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Abstract 

This qualitative action research study shares the observed and reported 

experiences of a special education teacher and her students when they were 

provided choice in independent reading. Eleven ninth grade students participated 

in the study in a suburban high school with an enrollment of approximately 1,500 

students in northeastern Pennsylvania in the United States. Students were 

encouraged to be decision makers: choosing a book for their independent reading. 

This study examines students’ interest in reading as well as time-spent reading 

independently when allowed to choose their own material. Methods of analysis 

included review of student work, various reflective memos, a review of 

educational philosophers, coding and the creation of theme statements. Students 

were taught specific strategies to help them choose independent books. Findings 

suggest that students are more engaged in independent reading when utilizing 

choice and that choice positively influences their reading experiences. The author 

also shows examples of students’ work and how some students read more when 

given choice in independent reading. Finally, the study documents how student 

choice can motivate and encourage even the most reluctant readers.  
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Researcher Stance 

For as long as I can remember, I wanted to become a kindergarten teacher. 

I always enjoyed working with young students and I wanted to make a difference 

in their lives by teaching them new concepts and skills. However, my mother had 

other ideas for me. She encouraged me to study special education in college. I 

snubbed this idea, telling her I had no interest in Special Education and continued 

on my journey to become an elementary school teacher. She often reminded me 

that she saw something in me that she thought would make a perfect addition to a 

classroom with students with special needs. I often politely ignored her.  

Upon graduating from college, I accepted a job working as an Associate 

Teacher at a local high school with students with special needs. This was the last 

place I pictured myself post-college, but there were not many jobs available at the 

time, especially at an elementary school. Each day I worked with students who 

needed extra support and specialized instruction. I challenged myself to help those 

students who had the most difficulty learning and to help each student reach their 

fullest potential. As only the Associate in the classroom, this was not an easy task. 

I wanted to do more.  

In my third year working as an associate teacher, I was invited to attend 

training on a scholastic based program called READ 180. After attending this 

training, I became the associate teacher for the READ 180 room. With four blocks 

of READ 180 a day and three different teachers teaching, I was the only person 
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who was a constant in the room. All of the other teachers were there for only one 

or two blocks a day. Because of this, I was able to set up and help run the entire 

READ 180 program. While working on setting up the READ 180 program, I 

realized how much I enjoyed working with the reading program and helping 

students find success in reading. That Spring I decided to apply to Moravian 

College to obtain a Master of Education in Curriculum and Instruction with a 

Reading Specialist Certificate. One year later, I learned that a teacher I worked 

very closely with in the special education department would be retiring. I made 

the decision to put my masters work at Moravian on hold and go back to school 

for my Special Education degree. A year later I returned to Moravian to continue 

my work.  

As I approach my eighth year working with students with special needs, 

my interest in helping struggling readers continues to grow. I constantly hear 

teachers talk about struggling readers. 

Teacher A: “I gave them a book to read, they must not have read it 

because they failed the test.”  

Teacher B: “I can’t get my students to read the books I choose.” 

Teacher C: “My students always tell me they don’t like reading.”  

Teacher D: “Students are passed along from Kindergarten to high school, 

with no basic reading ability, which significantly impacts their ability to 

read and their outlook on reading.”  
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I have certainly observed that most students I have worked with share many 

commonalities, the largest being difficulty with reading comprehension. One 

thing that remains intriguing to me is that each child brings his or her own unique 

set of academic strengths and deficits that need to be addressed. These are not 

always the same, and if by chance they happen to be, it does not mean that they 

are addressed with one particular teaching strategy. Learning this made me want 

to learn more about how to teach struggling readers and how to help them find 

success.  

Reading is not something that you stop doing once you leave the school 

grounds. Learning how to read is a seed that needs to be planted to help students 

become avid lifelong readers. Learning how to read is a vital aspect of one’s life, 

and I want to be able to be a part of that for my students. One trait that is the same 

about each of my students is that none of them find the curriculum very engaging. 

They have little interest in the chosen topics and have a hard time relating to 

them.  

