to parents and returned with permission for 

students to participate in the study (Appendix C), along with student assent forms 

(Appendix D).  

Data were collected through a variety of sources, including a pre-survey, 

observations, student artifacts, informal student interviews, and standardized tests.  

All data were collected during the class.  All reflection and analysis of the data 

took place outside of the classroom environment.  

Surveys.  A pre-survey was given at the beginning of the study to gain an 

understanding of my students’ opinion of themselves as readers and writers.  I 

know many of the students since I taught them the previous year.  I had a 

perception of them as readers and writers, but I wanted to determine how my 

students viewed their reading and writing ability and their attitude and motivation 

to write, since one area of my study examined if blogging improves student’s 

writing ability and possibly their motivation toward writing.  For the purpose of 

this study, students responded to a reading survey (Appendix E) and a writing 

survey (Appendix F) with clear and concise questions.  The results of this survey 

were used to guide my instruction and develop their writing goal for the study.  I 

immersed writing into their reading and provided numerous opportunities to 

discuss their thoughts and ideas about the text and time to reflect on their reading 

and learning.  The data generated was used to determine if students’ perceptions 

about their reading and writing and their motivation and attitude changed.  

Informal surveys were also conducted numerous times throughout the study to 
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determine if additional lessons or time were needed, or if changes needed to be 

made to improve the overall outcome of the study  

 

Interviews.  Interviews were conducted throughout the research study on 

an individual basis.  I conducted an initial student interview to gather information 

about each student’s writing and determine a specific skill or goal the student 

would work on while blogging.  Informal interviews continued throughout the 

study to check on their progress.  The interviews were beneficial because each 

student had an opportunity to meet with me one-on-one to discuss any concerns or 

issues they had.  Based on these interviews, modifications were made to the 

students’ writing goals and instruction.  These interviews also provided the 

opportunity to gather feedback from students about the blogging study and make 

appropriate changes to the study so that anticipated outcomes can be 

achieved.  Informal group interviews occurred frequently throughout the project to 

provide guidance and make any necessary changes to the blogging study. 

Student Artifacts.  During the study, students participated in reading 

assignments, discussions and completed their blogs.  I gathered writing samples in 

the form of their blog, from every student.  The blogs were used to see if the 

students used their comprehension of the text to complete their blog and focus on 

their writing goal.  The blogs created a student portfolio over time to see if writing 

for an authentic audience improved their overall writing.  These artifacts were also 

used as a formative assessment throughout the study to modify instruction.  
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Field Log.  During this study, a double entry journal format was used to 

document classroom observations.  I recorded observations and collected notes on 

the students’ behaviors while writing and preparing their blog entries and during 

our class discussions about the entries.  I also collected direct quotes from the 

students.  On the left column of the journal I took notes and observations about 

what my students were doing, what I heard them say, and how they behaved and 

interacted with each other.  After class I would record my interpretations on the 

right column of the journal. 

The field log was reread and I assigned codes to the main ideas I 

encountered in my study.  I sorted the data into bins according to these codes.  I 

used these codes to develop theme statements to summarize the major findings 

from the study. 

Standardized Tests.  At the beginning of each marking period, I 

administered the Scholastic Reading Inventory (SRI) test to all my students.  The 

first test was administered September 2016, and the results provided me with a 

baseline reading comprehension measurement for each student.  Another SRI test 

was administered November 2016 and again January 2017.  The results were 

analyzed and comparative data were collected to show the improvement, 

stagnation or regression of student reading levels. 
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Trustworthiness Statement 

In a measure to ensure the validity and trustworthiness of my study, I 

followed measures suggested by Hendricks (2006).  Hendricks suggests in order to 

ensure trustworthiness, engage in persistent and prolonged observations, be sure to 

record data accurately, triangulate data sources, provide thick description of the 

setting and study, make clear any researcher bias, and engage in continuous, 

ongoing reflective planning (pp. 127–130). 

In addition to the above measures, the Human Subjects Internal Review 

Board at Moravian College approved my action research study.  My students were 

under the age of eighteen, so they signed assent forms and their parents or legal 

guardians signed a consent form as well.  Both the students and their parents are 

aware that their participation was completely voluntary and they could withdraw 

from the study at any time without penalty. Refusal to participate in the study did 

not have any consequences.  It was also explained that only data collected from 

students who had agreed to participate in the study and had obtained their parent or 

guardian’s consent would be used in the study.  

Pseudonyms were used throughout my study to mask the identities of 

individual students, teachers, other staff and the school district.  Only my name, 

the names of my sponsoring professors, and Moravian College appeared in this 

study.  No names were included on any work samples or reports included in my 

study.  All research materials were kept in a secure location and all data gathered 

during the study were destroyed at the conclusion of this study.  
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To ensure my data are reliable and valid, several strategies including 

prolonged observations, low inference descriptors, data triangulation and a thick 

description of the setting and study will be used to increase the level of validity 

and trustworthiness.   

Prolonged observations were used to gather data that was recorded in a 

double entry journal.  My study continued past my initial time frame, and I 

continued to record and observe students.  When writing my observations and 

conducting interviews, I carefully recorded students’ exact words or used a 

description very close to the participants’ actual words.  All observations and 

statements were recorded as quickly and accurately as possible to avoid and 

misinterpretation of the information and statements.  

I used “low inference descriptors” as a source of triangulation when I 

gathered direct quotes from students during my observations and also recorded 

their responses to survey and interview questions.  I compared these statements to 

my observations to ensure the accuracy of the direct quotations taken from each of 

these sources.  Students were encouraged to answer and reflect honestly to all 

questions asked.  Ongoing self-reflection and discussions with my research support 

group assisted with this part of my study. 

Triangulation of data sources ensured corroboration of my findings.  A 

minimum of three sources including, surveys, interviews, observations and 

artifacts were gathered.  I used multiple sources of data and the blogs created an 

online student portfolio that was used to evaluate student success. The variety of 
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sources used allowed for cross checking of the findings to verify the accuracy of 

the data. The students’ ongoing assessments were used also used to modify my 

instruction. 

A thick description of the setting and study are provided in my story for the 

audience or readers with the necessary information to determine if the study is 

generalizable.  

Weekly peer feedback from my professor and graduate class of peers who 

were also conducting research in the community helped guarantee I am using the 

best strategies and procedures available.  They also offered suggestions about my 

study to ensure its validity and trustworthiness. 

Acknowledgement of Researcher Biases 

  I must be aware that my excitement and enthusiasm toward my study may 

not reflect my student’s feelings.  I must recognize that my students may not be as 

excited or willing to participate in my study.  I teach English Learners and all of 

them come from a variety of cultures and have very different home and 

educational experiences.  I believe that many of my students already have a fixed 

mindset about their ability levels and they are aware of their track status in the 

school.  I must ensure to accurately report my findings of student achievement and 

not impose my wish and excitement for my study as a measuring device and 

eliminate any bias I may have toward their motivation and excitement about their 

education.  
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Our Blogging Expedition 

All summer I planned for my action research project and when late August 

arrived on the calendar I was apprehensive for the new school year to begin.  I 

knew trying something completely different this year was a challenge and I 

wondered if my returning students would embrace the changes.  I knew these 

students were my hardest critics.  I was the only full time ESOL teacher in my 

school and many seventh and eighth grade students returned to my classroom for 

another year of reading.  I enjoyed hearing the stories of their wild summer 

adventures and their tales of boredom.  I greeted my new sixth grade students with 

excitement knowing the next three years with them were a time of change and 

growth in so many ways. 

I managed through the normal beginning of school year assemblies and 

activities.  The first item on the agenda was to administer the Scholastic Reading 

Inventory (SRI) to all students.  This test is a school wide assessment used to 

determine a student’s reading comprehension Lexile level.  I administered the test 

to all my students and compared the results from the end of last year to determine 

if students lost points over the summer.  As always, I encouraged them to read 

over the summer, but most of my students never opened a book during those three 

months and lost as much as fifty Lexile points.  I spent the next three weeks 

reading and discussing different genres with the students and took the usual trips to 

the library to find each student an independent reading book to read.  It was finally 

time to start the blogging project.   
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The first order of business was for students to complete a reading and 

writing survey that was used to determine student’s attitudes and perceptions about 

their ability as readers and writers.  My students knew I was attending Moravian 

College to get my Master’s Degree because I often talked to them about my 

studies.  I felt it was important to show them that learning is a lifelong process.  

Therefore, it was not a surprise when I explained to my students my research 

project for school.   I shared my excitement of the project and explained to each 

class about blogging.  I explained what a blog was and showed examples of online 

blogs. 

“What! You mean someone else is going to read my writing! Oh no, do we 

have to do this?”   Valeria shouted.   

“Oh, this is like Facebook,” Kiara stated. 

“Yes, Kiara.  Blogging is similar to Facebook. That is a great connection.” 

I replied.   

“Oh, that sounds fun!” Kiara added. 

“I hope you enjoy it and learn something in the process.” I added. 

Let’s Practice First 

I explained to the students the objective of the research project was to help 

them improve their literacy skills.  This was nothing new since I regularly talk 

about the importance of reading in all areas of life.  I discussed literacy is not just 

about how well they read, but it was about how they speak, listen, and write.  My 
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goal was to try a different approach to improve these skills and it involved 

blogging.  I made clear that after the class read and discussed story elements from 

the novel, the class would respond to prompts about the story in their blog.  Sixth 

grade read a short story The Ghost of the Lagoon, seventh grade read the novel 

Fever 1793, and eighth grade read The Outsiders.  I felt apprehensive using novels 

with my students because it takes a large chunk of class time and inevitably there 

were students that do not enjoy the novel.  Previously, I used several short stories, 

but I felt strongly about trying a novel with the blog project.  

The class completed several activities to activate prior knowledge and 

allow the students to develop an understanding of the setting of their novels.  

Before the class actually started blogging, we completed a practice blog using a 

paper blog activity recommended by research studies (Lacina & Griffith, 2013, 

Lapp, Shea, & Wolsey, 2011).  For the paper blog activity the students wrote a 

response to a prompt centered on the information they learned and their current 

life.  The students wrote their response on a large index card.  I posted the index 

cards around the room.  Each student walked around the room and wrote a 

comment to a minimum of two of their peers on a sticky note and posted it on the 

index card.  The students then had the opportunity to read their responses from 

their classmates.  I conducted an impromptu survey about their experience. 

“That was fun.  We got to learn about others and talk and comment to 

people,” Valeria said.   

“I think I might like this project,” Jose commented. 



	

39	

I hoped these feelings continued throughout the project. 

 

 
FIGURE 1 – Paper Blog Activity 

 
The results of the paper blogging activity (Figure 1) confirmed a necessary 

role of the teacher was to model how to write a post and how to comment to peers 

(Jones, 2012, Lacina & Griffith, 2013).  I was going to have to model how to write 

a good blog post for the students and how to write a “dollar,” not a “penny,” 

comment to another student’s blog to begin a dialog (Lacina & Griffith, 2013).  
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Time to Start Blogging 

The groundwork was in place and it was time to officially begin the 

project.  Unfortunately there was an unexpected delay.   I fell ill and missed an 

entire week of work.  When I returned to work, it was the second week of October 

and I was a week behind schedule.  Nevertheless, each class began to read their 

novel or short story.  When the eighth grade students finished the first chapter, 

they answered four questions in Google Classroom (Appendix G) to check their 

comprehension and reflected on what they read to prepare for the class discussion 

about the novel.  They also made a prediction for the upcoming chapter.  

The requirements for the discussion were simple.  Each student had to 

share a thought or idea at some point in the discussion.  All students were required 

to be respectful listeners and only speak when it was their turn and never call out 

or interrupt another classmate.  The discussion proved to be more successful than I 

imagined.  All students talked about the many characters, made text-to-self, text-

to-text connections, clarified understandings and made predictions.  Most students 

eagerly participated and willingly shared their thoughts and ideas about the 

characters in the novel.  The groundwork was in place; excitement was in the air to 

write our first blog.  

Importance of Technology 

While all this was happening during class, I worked on the technology side 

of the project.  I decided to use KidBlog after talking with our Middle School 
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Technology Coordinator and reading the literature on blogging in the classroom. 