Jacob: “I hate reading”   

Calvin: “Me, too. It’s so boring.”  

Evan: “I like reading magazines and comic books and things I get to 

choose, not Shakespeare and classic other novels.” (At least he knows a classic 

novel, I thought!) 
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One of the most critical things I have learned from working with 

struggling readers is that they need to see the value in what they are doing and 

they need to be both engaged and motivated. There are no “magic” programs or 

methods that will help students become better readers.  

When I first started teaching the READ 180 program, I can remember the 

reliance I had on the direct instruction, making sure I followed each and every 

step outlined for me in the book because that is what I was told to do. Following 

the script did not provoke much thought from me. I quickly learned the downfalls 

of following a direct-instruction reading program so strictly. However, my 

students were showing progress; although they were very resistant to the progress. 

One of the components I felt the program was lacking was student choice. Sure 

there were plenty of books that scholastic provided us with, but were they 

enough? Did the students like the books that they were choosing from? Would 

they still choose these books given the choice to pick any book they wanted?  

Sadly, I realized these students were being deprived of their choice; the 

very choice that would make reading a meaningful experience for them. Just 

because they were below grade level in reading does not mean that they should 

not be given the opportunity to choose engaging text. While I believe that there 

are some foundational skills that all students need to learn in order to be 

successful readers, I also believe that the curriculum needs to go beyond just 

teaching. Allowing students to choose their reading materials will allow them to 
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easily access and understand reading strategies because they are given the 

opportunity to use and process those skills with stories they are truly interested in. 

I also believe students need to be provided authentic reading opportunities to 

grow and become better readers. While direct explicit instruction may allow them 

to gain a reading foundation, they need to be able to make meaning of what they 

read. What we take away from reading, or the meaning we make from what we 

read, is the entire purpose of reading. We cannot forget this vital fact when 

teaching struggling readers.  

Through my teacher action research, I want to provide students with 

choice in order to help them to become successful readers. I want them to feel 

empowered, engaged, and motivated to read, not just in the classroom but also on 

their own time. I want to foster a positive attitude and a love of reading by 

engaging students to be successful now and in their future education. I want to 

learn how to reach struggling readers and help them find success, while also 

fostering a joy and love of reading. Some of the core beliefs I have are that all 

students’ strengths need to be recognized and capitalized on and that students’ 

progress and achievements need to be celebrated and praised. I especially find this 

true for special education students, or students that are labeled as below basic. 

Most often these students have to work extra hard to meet the expectations 

required of them. I believe students need to know that their teachers believe in 

them and are proud of their efforts and accomplishments they make.  
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My research question was established: What will be the observed and 

reported experiences when students are given choice among selected independent 

reading novels?  
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Review of the Literature 

Introduction: Understanding Our Students and Breaking the Cycle   

 The number of students lacking the literacy skills necessary for success in 

college and the workplace are becoming increasingly alarming. Whether they are 

meant to be college and/or career ready, too many students simply do not have a 

solid foundation to comprehend what they read. According to a study conducted 

by the U.S. Department of Education and the National Institute of Literacy, “32 

million adults in the U.S. can't read. That's 14 percent of the population. 21 

percent of adults in the U.S. read below a 5th grade level, and 19 percent of high 

school graduates can't read” (HuffPost, 2013). According to the National 

Assessment of Adult Literacy, “14 percent of adult Americans demonstrated a 

‘below basic’ literacy level in 2003, and 29 percent exhibited a ‘basic’ reading 

level” (HuffPost, 2013). 

 Among the many benefits of reading and writing skills are economic 

security, access to health care, and the ability to actively participate in civic life. 

Attaining these benefits depends on an individual's ability to read. Thomas 

Jefferson believed that informed citizens are the best safeguards against tyranny. 