The literature explained it was the role of the teacher to ensure students’ safety 

online.  I believed that KidBlog provided my students the best safety option.  My 

safety concern centered on the issue of the public having access to my students’ 

blog site.  I feared an inappropriate comment to one of my students would be 

detrimental to my project.   

I set up three classes, one for each of my grade levels in KidBlog without 

any problems.  My background provided me the technology skills and eliminated 

any fear I might have of using new technology.  I often taught myself new 

applications and worked through any technology problem I might encounter.  I set 

up the link to Kidblog for each class on my webpage.  I felt a sense of relief when 

all the classes were created and ready for whatever may happen. 

Let’s Blog! 

 It is late October and today was the big day for my eighth graders.  I was 

excited to see my students’ first impression of the blog site.  I created a blog post 

that allowed the students’ to write about what they know, themselves, and tied the 

writing to characters in the literature.  The students explained their identity and 

character traits and shared a character they connected with in the story.  I had 

everything prepared for the lesson, a model post that included a picture of my 

family.  I brought up the model post and shared it with the class.  I modeled the 

content of the post and explained how I included my personal opinion and 
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connections to communicate my thoughts and ideas.  I 

discussed the importance of using proper grammar and 

demonstrated how proper grammar is important and 

shared my favorite image about the importance of proper 

comma placement. 

Figure 2. Punctuation 

 

The students responded positively to my post and started to comment and 

ask questions. 

 “Oh, I love that picture you have on the post.  Those are your kids.  Where 

did you take that picture? How did you put that on your post?”  Anna asked. 

“Can we do that?” Jose wondered. 

“Can I upload some pictures from my phone?” Valeria asked. 

“How do we do add pictures?  I want to do that!” Rama asked excitedly. 

Technology Chaos 

After I modeled the post, I demonstrated how to log onto KidBlog and start 

a new post.  I explained the parts of the blog, the header image, the title, the area to 

write the post, and the category.  Each student got their laptop and logged into 

Kidblog to write their first post.  I am not exactly sure what I expected would get 

finished on this first day, but these were middle school kids and the first thing they 

did was play around with the technology.  They needed to figure out how to get a 
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cool picture on their post like I had on mine.  The classroom felt like utter chaos to 

me.  All the kids were asking questions of me and other classmates.  They were 

trying to figure out the technology and most importantly how to include their 

picture in the header area of the blog.  It was only later I realized this was what 

true learning looks like.  It is not quiet and orderly.  It is loud and chaotic when 

students are excited and asking questions and helping each other.  Students quickly 

discovered a problem. The KidBlog technology did not support uploading pictures 

taken directly on the computer from PhotoBooth.  There were disappointed faces 

in the room, but they knew eventually they would figure out a way around this 

obstacle or something we might be doing wrong.  The class time passed so 

quickly.  Right before the bell rang I showed the students how to save their post as 

a draft.  I did not want anyone to loose the little bit of information they may have 

generated in their post. 

 Needless to say, I was already behind on my lesson plans.  I planned two 

days for the students to complete the post, but after day one the students only had a 

title.  The next day we had additional struggles with the technology.  

 “I don’t know how to find my post!” Rama and Jose stated. 

 “I did this, but it’s not here!” Shana said emphatically. 

I tried to reassure the students that their posts were saved and I showed the 

students how to find their saved drafts.  After students signed into KidBlog, they 

had to select their name to see their post in a draft mode.  It was confusing to many 

students as we still struggled with how to get around the KidBlog platform.  The 
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site was not as intuitive as I originally thought and it took time for the students to 

become familiar with the procedures.  At the end of the second day of class, many 

students were not finished and I realized another day was needed to complete their 

first post.  I reflected after the class that day and decided to discuss my model post 

again.  Students were focused on learning the new technology that was introduced 

and not necessarily on the desired outcome.  I wanted to refresh their memory and 

model how to write a post that included a personal connection.  I hoped it would 

help them generate ideas for their writing.  

It turned out to be an excellent idea because it sparked new discussions. 

Three students completed their post and properly submitted it to be published to 

their classmates.  I still had several students that did not finish their writing.  It 

took a total of four days for all of the students to complete their post.  I knew that 

introducing new technology was going to take a lot of time, but I did not expect it 

to take almost one week to complete their first blog entry.  

I reflected on the past week and continued to wonder why it took this long.  

Had I expected too much of the students, after all, writing in general takes them 

time and they were also required to learn new technology.   I discussed my project 

with my coworker and during the discussion I realized it was actually an entirely 

new concept for my students.  I asked them to do more than answer simple end of 

chapter questions.  I required them to analyze what they read and synthesize the 

information with their personal life and share it with their classmates.  I still felt 

stressed due to fact that I was one week behind schedule and now this set my 
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schedule back some more.   I needed students to complete their posts faster the 

next time or else my entire set of lesson plans for the research project were out the 

window.  What could I do to move the process along?   

Penny and Dollar Comments 

The second phase of the assignment required students to read their 

classmates’ posts and comment, or respond, to their peers.  I read each post the 

students submitted for publishing and then released them to the class.  Now their 

posts were visible to their classmates when they signed on to KidBlog.  Prior to 

that time, the posts were only visible to the teacher.  I used the privacy feature 

which allowed me to read all the posts prior to them being public to their 

classmates.  I wanted to read and approved each post, especially the first time.   

I used the metaphor of penny and dollar comments to model how to 

properly comment to their classmates.  I read about this method to model 

comments in the literature and felt that money is a concept that all students can 

relate to (Lacina & Griffith, 2013).  I asked which was more valuable to them, a 

penny or a dollar?  All students preferred to have a dollar rather than a penny.  I 

shared examples of a penny comment that I took directly from their paper blogging 

activity such as, “That’s cool,” “Awesome,” or “I like your post.”  I clarified how 

this type of comment is nice to hear, but it does not provide a connection to their 

post to explain why you liked it.  Also, I explained that asking the writer to clarify 

or expand on their thoughts was an excellent way to begin a dialogue.  Each 
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student had to respond to a minimum of two of their classmates’ posts with dollar 

comments.  I made sure my expectations were clear about the number of students 

they were required to respond and how I expected them to respond.  The literature 

indicated setting clear expectations was an important component to blogging 

(Hadian & Froese, 2014, Jones, 2012, Lacina & Griffith, 2013, Ramsay, 2014, 

Sawmiller, 2010, Sun 2010).  

The room was briefly silent as everyone read each other’s post.  Then 

students started to verbally share their comments to one another. 

Anna said to her friend, “You didn’t capitalize any of your I’s.” 

Jose verbally stated, “Mine is terrible.  Can you delete it?”  

I shared individually with Jose that this was our first post and it will get 

easier and to not feel that way.  I did not want a student to feel poorly about their 

first blogging assignment, but I reminded myself of the several previous 

conversations with this student about making good use of his time and that he is 

not working to his full potential.  Besides this student, most were engaged and 

excited to read and respond to their classmates.   

As the students commented to their classmates, they wondered why they 

did not see the comments they made to others.  I realized I had the privacy setting 

on which meant I had to approve any comments before another student would be 

able to see them.  This was another reason I decided to select KidBlog for my 

action research project.  I wanted to make sure I approved the comments in case 

someone said something nasty or inappropriate.  This required time as I read each 
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comment and approved it because of the number of comments that streamed in for 

my approval during class.  This activity required two class periods to complete.  

Wow, the first blog post was finally finished. 

 

 

 
Comment 1 

 
Correction Comment 

 
Comment 2 

 
Area to work on as discussed with student: 
      Use punctuation marks and capitalize the word I 
FIGURE 3 – Brian’s First Blog Post on Identity  
 

Success? 

I read and graded each of the blogs using the blog rubric (Appendix H).  I 

noticed that the majority of students were writing as if they were texting each 

other.  This was an issue I need to address with the class.  I felt because of the 
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similarities of communicating ideas online, the students went into text mode.  I 

saw countless “u,” “ur,” and “i.”  I communicated with the class that although 

there are similarities, I wanted them to practice using a more formal style of 

writing.  I sat individually with each student to discuss their blog.  The students 

decided on one area of writing to improve over the next few weeks as they 

blogged.  I also took a quick informal survey of the group and the majority found 

blogging a new and enjoyable learning experience. 

Let’s try again. 

While my eighth graders blogged, my seventh graders continued reading 

their novel and finally reached the point to begin their blogging journey.  The 

students completed questions to help prepare them for our discussion.  Our 

discussion was thoughtful and insightful as the students practiced their speaking 

and listening skills while communicating their ideas.  I encouraged them to share 

any reading strategies and text-to-self, text-to-text and text-to-world connections 

they made while reading.  We discussed the figurative language used throughout 

the book that was confusing to the students.  During the discussion, I monitored 

student participation and made sure the students were active and respectful 

listeners.  Seventh grade students were now ready to post their first blog. 

 I remembered the chaos I felt with the eighth grade class and reworked my 

lesson plan using the knowledge I gained from previously working through the 

KidBlog platform with my eighth graders.  The first seventh grade post centered 
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on the character traits of the protagonist, Matilda, their own character traits and 

how they describe themselves.  This first day the seventh graders blogged was 

more organized and productive.  First of all, I was more confident with the 

technology and prepared a more thorough lesson to include the technology 

questions that arose during my lesson with the eighth graders.  Along with 

modeling a good post, I explained in more detail the three areas of the blog, the 

header area, the title area and the writing area.  I also explained that each blog has 

a category so that it is easier to find a post and demonstrated how to assign a 

category.  I failed to explain this clearly the first time around.  I stated that 

personal pictures would be included at a later time.  At this time, they were to 

include one of the preloaded KidBlog images into their blog header.  I set time 

frames to play around looking at the images and showed the students how to load 

them and edit them in their library.  The entire blogging activity including learning 

the technology, writing a post, and adding a thoughtful picture took three days.  

When I reflected on this week, I felt a sense of success.  I saved one entire class 

period the second time around. 

The Third Time is a Charm 

I used that successful momentum to continue my blog project, as my sixth 

grade class was ready to begin their journey.  This time around went even 

smoother.  It was the third time I worked through and revised the lesson plan.  

Again, I used the exposition and the protagonist to discuss character traits and had 
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them share and about themselves.  This was extremely successful and my sixth 

grade class loved the blogging activity.  

 In fact when Jorge walked into class he asked enthusiastically, “Are we 

going to blog again today?”   

“Yes, we are,” I replied happily.  But as we continued to work through the 

technology learning curve, things took a turn for the worse.  One of the students 

became extremely frustrated. 

“My spelling is terrible.  I don’t know how to spell!”  Darian yelled. 

He was visibly upset looking all the red squiggly lines underneath his 

words.  It was difficult seeing him get this emotional.  I struggled with another 

technology stumbling block because we discovered there was not an internal spell 

checker in KidBlog.  I knew there was another way to work through this, but my 

mind was not functioning clearly under the stress of Darian’s breakdown.  Darian 

had frequent breakdowns and when they happen the entire class is affected.  At 

this point in the school year I had it figured out.  When Darian felt this way, he 

took a short walk around the hallway loop in the school to calm down.  When 

Darian was on his walk, I took a deep breath.  I knew one way to get around this 

was to type the document in Google Docs and then cut and paste the document 

into his blog.  When he returned I explained this option, but he was not interested 

in this approach.  I promised Darian that I would check with KidBlog to find out 

another way to handle spell check. 
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I happened to be lucky because it was Thursday and the Middle School 

Technology Coordinator was in our building.  I contacted her and asked if she 

would help me work through the issue.  We looked through the Kidblog help, and 

sent them our question.  The answer was simple, but sometimes stress clouds your 

thought process.  KidBlog uses the Internet browser spell checker and we had to 

confirm that the spell checker setting was turned on in the Chrome browser.  It was 

not difficult and another technology issue was resolved quickly. 

 

FIGURE 4 – KidBlog Spell Check Response 

 

The sixth grade class worked quickly and completed writing their posts 

around the same time as the seventh grade class.  I checked each post and released 

them so they were visible to their classmates.  I used the same lesson plan to model 

the process of writing “penny” and “dollar” comments with a few tweaks to 

improve the effect.  I explained and modeled the two types of comments and they 

began reading.  I discovered these two groups were completely different from my 

eighth graders.  They were not quiet; in fact both groups did not stop chatting.  
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They read a post and went over and talked to their classmate about the post and 

asked for clarification.  They were laughing and sharing.  I had asked them to stop 

talking and state their comments and questions through the blog.  I prepared 

myself this time for the hectic day of reading and releasing comments quickly to 

not interfere with the flow of the class. 

After these classes completed their first post and commented to their peers, 

I started the grading process.  I met with students individually to establish a 

writing goal for their future posts.  I also conducted an informal interview with 

each class about their blogging experience.  It was a positive experience for the 

majority of the students.   

Rethinking the Plan 

 It was now the end of October and I had completed the first section in the 

short story for sixth grade, four chapters in the novel for the seventh grade and two 

chapters in the novel for eighth grade.  I was clearly behind the action research 

plan I submitted to HRSB.  My sixth and seventh grade classes completed their 

first blog post and my eighth grade class completed their second post.  In their 

second post the students discussed the close ties and friendships in the novel and 

shared the friendships in their own lives.  I still felt stressed about time and 

continued to think about what I could do to move this process along faster.  I knew 

the eighth graders had the option of listening to their book on CD, unlike the 
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seventh graders because their novel was not available on CD.  I decided to talk to 

my eighth grade class about rethinking the plan.   

 I was hesitant to discuss my suggestion of listening to the book on CD 

because of one student.  This student was a reluctant reader and rarely participated 

in class activities.  He never wanted to read aloud in class.  However, during these 

first two chapters he participated in class, he was actively engaged in our 

discussions and he even volunteered to read aloud in class.  I was excited beyond 

belief about his engagement and fearful that I will lose him if we changed 

direction at this time.  I discussed the options with my class.  The class decision 

was to listen to chapter three and four on the CD and then make a final decision 

how to proceed through the end of the novel. 

 The class listened to chapter three and four on the CD.  One chapter was 

completed in an entire class period, unlike the two or three days it took us to 

actually read a chapter in the novel.  I felt the students were more reluctant to ask 

questions while listening to the CD as they followed along in the book.  I stopped 

the CD on several occasions to add a comment and hopefully spark a question.  I 

wanted the students to continue the impromptu questions and discussions we had 

while reading the novel ourselves. After listening to the two chapters I asked the 

class for their decision.  

 “I really liked that.  I could easily visualize the blue Mustang pulling up to 

the gang,” Brian said. 

 “I like that better,” Valerio added. 
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 After taking a class poll the decision was made.  The class would continue 

listening to novel with the CD.  Inside I knew this decision stopped some of the 

lively and engaging on the spot discussions we had while actively reading the 

novel.  I also realized I lost my reluctant reader as he refused to follow along in his 

book and began to draw as the CD played.  My heart sank; I wish I had more time.  

  

Turned the Calendar to November  

 The first activity I had to complete in November was the second marking 

period Scholastic Reading Inventory (SRI) test.  I was a little disappointed in the 

results because most students remained at the same level or had minimal growth 

during the first quarter.  This was disheartening.  I did not expect those results with 

what I saw occurring in the classroom.  Was I mistaken?  What this project a 

complete failure? 

 Sixth Grade.   My sixth grade continued reading their short story The 

Ghost of the Lagoon.  I presented another blog topic that connected the students’ 

reading to a topic that was relevant to their life.  The routine remained the same.  

After the students completed their questions and prediction in Google Classroom 

about the reading, a class discussion was held to model speaking and listening 

skills along with clarifying understandings to help prepare them to write their blog.  

The second blog for sixth grade was about fear.  
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 The blog post on fear was an enormous success with the sixth grade class.  

I shared my model post, which synthesized the information from the story to my 

personal life.  Through the post I demonstrated my understanding of the reading 

and included a personal aspect, my fear of heights along with an amazing picture I 

found on Google.   

“I’m afraid of heights too,” Jorge exclaimed. 

His excitement spread throughout the room and other students eagerly 

shared what they feared. The students quickly started writing about the story and 

what they were afraid of.  They found great pictures about their personal fears that 

connected to their writing.  I reminded them to remember to think about their 

writing goal while developing their post.  One student, Jorge, quickly familiarized 

himself with the technology and promptly found a picture on Google and included 

it in his post.   

 “Jorge, how did you do that so fast?” Darian asked. 

 “I’ll show you how to do it,” Jorge replied. 

 Jorge explained to Darian how to easily take a picture from Google and 

include it into his header area. 

 Darian was extremely happy as he said, “Thanks, Jorge.”  

There were usually one or two students in a class that become very 

proficient with the technology and help their classmates that still have questions.  I 

enjoyed seeing Jorge step up into this role for our blog project.  The students 

finished their post in two class periods.  My experience with this blog post 
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confirmed the literature that creating relevant and meaningful assignments 

improves student engagement. 

 

	

 

FIGURE 5 – Jaria Blog on Fear 

 

 The following class period required students to read and respond to their 

classmates’ post.  There was silence in the classroom as the students read each 

other’s post.  Then a lively class interaction began as students wrote comments to 

their classmates and sought clarification.  I realized that a new style of learning 

was taking place in the classroom. 

Seventh Grade.  The seventh grade continued to read Fever 1793 and 

completed an additional four chapters.  The routine remained the same.  After 
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answering a few questions and making a prediction in Google Classroom, a lively 

class discussion was held and everyone eagerly participated.  Speaking and 

listening skills were modeled along with different reading strategies.  The blog 

topic for the seventh grade class required the students to synthesize their reading 

with their personal life.  The blog prompt had students compare and contrast the 

life of the protagonist with their life as it is today. 

Kiara was the first to share in the discussion, “Oh, I would miss my cell 

phone.  I would miss everything without it.” 

“No way,” exclaimed Jason, “I don’t know what I would do without my 

PS4!” 

The students easily made the connection to their life, but I realized from 

the discussion that some students were having difficulty making connections and 

understanding the setting of the text.  I worked with a small group and some 

students individually to help clarify misunderstandings.  I knew it was difficult for 

students to relate to life in this time period, but I also wondered if the lack of 

understanding came from some of the disruptions that occurred in the classroom. 

This has been a difficult class at times due to the behavior of one student.  I had 

followed my classroom management plan with this student that included detention 

and a few visits to the guidance office.  At this point in the school year his 

behavior escalated and included a verbal situation in the classroom with another 

student that required immediate attention. 
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Even with this disruption, most students finished their post in two class 

periods, which seems to be the average time frame since students have 

successfully worked through the technology. 

 

	

	
FIGURE 6 – Kiara’s Compare and Contrast Blog 

 

 I reviewed the posts and published them to their classmates.  It took 

another two days for students to read and respond to their peers.  I reminded them 

about making “penny” and “dollar” comments which appeared to “sink in” with 

the students. 
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 “Mrs. Thomas, this is a penny comment.  How do I respond to this?” Jason 

asked. 

 “I wrote a dollar comment.  Look, I even asked them a question,” Kiara 

shared. 

I was excited that the process of learning how to communicating their ideas 

and ask questions was unfolding and the entire process took much less time than 

previously. 

Eighth Grade.  The reading and discussions for the eighth grade class 

moved along at a faster pace since listening to the novel on CD.  This class 

completed two blog posts in November.  I continued to try and create posts that 

connect the novel to topics that were relevant to their lives.  In the novel the 

protagonist ran away from home because his brother hit him.  This sparked a 

discussion about whether or not parents should hit their kids.  We continued with a 

discussion about kids running away from home.  I shared the story of how I 

packed a bag and ran away from home when I was ten for about four hours.  Again 

this sparked a lively discussion as students verbally wanted to share similar stories.  

I found additional reading materials and a website about runaways.  Together the 

class read and discussed the topic of runaways.  It proved to be an interesting topic 

to blog about.  I was excited to see the progress Brian made writing his third blog 

post (Figure 8).  He showed growth with his understanding and interpretation of 

the text when he participated in the discussion and he made progress on his writing 

goal.  
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FIGURE 7 – Brian’s Blog on Runaways 

 

I had another student who approached me with her computer in hand while 

working on the runaway blog. 

Anna asked, “Mrs. Thomas, can we include pictures and videos in our 

post?”  
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“Yes, Anna.  It is actually very easy to include pictures and videos in your 

writing,” I replied excitedly.  I hoped that students might enjoy personalizing their 

blog with pictures, videos or podcasts.  

“Will you show me how?  This reminds me of a song I like and I want to 

put it in my post,” Anna explained.   

I showed Anna how easy it was to copy a link to the song into her post.”  

She was excited to personalize her post and it had an effect on the other students 

when they viewed her post.  
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FIGURE 8 – Anna’s Blog on Runaways 

 

Eighth grade also completed a fourth post in November.  After the 

protagonist ran away with his friend, they were far away from home and very 
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afraid.  Since my fear post was such a success in sixth grade, I adapted it for the 

eighth grade.  After students completed their questions and prepared for our 

discussion, we discussed why the protagonist was afraid, I asked students to share 

their fears.  I was not sure if the eighth grade class would be as enthusiastic as the 

sixth graders were about sharing their fears, but that thought was quickly laid to 

rest.  Everyone eagerly participated and shared their thoughts about the protagonist 

and their own feelings about fear.  This topic was relevant and students were 

excited to share their thoughts and ideas. 

This time Brian took his post one step further and asked how to include a 

video in his post.  
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FIGURE 9 – Brian’s Blog on Fear  
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This was such an engaging topic that the students talked and discussed 

their posts verbally.  I asked them to stop talking because I wanted these 

discussions to occur through the blog.  I felt like a broken record asking students to 

stop talking and share their thoughts and ideas through the blog.  I tried to prepare 

them for a time when they would not be able to walk over and ask a student, what 

do you mean by this?  This was the next progression in my action research, to blog 

with another class outside of our school.  I discussed this experience with my class 

peer group that evening and shared how I wrote in my field log that I sounded like 

a broken record because of the number of times I asked the students to write their 

thoughts in the blog and stop the chatting.  My peer group enlightened me that 

evening.  There was learning occurring in the discussion, even if it was not the 

method I wanted or expected.  Maybe I should not have tried to stop the learning 

in motion.  When I looked back and reflected on what happened in the classroom I 

realized it was special moment; it was student engagement in action.  If this 

happened again, I was not going to be a broken record and stop the learning and 

engagement. 

Thanksgiving Break Reflection 

 At this point in time I had planned for my project to be winding down, but 

it was too far from that happening.  Sixth grade had completed two posts and 

finished their short story.  Seventh grade completed two posts and was not even 

half way through the novel.  There was no way to complete this novel before 
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Christmas.  I sensed students were feeling disengaged and outright bored with the 

novel.  It was not moving fast enough and I thought I might lose the battle with 

this class.  I discussed my concern about this class with my professor.  He 

mentioned showing movie clips to move parts of the story along faster, but nothing 

was available for this novel.  I decided to try and simply finish reading novel 

before Christmas and not continue to blog at this time.  I was disappointed, but 

thought it was the best decision for the class.  

Eighth grade had a chance to complete the novel before Christmas if we 

only held one more discussion and blog for the book.  I also needed to successfully 

accomplish this during all the December field trips and assemblies.  Time and 

technology have been a factor in this project from day one.  When I began my 

action research, my expectations were too high.  I did not fathom the length of 

time that would be required to complete writing a blog and commenting to their 

classmates. 

 I reflected on the issue of time.  Time has been my nemesis since the first 

day I started this project.  I felt strongly that learning was occurring in the 

classroom.  I saw it demonstrated in the class discussions through their speaking 

and listening skills.  It was evident in their writing.  So much has happened to this 

point in the school year, but I still did not get to the last part of my project; to blog 

with another class outside of the school.  I discussed this with my peer group and 

one of my action research peers said she might be able to help out.   
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My research peer had a literacy class that met once every two weeks and 

she thought they might be able to blog with my class.  She spoke to her co-teacher 

and she agreed to give this a try.  We spent the next week emailing back and forth.  

The learning curve required to use the Kidblog application takes time and was 

complicated. 