He believed that every citizen must know how to read, that it is the public’s 

responsibility to support the teaching of reading, and that children should be 

taught to read during the earliest years of schooling. About the First Amendment, 



 

  

8 

Jefferson (1787) wrote to Colonel Edward Carrington:  

 “The basis of our government being the opinion of the people, the very 

 first object should be to keep that right; and were it left to me to decide 

 whether we should have a government without newspapers, or newspapers 

 without a government, I should not hesitate a moment to prefer the latter.” 

Additionally, according to the Department of Justice, "The link between academic 

failure and delinquency, violence, and crime is welded to reading failure" 

(HuffBooks, 2013).   

 Initially one might say the solution to the problem is simple: American 

students need to learn to read. In reality, the problem is much more complex than 

that. Teachers, researchers, psychologists, and many others have tried various 

approaches to solving the reading problem. Biancarosa and Snow (2006) 

discovered that the complexity of the reading crisis is that students experience a 

wide range of challenges that require an equally wide range of interventions.  

With so many components of reading that cause struggles for different readers 

and such a wide range of reading challenges in one class, the thought of helping 

students learn to read effectively can be daunting. The complexities of teaching 

reading and meeting the needs of all students at the secondary school level are 

especially grand. Struggling readers need further instruction and intervention to 

make meaningful progress within the reading curriculum. Only then will they 
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learn to become successful readers. Fortunately researcher Servilio (2009) found 

that “Differentiated Instruction combined with student choice can increase student 

engagement and learning for all students”. With the appropriate supports in place, 

struggling readers can be motivated, engaged and make meaningful progress 

towards improving their reading skills.  

Independent Reading 

 Independent reading among students can be defined as reading students 

choose to do on their own.  A chosen independent reading book can reflect 

personal choice of the material as well as a time and place the book might be read. 

Independent reading can be done for both information and for pleasure. 

Independent reading does not require an assignment, a book report, or frequent 

checks on comprehension. Independent reading is also called voluntary reading 

(Krashen 1993; Short 1995; Morrow 1991), leisure reading (Greaney 1980), spare 

time reading (Searls 1985), recreational reading (Manzo and Manzo 1995), and 

reading outside of school (Anderson, Wilson, and Fielding 1988). Independent 

reading involves personal choice, reading from a wide variety of sources and 

choosing one’s own books.  

 Teachers of reading and language arts, recognizing the value of reading, 

present students with multiple opportunities to be engaged in literature in school. 

Included in these opportunities to be engaged in literature is independent reading. 
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According to Anderson, Fielding, and Wilson (1988), students who begin reading 

a book in school are more likely to continue to read outside of school than 

students who do not begin a book in school. The common sense notion that 

students who do a substantial amount of voluntary reading demonstrate a positive 

attitude toward reading is upheld in both qualitative and quantitative research. 

Students’ reading achievement has been shown to correlate with success in school 

and the amount of independent reading they do (Greaney 1980; Anderson et al., 

1988).  

Struggling Readers  

 Some time ago, Adler and Van Doren (1940), McCullough, Strang, and 

Traxler (1946), and other researchers stated that reading is a lifelong process. 

However, some school practices may not lend students to see reading as such. 

“Early in their schooling, many people begin to learn that reading is something 

that should be accomplished by a given time table and, when not achieved, they 

feel less than successful as learners. Therefore, reading is not viewed as a lifelong 

process, but as something that happens either before a certain age or at a given 

grade of school.” (Alvarez, Armstrong, Elish-Piper, Matthews & Risko, 2009). 

Policy makers expect students to be able to read by a certain age and that students 

achieve uniformity in their education attainments as they advance through school. 

However, quite the opposite is true. Students are diverse in interests, abilities and 
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curiosity.  Trying to “standardize” students encourages restrictive thinking, which 

denies students the opportunity to be curious in the learning process (Alvarez et 

al., 2009).   

 Struggling readers are described as students who do not read grade-level 

material with fluency and understanding (ASDE, 2001). Melanie Kuhn (2005) 

indicated that struggling readers are those learners whose reading development 

does not keep pace with their peers. Every school, no matter where the district is, 

has a group of struggling readers. These students typically show little response or 

make minimal progress within the regular education reading curriculum and 

therefore need additional support. Although the Alabama State Department of 

Education (ASDE, 2001) reported that it is estimated that 60-90 percent of 

students in school will learn to read regardless of how they are taught, 10-40 

percent of those students will have difficulties learning to read.  