Turned the Calendar to December 

 KidBlog is not an intuitive platform and it required time to learn the in’s 

and out’s of the software.  I offered to set up their class as a guest to our class.  A 

guest was only allowed to leave comments; they did not post to the blog.  I thought 

it might be easier and would require the least effort on my fellow action 

researcher.  It turned out to not be necessary because she used the free KidBlog 

trial offer and after a few emails their class was set up.  We also figured out how to 

connect each class.  

 I shared my excitement that another class was going to read the same 

article as us and write to a blog just as we were doing in our class.  Each class read 

an article about whether or not plastic should be banned.  There were pros and 

cons for each side.  We discussed the article in class and I explained the 

requirements.  This time they were writing to an authentic audience outside of our 

building.  The students were required to select a side of the debate and supply 

evidence from the story to support their opinion.  I also required students to make 

a personal connection about their use of plastic.  I posed the question, “Does your 
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family use plastic?  If so, do you recycle it?”  The sample post included (Figure 

11) shows how a another student took this post one step further and included a 

two-minute video he found on the Internet about how plastic harms the 

environment.  

 

 

 

 

FIGURE 10 – Nate’s Blog on Plastic with Outside Class 

 



	

69	

When I reflected in my field log, I noted how it seemed when a student felt 

more of a connection to the topic they went the extra mile and included a picture, 

song or a video in their post.  To date, I had three different students who included 

additional, un-required information to improve the quality of their post.  However, 

each of these students only added additional information to one post.  That is the 

reason I suspected student connection to the topic is what influenced the behavior.   

I also reflected on the accomplishment of my last goal, to successfully blog 

with another class outside of the school.  I conducted an informal survey and asked 

the students if blogging with an outside class changed how they wrote to their blog 

and what was their general feeling about the assignment.  I was surprised when 

they responded that it did not change how they wrote to their blog.  At this point 

the students were familiar with writing to an authentic audience so it did not matter 

where the audience was.  They said they enjoyed the experience. 

January Surprise 

 My research project was essentially over, but I did not plan to stop 

blogging.  I was presented with a unique opportunity when I returned from 

Christmas break.  The Middle School Technology Coordinator stopped by my 

classroom and shared that she discovered another middle school class in our 

district that was using KidBlog.  She called the other teacher and we spoke on the 

phone.  We discussed several ideas the students could blog about.  We decided to 

select five quotes by famous people and have the students respond to one of the 
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quotes.  The technology coordinator wanted to set up a date and time to hold a 

Google Hangout.  We discussed that it was a good idea for our students to realize 

there were real people behind each name on the blog.  I lead a series of lessons and 

discussions with my students to help them build background knowledge about 

each famous person.  I wanted to help them understand the meaning behind each 

quote.  Once they selected a quote that resonated with them, they created a blog 

post and explained why they selected that quote and shared a personal connection 

to the quote.  This blog was a great way to end my research project.  I shared this 

extra experience as a first person vignette from the perspective of one of my 

seventh graders. 

Kiara’s Vignette 

 Mrs. Thomas, why are we going to blog with that school?  I know kids 

from that school.  When are we going to meet the other class?  I never did a 

Google Hangout before.  Look, I wrote my name on the index card.  Is that big 

enough for them to see?  I wrote what I’m going to say on the back; my favorite 

food is pizza.  When is the Google Hangout?  Will you give us a pass to come to 

your class at that time?  I think this is going to be fun.  Oh, I didn’t realize the 

eighth graders were going to be here with us.  Oh Miss, I can’t do this in front of 

everyone.  Okay, okay, I’ll do it.  “Hi my name is Kiara and my favorite food is 

pizza.”  I guess that wasn’t too hard.  I knew about five of those kids from the 

other class because they live near me.  I think that was cool to see the kids we’re 
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going to blog with.  Are they are doing the same assignment as us?  So they will 

pick one of these five quotes and write about it too.  Some of these quotes are hard 

to understand.  I’m not sure I know what they mean?  That activity sort of helped 

me learn about the people who said these quotes, but I still don’t understand some 

of these quotes to write about.  I feel better now that the class talked more about 

the quotes.  I connect with the quote about changing your life.  I remember a time 

that I wished I did something right away and not waited.  Yeah, I’m going to write 

about the Simone de Beauvoir quote.  I found a good picture to use as my header.   

 

	

	
FIGURE 11 –Blog Sample – Reflections on a Famous Quote 

 

Oh, I still don’t know how to say what I want to say; this is so hard.  Okay, now I 

got it.  How does that sound?  Now I’m going to add my personal connection 

about the time I didn’t do my homework.  Mrs. Thomas, I think I’m finally 
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finished with my writing.  Yes, I reread my post and I checked to make sure I used 

proper punctuation and capitalization.  Yes, I included a personal connection.  I 

submit it to be published to connections, right?  How do I see what the other class 

wrote?  Wow, Mrs. Thomas these guys wrote a lot.  They are really good writers.  

I didn’t write as much as them.  What grade are they in?  I don’t even understand 

some of the words this person is using.  Okay, I’ll find one I understand to 

comment on.  I found two that I liked and commented to those kids from the other 

school.  I also commented to one person from my class.  Look, I got a comment.  

It’s a nice comment, but it’s only a penny comment.  I’m not sure how to respond 

to that.  This was fun.  Are we going to blog with them again?  
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Data Analysis 

Introduction  

This teacher-led action research study involved a majority of the day-to-

day classroom time during the first semester of the school year.  Every activity in 

the classroom led to the ultimate goal of improving students’ literacy skills 

through the reading and discussion of text, blogging about their understandings, 

making personal connections, and commenting to begin a dialogue with their 

peers. 

 Throughout the semester, I kept a field log (Appendix J) that contained 

detailed observations, notes about the results of specific lessons, actual statements 

made by students and my reflections regarding lessons and behavioral 

observations.  This log helped me identify specific themes in my research.  I also 

had students complete a reading and writing pre-survey to understand students’ 

attitudes and perceptions about reading and writing.  I conducted individual 

informal surveys to establish student goals and informal group surveys to 

determine students’ attitudes toward the blogging process in the classroom.  

Student assessments were given and artifacts were collected throughout my action 

research study to determine if the students’ overall quality of writing improved.  

Lastly, students completed a blog reflection after our last blog activity with 

students from another school. 
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Field Log 

During each class period I documented student words and interactions 

during a lesson or activity.  As quickly as possible, I transferred my notes 

involving student observations into an electronic double entry journal.  During this 

time I added my thoughts, reactions and reflections about the activities, lessons 

and interactions to help provide meaningful feedback concerning my research.  My 

field log was a valuable way to record my interpretations of events and was used to 

modify future instructional plans.  These results were reflected and sorted into bins 

and codes that were used to create theme statements. 

Student Surveys   

Prior to introducing my research project, students completed a reading and 

writing pre-survey that was used to determine their perceptions and attitudes 

toward their reading and writing ability.  The student population in my classes is 

made up of seventy-five percent males.  From my past experience teaching middle 

school students, I thought males were more reluctant to read and did not enjoy 

reading.  I believed this was due to the difficulty of finding interesting reading 

material for males.  However, the results of the survey (Figure 14) showed I might 

reconsider that perception.  

The results of the survey showed 84.6% of the students enjoyed and felt 

positive about reading.  
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Feelings about Reading 

	
Figure 14.  Pre Survey Reading Results 

 

The survey also showed that 70.6% of the students enjoyed silent reading time in 

class when they read a book of their choice and 58.8% of the students enjoyed the 

stories that were selected for them by the teacher.  These results show that student 

choice in reading is important. 

I was overwhelmingly surprised by the results of the writing survey.  

Overall my students appeared to enjoy writing and 95% of the students wanted to 

become even better writers.  In the survey I asked many questions about how they 

felt writing about certain topics (Table 1).  I wanted to determine if the writing 

topic influenced students’ attitude or engagement toward writing.  
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Table 1.  Writing Pre-Survey Analysis on Writing Topics 
 

Writing Topic Questions 
How do you feel writing about: 

Very 
Happy 

Somewhat 
Happy 

Somewhat 
Upset 

Very 
Upset 

Why something happened 57.90% 36.80% 5.30% 0% 
What you read, heard or saw 36.80% 47.40% 10.50% 5.30% 
State your opinion on a topic 21.10% 57.90% 5.30% 15.80% 
A personal experience 21.10% 47.40% 15.80% 15.80% 
Persuade someone to change 
their opinion 31.60% 36.80% 26.30% 5.30% 

Creative Story Writing 42.10% 21.10% 10.50% 26.30% 
Science 31.60% 31.60% 5.30% 31.60% 
Poetry 15.80% 47.40% 15.80% 21.10% 
Journal 31.60% 21.10% 26.30% 21.10% 
Social Studies 36.80% 15.80% 21.10% 26.30% 
Keeping a diary 15.80% 21.10% 15.80% 47.40% 
 
 

The results of these topic questions corroborated the literature concerning 

the importance of how the topic chosen to write about relates to a student’s 

opinion toward writing (Jones, 2012, Lacina & Griffith, 2013, McGrail & Davis 

2011, Sun, 2010).  From these results I determined students’ feelings were positive 

when they wrote about previous knowledge, whether that was why something 

happened, something they read, heard or saw, or a personal experience.  Students 

also revealed they enjoy voicing their opinions and persuading others. 

The writing survey also showed that 53% of the students were comfortable 

with other students reading their writing, but it appeared students would rather 

have their peers, not a teacher, show them how to modify and improve their 

writing (Table 2).    
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Table 2.  Writing Pre-Survey Analysis on Editing 
 

 
How do you feel about: 

Very 
Happy 

Somewhat 
Happy 

Somewhat 
Upset 

Very 
Upset 

A teacher editing your writing 15.8% 31.6% 21.1% 31.6% 
A peer editing your writing 26.3% 36.8% 15.8% 21.1% 
 
 
 I used these results along with the observations in my field log to help 

select blog topics for my research.  I recorded students’ questions and interests 

about an event in the novel we were reading in my field log.  As I taught the 

elements of fiction to the students, I tried to connect the lessons with a topic of 

interest from the novel.  It was important to find relevant and engaging topics for 

the students to write about, because the topic is directly related to students’ 

participation and engagement as I read in my research (Hadian & Froesc, 2014, 

Lacina & Griffith, 2013).  This was also corroborated in my research because 

when students enjoyed the blog topic, they included additional information in their 

blog, such as a video or a song.   

 I also required the students to include a personal connection in their blog.  

Making connections is an important reading strategy to improve comprehension.  I 

modeled how to include a text-to-self, text-to-text or text-to-world connection into 

their blog, which can help begin a dialogue with other students (Jones, 2012). 

Student Interviews 

 I conducted informal student interviews at varying times during my action 

research project.  The first informal interviews were conducted on a one-on-one 
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basis with each student.  Together we looked at their first blog and found one 

grammatical area to focus on improving in their future blogs.  Since my students 

are ELs, most goals were centered on proper capitalization, sentence fragments, 

run-on sentences and subject and verb agreement, all of which are common 

problem areas for ELs.  I used these four grammar structures to track their overall 

progress in writing.  These results were extremely important to my research.  Since 

students had an authentic audience for their writing, I hoped they would take more 

time to write, reread what they wrote to self correct their errors, or have someone 

peer edit what they wrote before they published their blog.  The results showed 

that students improved in all four grammatical areas from the first blog they wrote 

to the last blog (Figure 16).  The most significant improvement was capitalizing 

the first word in a sentence, proper nouns and the word “I”, which I struggled to 

get them to do on a consistent basis. 

 

 

Figure 16.  Blog History Results for Grammar Goals 
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 I conducted numerous informal group interviews after a lesson or a blog 

activity to determine their engagement with the topic chosen to write about and 

blogging in general to determine if I should make any changes for future activities 

or blogs.  I found most students enjoyed the blog project and wanted to continue to 

blog with their peers. 

Student Artifacts 

	 At the start of each quarter, students completed a Scholastic Reading 

Inventory (SRI) to determine their reading Lexile level.  Lexile levels are used in 

our school to determine if students are reading above, below or on grade level.  

Most students in my classes are reading two or more grade levels below their 

grade and over half of the students have an IEP.  The average sixth grade SRI 

score is 800-849, the average seventh grade SRI score is 850-899 and the average 

eighth grade SRI score is 900-999 (Appendix I).  The results of the students SRI 

test are listed in Table 3. 
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Table 3.  Analysis of Scholastic Reading Inventory (SRI) Results 

Student Grade IEP Q1 Q2 Q3 Growth 
Student 3 6 Y 0 0 103 103 
Student 8 6 Y 452 428 409 -43 
Student 14 6 N 664 750 714 50 
Student 18 6 Y 546 397 383 -163 
Student 1 7 Y 458 446 572 114 
Student 2 7 N 523 526 537 14 
Student 4 7 Y 490 465 555 65 
Student 10 7 Y 339 357 474 135 
Student 12 7 N 819 862 899 80 
Student 13 7 Y 574 613 658 84 
Student 5 8 Y 319 335 340 16 
Student 6 8 N 885 862 854 -31 
Student 7 8 N 891 869 862 -29 
Student 9 8 N 515 588 562 47 
Student 11 8 N 700 753 713 -40 
	

	 Eight students showed growth of forty-five points or more, with three 

students exceeding 100 growth points.  That is significant progress and I was 

extremely pleased with these results with more than one full quarter remaining in 

the school year.  Since this growth is significant, I believe that blogging had a 

positive impact on these students.  Four students remained about the same (plus or 

minus thirty points) and three students fell forty points or more.  From these 

results, I can see that blogging did not have a positive effect on these seven 

students’ SRI scores.   

Sample blogs were displayed throughout my story.  All discussions and 

blogs were graded using the Blog Writing and Comprehension Rubric (Appendix 

H).  When reviewing the blog rubric, students not only continued to improve their 

grammar, but their overall quality of writing also improved.  I tracked the results 

from three areas in the blog rubric to check for progress in their writing.  I tracked 
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students’ Post Ideas and Content, Response Ideas and Content and their Overall 

Writing Quality, which includes focus, organization and style.  I determined a 

class average in each of these areas for all of the students’ posts.  Table 4 shows 

the analysis of the blog rubric results from the first blog written and the last blog 

written for each grade level. 

  

Table	4.		Analysis of Blog Rubric Results from First and the Last Blog	

 Post  
Content / 
Ideas 

Response  
Content / 
Ideas 

Writing 
 Quality 

Overall  
Blog 
Score 

Grade 6     
     First Blog 3.75 3.13 3.63 63.75 
     Last Blog 4.50 3.25 3.88 71.38 
Grade 7     
     First Blog 3.58 3.33 3.42 69.83 
     Last Blog 4.00 3.33 4.33 71.00 
Grade 8     
     First Blog 3.85 3.57 3.71 68.86 
     Last Blog 4.29 3.93 4.71 70.43 
	

	 The results show that the average student scores in these three areas 

improved throughout the project.  For the purpose of this analysis, I only tracked 

these specific areas, but as you can see the calculated overall final point score 

improved in all areas from their first blog to the last blog for each grade level.	

Student Reflections 

	After students completed the final blog with another class in our district, I 

asked the	students to complete a reflection about the blog activities with an outside 

class.  The results are shown in Table 5 and Table 6. 
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Table 5. Student Reflection Results after Last Blog 

FINAL BLOG WITH ANOTHER SCHOOL Yes No 
Did you enjoy the Google Hangout? 73% 27% 
Were class activities helpful? 82% 18% 
Were class discussions helpful? 91% 9% 
Did the audience affect how you wrote? 55% 45% 
Do you want to blog with them again? 73% 27% 
	

Table 6.  Student Reflection Results after Last Blog 

FINAL BLOG Excellent Great Good Fair Poor 
Rate Your Final Post 9% 36% 27% 18% 9% 
Overall Experience 9% 36% 27% 9% 18% 
	

The results show the majority of the students had a positive overall 

experience and felt the class activities and discussions helped them write their 

blog.  What was surprising is that only 55% stated the audience affected how they 

wrote to their blog.  I believe this result might have occurred because at this point 

in time they were used to others reading their blog and it did not matter that it was 

students from a different school.  The most important result from my perspective is 

that 73% of the students wanted to blog again.	

The qualitative data collected from my field log, surveys, interviews, 

rubric, and student data were reviewed and analyzed for patterns and ideas.  As 

patterns or ideas became evident, I developed a system of codes to record their 

occurrence (Appendix K).  The codes I used were from the literature reviewed 

earlier or from my own reflective process during the research.  These codes were 

then sorted and organized into bins (Figure 17).   
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Figure 17.  Coding Index Graphic Organizer 

 

Theme Statements 

I used these codes and bins to develop theme statements that emerged from 

my study.  The following is a list of the themes developed from my study: 

	
• Developing a blogging routine in the classroom may positively influence 

students’ critical thinking and literacy skills in all areas including speaking, 

listening, reading and writing. 

• Instructional strategies such as activating prior knowledge, explicit 

instruction, modeling, and setting clear expectations can help students build 

the skills to enable them to become engaged in writing and commenting to 

a blog. 

Instructional	Strategies
• Activate	Prior	Knowledge
• Activities
• Attitude	/	Behavior
• Communication
• Discussion	/	Dialogue
• Explicit	Instruction
• Modeling
• Questioning
• Reflection
• Synthesizing
• Writing

Issues	/	Concerns
• Activities
• Attitude	/	Behavior
• Communication
• Discussion	/	Dialogue
• Effort	/	Engagement
• Frustration
• Technology
• Time	learning
• Time	reviewing	/	grading

Effort	/	Engagement
• Activate	Prior	Knowledge
• Authentic	Activities
• Authenitic	Audience
• Attitude	/	Behavior
• Blog	Post	
• Blog	Comment
• Comprehension
• Discussion	/	Dialogue
• Relevance

Writing
• Authenitc	Audience
• Blog	Post	/	Comment
• Comprehension
• Communication	/	Conventions
• Discussion	/	Dialogue
• Effort	/	Engagement
• Modeling
• Reflection
• Time

RESEARCH	QUESTION																													
What	are	the	observed	and	reported	
experiences	of	Middle	School	ELs	when	
blogging	is	used	as	a	teaching	routine	in	
the	classroom	to	improve	literacy	skills.
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• Relevant and authentic activities may improve student effort and 

engagement when blogging.  

• Blogging creates an authentic audience for students writing and helps 

students develop their writing skills to communicate thoughts and ideas to 

a community of learners. 

• Using technology in the classroom for real world applications and 

authentic activities such as writing to a blog requires time and perseverance 

on the part of both the teacher and student. 
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Findings 

Blogging Routine 

Developing a blogging routine in the classroom may positively influence students’ 

critical thinking and literacy skills in all areas including speaking, listening, 

reading and writing. 

 The literature review emphasized the importance of creating a classroom 

blogging routine.  An example of a blogging routine required the following; 

students read text, a class discussion occurs around the text, a blog post is created, 

students read the different perspectives of the other students’ blog, and students 

respond or comment on another students’ blog.  This routine helps develop 

continuity of the learning experience (Arena, 2008). 

 This year all of my classes read either a novel or a short story.  As the text 

was read in class, the class discussed the text and shared different reading 

strategies to help understand the text, questions were asked and thoughts and 

feelings were shared.  It was extremely important to give students the opportunity 

in class to read the text, engage in a dialogue about the text and finally write about 

the text to demonstrate comprehension.  “The consensus of researchers and 

practitioners is that spending time reading, discussing, and writing about text in 

class allows students to become crucially literate”  (Delpit, 2012, p. 130).  Delpit 

emphasized the importance of these experiences occurring in the classroom. When 

reading text in class, there are numerous opportunities to share reading strategies 
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and offer explanations of the text.  These discussion times are crucial to help 

develop literacy skills for struggling readers.  Teachers cannot expect struggling 

readers, specifically EL’s, to be able to read and understand the text on their own 

for homework.  The learning comes from the opportunity to share and discuss their 

understandings of the text with each other.  We discussed the content as it applied 

to us and reflected on our ideas. 

After reading the text, students completed questions to prepare for a class 

discussion.  In class students also read supplemental nonfiction material I selected 

to expand on subject matter from the text.  I selected material that evoked 

questions and sparked interest from our discussions while reading the text.  I tried 

to design blog topics and questions that involve critical thinking and synthesis of 

prerequisite knowledge to stimulate our discussions and evoke higher order 

thinking skills (Hargis and Schofield, 2006).  

I organized the classroom discussions around the questions to help students 

feel comfortable about the discussion topic and help prepare them to write their 

post (Hadian and Froese, 2014).  Usually every student shared in the discussion in 

some way, whether it was an original thought or idea, or they piggybacked off a 

previously mentioned idea.  I was impressed with the thought and language being 

used by students during our discussion and their respectful listening skills.  

Discourse is a scaffolding tool for the linguistic and cognitive development of 

EL’s to build their confidence to share their understandings and ideas in a blog 

(Kim, 2010).  
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After our discussion students used critical thinking skills to synthesize the 

information from the different texts with their personal thoughts and connections 

to write an original reflection in their blog.  Arena (2008) states blogging promotes 

higher order thinking skills with posts that increase discussion, analysis, reflection 

and synthesis as students organize their ideas and choose how they are going to 

share their meaning leading to critical and creative thinking. 

Students usually required two or more class periods to complete their 

writing.  My goal was to help students build confidence in their abilities to read, 

discuss and write about their thoughts and ideas with their peers and eventually to 

a wider audience.  Writing to a blog allows ELs time to reflect and process their 

thoughts and gives them the opportunity to develop more complete and complex 

sentence structures (Gebhard, Shin & Seger, 2011).  After the first blog, students 

had a grammar goal to work on while writing their blog.  Basic conventions and 

strategies skills can be taught in the midst of critical thinking and learning.  “When 

we teach appropriate conventions and strategies within the context of critical 

thinking, we can produce the educated people we strive for” (Delpit, 2012 p. 135).  

Learning grammar during writing has more meaning and can be retained.  I believe 

this occurred in my study as each student had a goal to focus on when they wrote 

to their blog.  Most goals involved basic grammar such as capitalizing the letter I, 

using complete sentences, and reducing fragments or run-on sentences with proper 

punctuation.  While the students wrote their blogs, they also developed and 

improved their basic grammar skills as shown in Figure 16.  In her study, de 
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Andres Martinez (2012), expressed how blogs provide students the opportunity to 

examine their own thoughts, the thoughts of others while reflecting on how to 

revise their grammar and build vocabulary.  Both of these basic conventions occur 

while using critical thinking skills to read, discuss and respond to text. 

After all students completed a blog, they were required to read and respond to 

two or more of their classmates’ blog posts.  Students read their peers’ blogs and 

when they found a post they felt a connection with, they were required to write a 

thoughtful “dollar” comment to begin a dialogue.  This provided students an 

opportunity to read many posts.  This intensive exposure to reading other blogs 

and seeing different perspectives may help improve reading skills (Montero-Fleta 

& Sabater, 2010).  Shin (2013) believes students develop critical thinking skills by 

analyzing, synthesizing and evaluating their understanding of the content through 

reading different perspective of their blogging community.  As the students were 

reading their classmates’ blog many students started to talk to each other in class.  

I asked them to stop talking and ask their questions to their peers through the blog.  

I sounded like a broken record with the number of times I asked them to stop 

talking and ask their questions through the blog.  I shared this observation with my 

professor and action research peers.  They enlightened me on what I was missing: 

the students were engaged and excited and were sharing this excitement with each 

other and I tried to stop this learning in motion.  It was not what I expected, but it 

was student centered engagement and collaborative learning.  There was energy in 

the air, but I didn’t realize what was happening.  I vowed to never repeat this 
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mistake.  I learned from this experience that simply because students were 

communicating through a blog, did not mean the learning had to occur solely 

through writing.  McGrail and Davis (2011) found that blogging provided 

opportunities for students to discuss and exchange ideas thereby allowing students 

to learn from each other.  This fostered a desire to write and communicate their 

ideas to an audience in and beyond the classroom. 