 Struggling readers may have low self-esteem due to lack of success with 

reading or other unrelated factors. When working with struggling readers, it is 

crucial to provide opportunities for students to be successful. If students can feel 

some success with reading, then reading will become a more attainable goal for 

them. If students continuously struggle and find no success in reading, this may 

cause the students’ self-esteem to become permanently damaged. According to 

Vlach & Burcie (2010), teachers have the opportunity to intervene in the narrative 
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of struggling readers; the key component is for the teacher to believe that every 

child can learn and can contribute to the learning community.  

Motivation  

 Motivation can be defined as “the values, beliefs, and behaviors 

surrounding reading for an individual” (Cambira & Guthrie, 2010). In order for 

students to achieve competency in literacy, they must be motivated to engage with 

literacy tasks. This will help improve their proficiency as readers and writers 

(Irvin, Meltzer & Dukes, 2007). “Motivation can influence the interest, purpose, 

emotion, or persistence with which a reader engages with text” (Schaller & 

Martin, 2003 as cited in Pardo, 2004, p. 273). If readers are more motivated, they 

will work harder and apply known strategies in order to be successful. Less 

motivated readers are less likely to work as hard. The meaning a motivated reader 

is going to take from a text is much higher than that of an un-motivated reader.  

Motivation can be ignored, but that would mean neglecting the most important 

part of reading. In order to improve motivation and engagement for students, 

curriculum and instruction must be taught at students’ level and interest. “When 

students encounter a story that is beyond their comprehension, or an information 

text with vocabulary that is utterly impossible for them, they not only reject the 

book but turn off from all reading” (Cambria & Guthrie, 2010, p. 24). “When 

examining children’s reading motivation, it is important to discover not only who 

exposes them to books, but who also actually motivates them to read” (Edumunds 
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& Bauserman, 2006, p. 419). Family members, teachers, or students themselves 

can spark interest and excitement about reading. Individuals can help students 

become motivated by buying/giving children books, reading to them, or sharing 

books with them. 

 Cambria and Guthrie (2010) offer six motivational practices that teachers 

can implement in the classroom in order to encourage students to become avid 

readers. One way teachers can encourage motivated readers is by seeking out 

students’ interests in order to select topics, themes and units of study that will 

engage students. Research done by Dale Schunk (2003), shows that teachers who 

enable students to succeed will in turn grow the confidence of their readers.  A 

second way readers continue to be encouraged is though their own confidence as 

a reader. Belief in yourself can be linked to achievement more closely than any 

other motivation. Students who are reading well and understanding text will 

believe in themselves as readers. On the other hand, lower achieving students 

often exaggerate their limitation, which makes them believe that they are worse 

than they really are. This can cause them to stop trying completely. Along with 

student interest and confidence, students must display signs of dedication. 

Dedicated readers will persist because they believe reading is important. 

Dedication should not be confused with intrinsic motivation. Intrinsically 

motivated readers read for enjoyment; such as solving the mystery, following the 

character, or gaining information about a favorite topic. Dedicated readers will 
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read whether something in interesting or not. However, students will not become 

dedicated to reading unless it is important to them. A fourth way teachers can 

encourage their readers is by helping them choose books that they will have 

success with. Students should be able to read text independently with 90% 

accuracy. Allowing them to have choice in this matter is important as well as 

other choices such as how students choose to respond to text to show their 

knowledge and understanding. The last piece to motivating students will be to 

make sure material is relevant.  

 Choice/Interest. Eileen Cro believes that “giving students book choice, 

making them aware that they are in control of their own comprehension, and 

providing them authentic literacy activities positively influenced their reading 

experience” (Cro, 2009, p.iii) Children often reveal that they choose books based 

on their personal interests. Edmunds & Bauserman (2006) suggest that teachers 

should place books in bins by their content: mystery books, animal books, 

humorous books. But choice is more than just allowing students to pick a book. 