When students reflect on their learning and make personal connections 

with a text it helps students develop their critical thinking skills.  de Andres 

Martinez (2012) believes blogs have the potential to promote reflective skills 

because blogging requires students to read, write, reread, rewrite, and synthesize 

present and past experiences.  This type of reflection is linked to metacognition 

because students are making connections between experience and knowledge.  de 

Andres Martinez believes reflective learning is what leads to skills and knowledge 

transfer.  For each post students synthesize their personal knowledge with their 

understanding of the text and communicated their thoughts and ideas.  Throughout 

our blogging routine, the students focused on the reading strategy of making 

personal connections to the text.  Since blogging is writing to communicate a 

thought, idea, or emotion, establishing personal connections provided a way to 

practice their writing.  The results from my prewriting survey on writing topics 

(Table 1) showed that students preferred to write about a personal experience, or 

something they read, saw or heard. 
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Students need activities that require them to think for themselves, ask 

questions and develop arguments.  Creating a blogging routine required students to 

read a text, participate in discussions about the information in the text and make 

personal connections.  Adding the next step to the routine writing to a blog, created 

another level of reflection and gave students the opportunity to share and learn 

from each other while improving their writing skills.  I believe this routine did 

provide continuity in the classroom, adequately prepared students to write by 

providing the background knowledge through classroom discussions, which 

created a social situation of comfort and allowed the students grow and develop all 

areas of their literacy skills. 

Instructional Strategies 

Instructional strategies such as activating prior knowledge, explicit instruction, 

modeling, and setting clear expectations can help students build the skills to 

enable them to become engaged in writing and commenting to a blog. 

It was extremely important to use the instructional strategies I learned from 

the literature.  I believe engaging in class discussions centered around the text to 

build background knowledge was valuable in providing students with the 

confidence to write to their blog.  Instructional strategies such as modeling how to 

write a blog post, how to comment to a blog post to begin a dialogue, and how to 

navigate the blogging site being used provided the necessary scaffolding for my 

ELs.  Hadian and Froese (2014) stressed the importance of providing clear and 
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concise instructions and expectations on how to properly post, and most 

importantly, respond to other students’ posts.  Students need to know what is 

expected of them.  My students were no exception.  They wanted to know how 

long their post should be, how many students they should respond to and how to 

properly respond to their peers.   

I modeled examples of how to write a post by creating my own post for 

students to view.  I shared my blog with the class and explained the information I 

included in my blog and why I selected that information to share.  I provided a 

lesson on ways to write a “dollar comment” to their peers to begin a dialogue.  I 

also modeled this concept by commenting on their post.  This concept was difficult 

for many students.  Students could identify the difference between a “penny” and 

“dollar” comment, but it was difficult for them to think of a question to ask their 

peer that related to the blog and would begin a dialogue.  Some students became 

quite good at asking their peers a question after reading their blog, but others never 

quite developed this skill.  If a student did ask a question of their peers, the student 

would respond to their question, but the dialogue usually stopped at that point.  I 

did not find many, if any, examples that exceeded this length in communication 

and discussion.  I was disappointed by these results but there may be a few reasons 

this occurred.  One reason could be due to lack of time.  There never seemed to be 

enough time in the day and I often felt that I rushed the students because it took so 

long for them to answer the questions, discuss the text, write a blog and then read 

and respond to their peers. 
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Relevant and Authentic Activities 

Relevant and authentic activities may improve student effort and engagement when 

blogging.  

Blogging is writing to communicate a thought or idea.  It is not just an 

activity for the teacher to grade, but it is using technology for an authentic activity 

to communicate information or ideas to another human being.  This activity 

requires students to read and write for a purpose.  According to Lacina and Griffith 

(2013), research has shown students are more motivated to write when the topics 

are relevant to their lives and interests.  When topics are meaningful, students 

become more connected with their audience and take ownership of the writing 

process.	

Vygotsky stated the importance of creating meaningful and relevant 

assignments, “Writing should be meaningful for children, that an intrinsic need 

should be aroused in them, and writing should be incorporated into a task that is 

necessary and relevant for life”  (Vygotsky, 1978, p. 118).  When students write 

about a topic that interests them, or is important to them, or something they can 

make a real-world connection with their writing has a passion.  I found this to be 

true in my research study.  I could see the excitement in the air when they found 

the blog topic interesting or exciting. 

For each blog topic I tried to create relevant writing experiences that 

encouraged students to want to write.  Writing to communicate with others is an 

essential life skill.  If teachers create authentic and relevant writing prompts and 
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assignments, students can enhance their critical thinking and writing skills because 

of the public nature and authentic audience that blogs provide (Sawmiller, 2010).  

Originally I had a planned set of blog topics centered on the elements of fiction, 

but as the class started reading, I created different blog topics from the content.  I 

found an event that happened in the text that sparked students’ interest.  Then I 

found supplemental nonfiction information about that topic to expand their 

understanding.  Sample blog topics included describing their characteristics, 

technology, friendship, fear, runaways, and heroes.  I modified my original plans 

because I believed it was more important to create blog topics that students were 

interested in writing about and I did not feel my original blog topics were as 

relevant and engaging.  The literature confirmed that relevant and engaging topics 

inspired students to communicate their ideas (Jones, 2012).  

As I mentioned in my story, there were three occasions when students went 

above and beyond what was required for their blog.  This only appeared to happen 

when the student had a passion about the topic.  These students added links to 

pictures, videos and songs in their blog post.  I had shared how to include this type 

of additional information with all of the students, but most did not have the time or 

interest to add these additional resources.  But when the student was interested in 

the topic, they put in the extra time and effort to include the additional 

information.  When the topic was meaningful the students appeared more 

connected with their audience and took ownership of the writing process and went 

above and beyond expectations.  It is extremely important for teachers to create 
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meaningful experiences and support their students as he or she finds their voice 

and creativity for writing (Arena, 2008).   

 

Authentic Audience 

Blogging creates an authentic audience for students writing and helps students 

develop their writing skills to communicate thoughts and ideas to a community of 

learners. 

Blogging is about communicating thoughts and ideas on a topic to an 

authentic audience.  Blogs are a different way to engage in human interaction.  

They allow people to build a personal network or a community of learners to share 

information, discuss topics, and learn from.  In my study, students built a 

collaborative community of learners through their blogs within the classroom and 

eventually to outside classrooms.  Throughout the project I encouraged everyone 

to maintain mutually respectful and cohesive environment. 

Students created and built knowledge together through this blogging study 

and the research I have read shows an increased motivation to write due to the 

interactivity and social aspect of blogging.  However, students must be taught how 

to collaborate and support each other in the blogging community.  If students are 

taught how to share their thoughts and ideas on a blog post and how to properly 

comment and respond to others, they can begin to understand the importance of 

writing as an effective way to collaborate and build a community of learners. 
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First students must feel safe as they develop a trust with their online 

community.  In building trust with this community of learners, I had to make a 

decision about what were acceptable comments to others.  Some students wanted 

to write a comment that stated every grammatical mistake that occurred in the blog 

post.  I decided against allowing this type of comment.  This type of comment did 

nothing to further the dialogue and enhance the communication of ideas.  I wanted 

students develop their writing skills and learn how to communicate their thoughts 

and ideas to an authentic audience.  I wanted students to become empowered and 

encouraged to interact with their peers and learn from them (Gerich, 2013).  I 

believed this type of comment would not further that goal.  Students could 

disagree with a point of view, but they were not to include any negative comment 

about grammar. 

As the literature stated one of the major impact of blogs was to help 

improve writing skills.  The more students wrote the more their writing would 

improve as students learn to organize and develop their thoughts and use more 

appropriate language (Ramaswami, 2008).  I saw this occur as I reflected in Table 

4 Analysis of Blog Rubric Results from First and the Last Blog.  The overall 

writing quality from the first blog to their last blog improved.  Students improved 

their organization of thoughts and ideas, and made more insights and connections 

in their writing.  If I allowed students to make negative grammatical comments, 

this may have potentially stifled student writing and I may have had different 

results.  
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Technology 

Using technology in the classroom for real world applications and authentic 

activities such as writing to a blog requires time and perseverance on the part of 

both the teacher and student. 

Students are growing up with technology and spend their time online 

communicating with others and receiving almost immediate feedback.  Blogging is 

a way for teachers to tap into student interest and show students ways to use 

technology for learning and communicating information while improving their 

digital literacy skills.  But using technology in the classroom requires time and 

perseverance on the part of the teacher and the students. 

From the beginning of the project and continuing throughout required 

tremendous patience and effort.  Navigating the Kidblog platform was not as 

intuitive as I originally expected.  It was not difficult to set up my classes or enroll 

my students, since I used their Gmail accounts to log into the site.  I set up three 

classes, one for each grade because each grade was reading a different novel or 

short story.  I did not plan on blogging between the grade levels although I could at 

any time connect the classes for one or any number of blogs.  For this project, I 

only wanted students to blog within their class and eventually to an outside class.  

Using and maintaining the KidBlog site proved more difficult than the original 

setup.  

Hadian and Froese (2014) discussed that the instructor must be familiar 

with the technology being used to provide the necessary guidance to students as a 
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facilitator.  I found this to be extremely true.  Until I understood how to navigate 

through the KidBlog platform to create a blog draft and publish a blog to 

classmates, it required one complete run through.  As I shared in my story, I was 

not as successful with the first class that blogged as I was with the third class.  I 

learned how to streamline and improve the lesson along with having increased my 

knowledge of the Kidblog platform.  I also learned some of the confusing areas the 

students encountered using the technology and was easily able to assist students 

after I learned them myself. 

The most exciting part of the new technology allowed students to add 

personal information to their writing such as pictures.  Initially students struggled 

with how to add a header image to their blog.  The first blog required students to 

write about themselves, so they immediately wanted to add images of themselves 

through Photobooth.  I shared my struggle completing this activity in my story.  I 

tried to figure out how to make this work along with most of the students.  

Eventually we gave up and the students used images already loaded within the 

Kidblog platform. 

As an alternative, I showed students how they could add personal pictures 

from their phone.  They could email or upload pictures from their phone to their 

school Gmail account or drive.  Once an image was on their Gmail or drive, it 

could be moved to their desktop and easily imported into KidBlog.  Surprisingly, 

only a few students had their school email, or any email, set up on their phone.  I 

tried to help them set this up in class, but we ran into issues trying to do this in 
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school due to the WIFI access.  I asked the students to try again from home but 

most students did not or could not figure out how to successfully complete the 

activity.  I also learned how to get images from Google into their blog and shared 

this procedure with the students.  One issue we found using images from Google 

was that most of the images were too large and got cut off once imported into 

KidBlog.  There was a feature in KidBlog to crop or resize the image, but some 

images would not resize no matter what we tried and I still have not figured out 

why.  

I shared in my story the issue of using spell checker when writing their 

blog post.  I learned how to use the Internet browser’s spell checker and shared 

this with my students.  One difficulty with any spell checker is the word has to be 

somewhere close to the correct spelling for spellcheck to work.  There were quite a 

few occasions that the word the students wrote was not even close and 

spellchecker could not assist them with correctly spelling the word.  At this point 

some students would be persistent to try and figure it out, or ask their peers, or ask 

the teacher.  Some would become discouraged and leave it spelled incorrectly.  

Eventually most of the students figured out how to use the spellcheck feature 

correctly.  There were other idiosyncrasies in KidBlog the students and I worked 

through such as a blog must have a title before it can be saved as a draft and how 

to retrieve a draft from the site.  Eventually the students and I learned the basic 

knowledge to create a blog post in KidBlog. 
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From a teaching perspective there were other areas I needed to learn.  For 

example there were many publishing restrictions and connections to other classes 

that needed to be set up.  Initially I set up restrictions that the teacher must approve 

all posts and comments prior to a post being published to their classmates. 

Eventually I released the restriction on having to view the comments before the 

students could see them because it disrupted the flow of the classroom the day we 

were reading others’ post and writing comments.  I could not keep up with 

approving the flow of comments.  Throughout the project I did maintain the 

restriction of approving all student posts prior to allowing them to be published to 

their classmates.  This gave me the opportunity to review all of the students’ blogs 

post before a classmate could read a blog.  Establishing outside connections to 

other classes was not a straightforward process.  I struggled learning how to make 

connections.  It was not intuitive and proved extremely difficult.  Eventually I was 

successful in making connections to other classes and students successfully 

blogged with classes outside our building. 