Teachers can give choices that lend students a sense of empowerment. Choices 

can be as simple as choosing to read with a partner or not. (Cambria & Guthrie 

2010). Choices can be provided in the form of assignment topics, assessment 

modes, books to read, or order of completing work. During interviews in a 

research study conducted by Edmunds and Bauserman (2006), they found that 

84% of children discussed books they had selected themselves while only 16% of 
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children discussed books that were assigned by teachers. The children in the study 

were motivated to read when they were able to decide their text.  

 Environment/Self-Esteem. Environments which value reading will 

contain a wide-variety of texts from which students can choose, allow students to 

take risks and will allow time for students to read aloud and independently. 

Studies have found that “students who achieved high scores on reading 

assessments, among other indicators of literacy learning, appeared to have high 

intrinsic motivation to read, and often chose to read on a regular basis outside of 

school” (Knoester, 2010, p. 1).  

 The self-esteem of struggling readers can often be impacted by home and 

parental support. There is a noticeable difference in children’s performance when 

they had familial support and/or after school support. Including parents in a 

student’s education is vital to establish self-esteem in student’s reading. Edmunds 

and Bauserman (2006) found that students frequently mentioned family members, 

especially their mothers, showing that their family had a positive effect on their 

reading motivation by exposing them to books. If struggling readers receive 

support at home to help address reading difficulties, they will typically be more 

successful. Because of this it is essential to stress to parents the importance of 

reading to their children and also for their children to read to them. It is also 

imperative to provide parents with activities to help support their child in reading.  
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 Time. Research indicates that many students do not choose to read often. 

In recent years scholars from a variety of disciplines have studied the amount of 

time students choose to read and the effect of literacy on cognitive functions. The 

National Assessment of Educational Progress (NAEP) is administered every five 

years to a sample of nine-, thirteen-, and seventeen-year-old students across the 

United States. Searls, Mead, and Ward (1985) analyzed NAEP data and found 

that age is a determining factor in how much time students spend watching 

television and how much time they spend doing spare-time reading. Time spent 

watching television as well as doing spare-time reading declines as children reach 

adolescence. Similar results emerged in studies by Watkins and Edwards (1992) 

and Greaney and Hegarty (1987). However, Moffett and Wartella (1992) found 

that after a decline in mid-adolescence, reading increases again during eleventh 

and twelfth grades. Providing students with ample time to read independently in 

the classroom will give them time to practice.  

 Avoidance. Many students try to avoid assigned reading tasks because 

they find it to be unpleasant, arduous, and unrewarding. Others see such tasks as 

irrelevant to their lives, and therefore they do not put the effort forth to complete 

such tasks. Avoidant students will make up excuses, avoid eye contact, and may 

lack organizational skills. Avoiding reading will stop all learning abruptly. If a 

student is interested in reading and tries to read, he or she may learn. If a student 
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refuses to interact with text, all hope for learning is ruined (Cambria & Guthrie, 

2010). 

 Social reading. “Research suggests that independent reading outside of 

school is a strong indicator of school and reading success. However, studies also 

suggest that student recreational reading significantly decreases in the middle 

school years” (Knoester, 2010, p. 1).  In his research on independent reading, 

Matthew Knoester (2010) found that “there were numerous examples in which 

reading books and other forms of reading were tied to social interactions” (p. 2). 

He suggests that when there is too much emphasis placed on the “independent” 

piece of reading that there would be a persistent misunderstanding of students’ 

reading habits, which in turn ignores the social aspects of literacy.  His data 

revealed that there were in fact social connections, which involved reading. For 

instance, several teachers, students and parents that he interviewed all stated that 

the reason they read something was because someone else was interested in the 

material. Knoester concludes his study by stating “Teaching practices most 

effective in encouraging students to read must draw upon the powerful 

motivational impact of social processes for cultivating relationships” (p. 9).  