Grading the blog posts and comments was also time consuming.  In order 

to check for grammar and maintain records for this project, I needed to print all 

blog posts and comments.  This required me to go into every student post 

individually and copy and paste information into a Google Document.  Since there 

are many images, I had to either be selective and not copy the image or delete the 

image once it was in the Google Document.  I did not want to print all the 

unnecessary images.  The images also disrupted the flow and continuity when 
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grading the posts and comments.  This was extremely time consuming to 

accomplish, but was beneficial to the students and necessary for my research 

project. 

Eventually all of these procedures became a routine and the learning curve 

lessened, but not without patience from my students and myself.  Blogging is a 

way to improve communication skills and improve computer competence (Davis, 

2011).  I do believe that learning to blog improved my students’ computer 

competence and their literacy skills.  It helped my students learn how to 

communicate their thoughts and ideas to an authentic audience.  My students 

created a digital portfolio through their blog posts that will remain on the KidBlog 

site for them to review.  These portfolios were developed with much time, energy 

and perseverance, but well worth the effort. 
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Next Steps? 

  “To reflect is to look back over what has been done so as to extract the net 

meanings which are the capital stock for intelligent dealing with further 

experiences.  It is the heart of intellectual organization and of the disciplined 

mind” (Dewey, 1938, p. 87).  Throughout the project I looked back and reflected 

on my experience.  While writing my story, I reflected about what I learned and 

the experiences I gained from my research.  It is only when we reflect on the 

knowledge we gained, that we are able to use that experience to continue our 

learning and grow as an individual.  So where do I go from here? 

 There are numerous ways to use blogging in the classroom.  I discussed in 

the literature review blogs can be instructional or student-centered.  In an 

instructional blog the teacher involves students in an activity, engages them in a 

discussion and leads them to discuss or reflect on their learning in the blog.  I used 

an instructional approach in this action research project.  A student-centered 

approach is more of a freeform journal entry.  The students write about social 

issues, their daily activities, or a theme of their choice.  There are benefits to each 

type of blog.  In the future I want to explore adding a student-centered approach to 

blogging in the classroom to expand on using a blog as a place to highlight and 

share student writing.  I also want to deliver more opportunities for the students to 

reflect on their learning and share their reflections through a blog. 

 Time was definitely a factor in this research project.  I incorporated a 

routine in the classroom for the students to write to their blog.  The blog was used 
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mostly as a place for students to write.  I mentioned in my story when students 

found the blog topic relevant and engaging they added a link to a song or video.  

My next step involves having students create videos and podcasts to upload to 

their blog.  Having students create videos and podcasts allows students to use 

different talents and learning styles to share their knowledge and reflect on their 

learning, which was discussed in the literature.  It also provides another 

opportunity for students to practice their speaking and listening skills.  Also, using 

video and podcast applications increase students’ knowledge of different 

technology applications and their computer competence.   

 Grading the blog posts and reviewing the numerous student comments was 

difficult and extremely time consuming.  This was due in part because I looked at 

the students’ grammar and printed all of the posts and comments to review with 

the students.  This was necessary to grade the blogs and reflect on the blog 

research.  Having experienced this process, I want to review my rubric.  I 

attributed ten points for each category: blog idea and content, response idea and 

content, writing quality (focus, organization, style), grammar and enhancements to 

the blog.  In the future, I might readjust the point values and include more specific 

details for the three writing sections: blog idea and content, response idea and 

content sections and the writing quality.  These sections are the heart of the 

learning and reflection. 

 Lastly, I want to review the different blog platforms available.  KidBlog 

was not as user friendly as I had hoped.  KidBlog was not difficult for the students 
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to use once they learned the technology; it was difficult from a teacher perspective.  

Establishing and maintaining the settings such as connections to other classes, 

privacy settings, and establishing categories for each class was a little 

cumbersome.  I want to explore other blogging platforms that are embedded into 

the technology that is currently used in our district.  I want to see if they provide a 

different and simplified experience from both a student and teacher viewpoint. 

 My experience with using blogs in the classroom was extremely positive.  

Blogs provide a variety of opportunities for students to develop their literacy skills.  

Creating a blogging routine in the classroom gives students the opportunity to 

discuss and share their understandings prior to writing, which aides speaking and 

listening skills.  Reading and commenting to a blog post provides additional 

opportunities for students to practice their reading and writing skills.  Blogs are an 

excellent way for students to write for an authentic audience while improving their 

literacy and technology skills for the 21st century. 
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Appendix A: HRSB Approval 

 

Thomas, Sandra <stslt03@moravian.edu> 

	
IRB final approval - Thomas, Sandra 
1 message 

 
Account, HSIRB <hsirb@moravian.edu> Tue, Sep 13, 2016 at 11:41 

AM 
To: Sandra Thomas <stslt03@moravian.edu>, Richard Grove <grover@moravian.edu> 

Dear Ms. Sandra Thomas, 
 
Thank you for submitting your revisions.  You have addressed all of the concerns listed in 
your conditional approval. The HSIRB has completed its final review of your proposal, 
"Blogging to Improve Student Literacy Skills," and is granting approval of this proposal.  
  
Please note that if you intend on venturing into topics other than the ones indicated in 
your proposal, you must inform the HSIRB about what those topics will be. Should any 
other aspect of your research change or extend past one year of the date of this email 
notification, you will need to file those changes or extensions with the HSIRB and receive 
approval of the changes before implementation.  If you need a hard copy letter indicating 
your approval status for record keeping purposes, please let me know.  
  
One last step. We need to collect your electronic signature and that of your faculty 
advisor. If each of you could respond to this email with your own name and the project 
title in the subject line, that will serve as your electronic signatures. 
 
Please do not hesitate to contact the Moravian IRB if you have any questions.  Also, 
please note that for the remainder of the fall semester, any questions sent to the IRB 
will be answered by the interim IRB chair, Dr. Jean DesJardin (contact info below). 
 
Good luck with your research! 
 
Best, 
Sarah Johnson 
 
 
Dr. Jean L DesJardin 
Chair, Human Subjects Institutional Review Board 
Moravian College 
hsirb@moravian.edu 
desjardinj@moravian.edu 
610-861-1317 
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Appendix B: Principal Approval 
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Appendix C: Parent Consent Form 

September 2016 
 
Dear Parent or Guardian: 
 

I am currently taking graduate courses at Moravian College as I work towards my Master’s Degree in 
Curriculum and Instruction. This year, I will be conducting a study in my classroom on the effects of using 
blogging to improve students speaking, listening, reading and writing skills. I am writing to ask permission to use 
the data I collect from your child for my study. 

The purpose of the study is to improve students’ writing skills, reading comprehension, speaking and 
listening skills.  The study will take place beginning the month of September and continue through December 
2016.  During the study I will collect different forms of student data to determine if having students blog to 
improve literacy skills was successful.  Possible types of data I will collect include SRI (Scholastic Reading 
Inventory) levels, samples of student work, surveys and questionnaires, interviews, observations and test scores. 

The benefits of participation are to hopefully see an improvement in reading and writing abilities. The 
activities students will take part in fit into the regular curriculum. All students will receive the same instruction and 
participate in the same activities in the classroom, whether or not they are participating in my study.  

The results from my study will be used for my graduate course research paper. Any data I collect with 
your child’s name will only be seen by me. I will not use your child’s name in any data I include in my study.   

Allowing your child to participate in my study is completely voluntary.  Your child will not be penalized 
in any way for not participating. You may choose to no longer have your child participate in my study at any time 
by calling or emailing me.  All students will receive the same instruction and participate in the same activities in 
the classroom whether participating or not in my study. Only data from those who choose to participate will be 
included in my study. 

Please feel free to call or email me with any questions or concerns. Our principal, Mr. Horvath, is aware 
of my study and has given his approval.  You may contact him at 610-867-0541 if you have any questions or 
concerns.  You may also contact my research adviser Dr. Joseph Shosh at Moravian College by phone at (610) 861-
1482 or by email at shoshj@moravian.edu.  Thank you in advance for your cooperation. It is great to have your 
support as I strive to improve our classroom learning! 
 
Sincerely, 
 
Sandra Thomas 
ESOL Reading/Language Arts  
East Hills Middle School 
sthomas@basdschools.org 
 

Consent Form to Participate in Classroom Study 
 
Please check and return:  
 
☐ I am willing to have my child’s data included in Mrs. Thomas’ research study. I have read this form and 
understand it. I understand I will receive a copy of this form my own records. 
 
☐ I am NOT willing to have my child’s data included in Mrs. Thomas’ research study. I understand that this 
will not affect my child’s grade in any way.  
 

Student’s Name: ____________________________________________________  
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Appendix D – Student Assent Form 

September 2016 
	
Dear Student: 
	

I will be conducting a study about using blogging activities in the classroom to increase 
speaking, listening, reading and writing skills. I am asking for your permission to use your work for 
my study.  There is no change in any classroom assignments or activities whether you participate in 
my study or not and you may ask me questions about my study at any time.  Our principal, Mr. 
Horvath, has approved this study. 
	

The study will take place from September 2016 through December 2016.  We will blog a 
few times each week.  During the study, I will collect your work to determine whether blogging 
helped improve your literacy skills.  Types of work I plan on collecting are your SRI (Scholastic 
Reading Inventory) level, writing samples, tests, and discussion scores.  Also, I will interview you 
and ask you to complete surveys to find out your feelings about blogging. I will also record some 
general observations about your work in the classroom. 
	

I will not put your name on any of the work I prepare from my study.  Your participation 
in the study will not affect any classroom activities you participate in, or your grade in any way. 
You can change your mind at any time and I will not include your work in my study.  All you must 
do is speak to me and let me know you no longer want to participate in my study.   
	

If you agree to let me use your work in the study, please print and sign your name below. 
	
	
	

I give permission for my work to be used in this study. 
	
___________________________________  ____________________________________ 

Student’s Printed Name    Student’s Signature 
	
___________________________________ 
  Date 
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Appendix E – Reading Survey 

 
What is your gender? * 

Male 
Female 

How would you feel reading a book on a rainy 
Saturday? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading for fun at home? 
* 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading in school during 
silent reading time? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about getting a book for a 
present? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about spending free time 
reading a book? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about starting a new book? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading during summer 
vacation? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading instead of 
playing? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about going to a bookstore? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading different kinds of 
books? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel when a teacher asks you 
questions about what you read? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading workbook pages 
and worksheets? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading in school? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about reading your textbooks? 
* 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about learning from a book? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel when it is time for reading in 
class? * 
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Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about stories you read in 
reading class? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel when you read out loud in 
class? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about using a dictionary? * 

Very happy 

Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about taking a reading test? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How do you feel about reading? * 

very happy 
somewhat happy 
somewhat upset 
very upset 

How do you feel you are as a reader? * 

very good 
somewhat good 
somewhat okay 
not good 
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Appendix F – Writing Survey 

 
What is your gender? * 

Male 
Female 

How would you feel writing a letter to the author of 
a book you read? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if you wrote about something 
you have heard or seen? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing a letter to a store 
asking about something you might buy there? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel telling in writing why 
something happened? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing to someone to change 
their opinion? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel keeping a diary? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing poetry for fun? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing a letter stating your 
opinion about a topic? * 

Very happy 

Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if you were an author who 
writes books? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if you had a job as a writer for 
a newspaper or magazine? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about becoming an even 
better writer than you already are? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about writing a story instead of 
doing homework? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about writing a story instead of 
watching TV? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing about something you 
did in science? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing about something you 
did in social studies? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if you could write more in 
school? * 
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Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about writing down the 
important things your teachers says about a new 
topic? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing a long story or report at 
school? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing answers to questions in 
science or social studies? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if your teacher asked you to go 
back and change some of your writing? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if your classmates talked to 
you about making your writing better? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing an advertisement for 
something people can buy? * 

Very happy 
Somewhat happy 
Somewhat upset 

Very upset 
How would you feel keeping a journal for class? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing about things that have 
happened in your life? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel writing about something from 
another person's point of view? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel about checking your writing to 
make sure the words you have written are spelled 
correctly? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if your classmates read 
something you wrote? * 

Very happy 
Somewhat happy 
Somewhat upset 
Very upset 

How would you feel if you didn't write as much in 
school? * 

Very happy 
Somewhat happy 
Somewhat upset 

Very upset	

 
  



	

119	

Appendix G - Sample Discussion Question 

Outsiders 
Discussion Questions 

Chapter 1 and 2 
 

1. Why does Ponyboy believe that “You take up for your buddies, no matter 
what they do.” (p. 26)  Do you agree with this? Please explain your answer. 

 

  
2. Why might Cherry admire Dally?   Why doesn’t she want anyone else to know 
how she feels about him? 
 

  
3. At one point and time Ponyboy thought he was the only person in the world 
who liked books and movies.  Explain about a time you’ve felt alone because of 
something you enjoy doing, or anytime you’ve felt that no one was there for you. 
 

  
4. Ponyboy observes, “...we don’t mind being called greaser by another greaser” 
(p. 28) Why do you think it’s okay for group members to call each other by a 
derogatory (disrespectful) name?  Do you think this is beneficial (good) or harmful to 
those in the group?  Also, why do group members take offense when ”outsiders” use 
the same derogatory name about them? 
 

  

5. Make a prediction: What are the possible consequences of Ponyboy and 
Cherry’s relationship? 
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Appendix H – Blog Rubric 

Blogging Writing and Comprehension Rubric 
            Name ____________________________     Week of  __________ 

Score 5 4 3 2 1 

Posts 
Ideas and 
Content 

Post has original 
ideas and uses 
ideas from class 
discussions and 

readings 

Post often has 
original ideas and 
often uses ideas 

from class 
discussions and 

readings 

Post sometimes 
 has original ideas 

and sometimes 
uses ideas from 

class discussions 
and readings 

Post rarely has 
original ideas and 
rarely uses ideas 

from class 
discussions and 

readings 

Post does not have 
original ideas and 

does not use ideas 
from class 

discussions and 
readings 

Response
s 

Ideas and 
Content 

Responses 
stimulates dialogue 
and shows critical 

thinking skills 

Responses often 
stimulates dialogue 

and show critical 
thinking skills 

Responses 
sometimes 

stimulates dialogue 
and show critical 

thinking skills 

Responses rarely 
stimulates dialogue 

and show critical 
thinking skills 

Responses do not 
stimulates dialogue 

and show critical 
thinking skills 

Writing 
Quality 

The writing of the 
post  consistently is 
clear, concise and 

easy to understand.  

The writing of the 
post is often clear, 

concise and easy to 
understand.  

The writing of the 
post  sometimes is 
clear, concise and 

easy to understand.  

The writing of the 
post  rarely is clear, 
concise and easy to 

understand.. 

The writing of the 
post is not clear, 

concise and easy to 
understand.  

Grammar 
Growth 

Standard grammar 
and spelling are 

consistently used. 
Growth +5 

Standard grammar 
and spelling are 
used most of the 
time. Growth +4 

Standard grammar 
and spelling are 
sometimes used. 

Growth +3 

Standard grammar 
and spelling are 

rarely used.     
Growth +2 

Standard grammar 
and spelling are not 

used.              
Growth +1 

Enhance- 
ments 

When asked the 
student greatly 
enhanced their 

weblog space using 
video, audio, 

images. 

When asked the 
student enhanced 
their weblog space 
using video, audio, 

images. 

When asked the 
student sometimes 

enhanced their 
weblog space using 

video, audio, 
images. 

When asked the 
student rarely 

enhanced their 
weblog space using 

video, audio and 
images. 

When asked the 
student did not 
enhance their 

weblog space using 
video, audio, 

images. 

 
Blogging Speaking and Listening Rubric 

Score 5 4 3 2 1 

Preparatio
n 

Student is 
consistently well 

prepared.  

Student is often  
well prepared. 

Student sometimes 
is well prepared. 

Student rarely is 
well prepared. 

Student is not 
prepared. 

Speaking The student 
proactively and 

consistently 
contributes to class 
discussion; Initiates 

discussion on 
issues related to 

class topic 

The student often 
contributes to class 
discussion; Often 

volunteers and 
responds to direct 

questions 

The student 
sometimes adds 

contributions to class 
discussion; 
Sometimes 

volunteers and 
responds to direct 

questions 

The student rarely 
adds contributions 
to class discussion; 

and rarely 
volunteers but 

responds to direct 
questions 

The student does 
not add 

contributions to 
class discussion; 

and does not 
volunteer and does 

not respond to 
direct questions 

Listening The student 
consistently listens 
without interrupting 
and expands on the 

contributions of 
other students   

The student often 
listens without 

interrupting and 
often responds 

appropriately to the 
contributions of 

others  

The student 
sometimes listens 
without interrupting 

and sometimes 
responds 

appropriately to the 
contributions of 

others  

The student rarely 
listens without 

interrupting and 
rarely responds 

appropriately to the 
contributions of 

others  

The student does 
not listen without 
interrupting and 

does not respond 
appropriately to the 

contributions of 
others 
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Appendix I - Scholastic Reading Inventory 

 
SRI Lexile Scores for Grade Level Performance 
Scholastic Reading Inventory (SRI), Lexiles by Grade 

 
 

Grade  Below Grade Level  At Grade Level  Above Grade Level  
6  799 and Below  800‐849  850 and Above 
7  849 and Below  850‐899  900 and Above 
8  899 and Below  900‐999  1000 and Above 

 
Scholastic Inc. (2007). Scholastic Reading Inventory Technical Guide  
New York: Scholastic Inc. Education Group 
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Appendix J – Sample Page from Field Log 

	
10/24/16 Today we blogged in every class. 

 
6th 
I showed the students how to log into their 
KidBlog for the first time, since setting up their 
accounts on Friday with the join code. I showed 
the students how to select the category for the 
blog and how to open their draft that they had 
started on Friday. 
	
I put the prompt on the screen and the students 
continued writing their response to the blog 
post. 
	
7th 
I showed the students how to log into their 
accounts and pull up their draft from this past 
Friday.  I put the prompt on the screen and the 
students continued writing their response to the 
blog post. 
	
8th 
This is their second blog post.  The students 
were aware of the different category for the 
new blog.  They selected the category, brought 
up their post and continued working on their 
second entry. 

6th 
XXX said, “Are we going to blog again today?” 
When I said yes, he responded with a very 
enthusiastic “Yes!”  I was so glad that he seemed 
excited to blog. 
XXX said, “My spelling is terrible. I don’t know how 
to spell!”  He was becoming visibly upset with the 
fact that there were many red squiggly lines 
underneath his words.  I was struggling to help 
him because I couldn’t find a spellchecker in 
KidBlog.  I promised XXX I would figure out a way 
to help him with spell checker.  I showed him how 
to open another Google Doc and type up his post 
and then copy it into KidBlog.  He did not like this 
option. 
I am frustrated because it is such a slow process. 
Working with technology has posed many 
problems throughout my study. 
7th 
We had an issue in this class with a student and 
not as much work as possible was completed 
today. 
8th 
It was much easier this time around and there 
were not as many issues with getting around the 
technology.  The students completed their posts 
without incident. 

10/25/16 6th 
Today they completed their first blog post.  It 
took a while because I showed the students 
how to copy the post to a Google doc to check 
for spelling.  We also went online to show the 
students how to get a picture to include in their 
post.  This took the entire class period. 
 
7th 
The students worked on finishing up their blog 
post and added an image to their blog and 
published it to classmates. 
 
8th 
I had a discussion with the students about how 
long it was taking us to read the book.  I 
wanted to know their thoughts about it.  I told 
them that I went to the library and got the book 
on CD.  We could listen to someone read us 
the book and follow along instead of reading 
it.  They decided that for chapters 3 and 4 we 
would do that and then make a decision where 
to go from there.  We listened to the entire 
chapter 3 during the period.  I stopped the CD 
on several occasions to discuss topics. We had 
a few minutes remaining in the class so we 
started to talk about the main events in the 
chapter.  The students picked out the main 
ideas of the chapter.   

6th 
I think the students seemed to enjoy working on 
their blog.  They had fun looking for a picture to go 
along with their post like doing.  One student 
picked up the technology quickly and was helping 
other students. 
	
7th 
This is a very difficult behavior class.  They did not 
listen to instructions very well. They finished their 
blog post and added an image. 
	
8th 
XXX said, “I really like that. I could visualize the 
blue mustang pulling up to them.”  I really liked 
listening to the book.  I could understand it and it 
made sense. 
XXX said, “I like that better.” 
XXX on the other hand who I had hooked reading 
said, “this is really boring.”  I am so sad because 
he would never read out loud in class and I finally 
had him doing it and participating in the class.  I 
am so upset and torn about this. 
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Appendix K – Sample Page from Coding Index  

Code Coding Index Related Codes 

Activate Prior Knowledge 
(APK) 

FL1, FL3, FL7, 
BM61, BM71, BM81 

Activities, Attitude/Behavior, Comprehension, 
Discussion/Dialogue, Effort/Engagement, Frustration 

Activities (ACT) FL1, PS1, BM71, 
BM81 

Attitude/Behavior, Blog Post, Blog Comment, 
Comprehension, Discussion/Dialogue, 
Effort/Engagement, Frustration, Writing 

Authentic Audience (AA) FL1, FL3 Activities, Attitude/Behavior, Communication, Writing 

Attitude/Behavior (AB) FL6, FL7, PS1 Activate Prior Knowledge, Activities, Comprehension, 
Discussion/Dialogue, Effort/Engagement, Frustration  

Blog Post  (BP) FL1, FL2, FL4, FL6, 
FL8, FL9, FL10, 
BM61, BM62, BM71, 
BM72, BM81, BM82 

Activities, Comprehension, Communication, 
Conventions, Discussion/Dialogue, Effort/Engagement, 
Explicit Instruction, Frustration, Modeling, 
Synthesizing, Technology, Time, Writing 

Blog Comment (BC) FL2, FL3, FL4, FL8, 
FL10, BM61, BM62, 
MB71, BM71, BM81, 
BM82, BM83 

Activities, Comprehension, Communication, 
Conventions, Discussion/Dialogue, Effort/Engagement, 
Explicit Instruction, Frustration, Modeling, 
Synthesizing, Technology, Time, Writing 

Comprehension  (COMP) FL4, FL8, BM61, 
BM71, BM72, BM81, 
BM82 

Activate Prior Knowledge, Activities, 
Attitude/Behavior, Discussion/Dialogue, 
Effort/Engagement, Frustration, Modeling, Questioning, 
Reflection, Synthesizing, Writing 

Communication  (COM) FL6, FL10, BM61, 
BM71, BM71, BM81, 
BM82, BM83 

Activate Prior Knowledge, Activities, 
Discussion/Dialogue, Writing 

Conventions   (CONV) FL7, FL8, FL9, FL10, 
PS1, BM61, BM71, 
BM72, BM81, BM82, 
BM83 

Modeling, Explicit Instruction, Frustration, Questioning, 
Technology, Time, Writing 

Discussion/Dialogue  (DD) FL1, FL2, FL3, FL4, 
FL7, FL9, BM61, 
BM71, BM82 

Activate Prior Knowledge, Activities, Authentic 
Audience, Attitude/Behavior, Communication, 
Comprehension, Effort/Engagement, Explicit 
Instruction, Frustration, Modeling, Questioning, 
Synthesizing 

Effort/Engagement  (EE) FL7, FL8, FL9, FL10, 
PS1, BM62, BM71, 
BM81, BM82, BM83 

Activate Prior Knowledge, Activities, Authentic 
Audience, Attitude/Behavior, Comprehension, 
Discussion/Dialogue, Frustration, Modeling, 
Questioning, Time, Writing 

Explicit Instruction  (EI) FL1, FL2, FL5, FL7 Activities, Blog Post, Blog Comment, Discussion 
/Dialogue, Modeling, Questioning, Reflection 

FL - Field Log  BM6 - Blog memo from 6th grade students’ posts and comments 
PS - Pre Survey  BM7 - Blog memo from 7th grade students’ posts and comments 

BM8 - Blog memo from 8th grade students’ posts and comments	