Engagement  

 “Engagement with learning is essential, because it is engagement that 

leads to sustained interaction and practice” (Irvin et al., 2007).  Students cannot be 

expected to develop skills when the contexts of engagement are not in place. 
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Research shows that motivation and engagement lead to increased literacy skills 

and higher self-esteem as a reader.  This in turns leads to improved academic 

achievement (Irvin et al., 2007). Teachers can facilitate engagement through 

coaching, instruction and feedback to ensure that students develop good habits 

and increase their proficiency. Typically, when students have an increased sense 

of competence, they will be motivated to further engage. An extensive review of 

literature on adolescent literacy (Meltzer, 2002; Meltzer & Hamann, 2004) 

generated three practices teachers can use to motivate students to read, discuss, 

and strengthen their literacy skills across content areas. The three areas include 

making connections to students’ lives, creating safe and responsive classrooms, 

and having students interact with text and with each other. 

 Making Connection to Students’ Lives. In order to promote engagement 

and motivation in the classroom, teachers need to continually make connections 

between text and the life experiences of students, films, other texts, and previous 

school experiences. Before teachers assign text for students to read, they should 

provide a purpose for reading. This consciously activates students’ prior 

knowledge about a topic. A variety of approaches can be used to help build 

student’s background knowledge including demonstrations, field trips, pictures 

books and discussion. Teachers can also ask students to present similarities and 

contrasts between their own life experiences and what is in the text. Student’s 

motivation to read will be enhanced when their life experiences are relevant and 
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appreciated. “They view the content they are learning as meaningful and 

connected, not isolated and foreign. Reading, discussing, analyzing, and creating 

texts become primary formats for learning and expression” (Irvin et al., 2007). 

Helping students to make personal connections is vital because student 

engagement is determined by their personal purpose for reading. “Helping 

students make connections between their own goals and their choices of texts is 

also important for how students develop the ability to use text to learn” (Irvin et 

al., 2007).  

 Creating Safe and Responsive Classrooms. “In safe and responsive 

classrooms, teachers respond to adolescents’ needs for choice and flexibility and 

offer clear expectations and support for higher achievement” (Irvin et al., 2007). 

Teachers need to understand that engagement feels like a high risk for many of 

students. In students who have low literacy self-esteem, motivation comes from 

whether or not they think teachers will believe in them or give up on them. If 

teachers believe in them they will invest time in them and offer encouragement. 

Teachers not only need to make it clear to students that they care about their 

learning and development of literacy skills but also their well-being. A teacher 

should be persistent in trying to reach reluctant learners and continue to invite 

them to join in on class discussions, no matter how small their contribution is. 

Mistakes should be acknowledged explicitly and taught that it is all part of the 

learning continuum and that it is the role of the student to improve their own skills 
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while helping other students improve theirs as well. “When possible, teachers 

incorporate a choice of topic or format, and sometimes, goal setting and self-

assessment in reading and writing to accommodate varying students interests and 

learning styles and to engage students in developing their proficiency as readers 

and writers” (Irvin et al., 2007).  

 Having Students Interact with Text and with Each Other. Classrooms 

that support motivation and engagement are structured so the learning experiences 

help students develop deeper comprehension through discussion, to debate using 

textual evidence and to understand various points of view. Class activities should 

encourage discussion and debate and different points of view. Authentic tasks 

should have a personal purpose and be done for a larger audience than just the 

teacher. “The multiple literacies that students bring to the classroom are viewed as 

a capacity and as a resource” (Irvin et al., 2007).    

Achievement   

 Authenticity in Literature. Authenticity can be the hidden key in 

motivating reluctant readers to engage.  Pardo, author of What every teacher 

needs to know about comprehension states that “Authentic literacy events are 

those that replicate or reflect reading and writing purposes and text that occur in 

the world outside of schools” (Pardo, 2004, p. 274).  Examples of activities are 

pen pals, using students’ authentic questions for in-depth study, having students 

talk about books with their classmates and participate in Book Clubs, as  well as 
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having students write personal, critical, and creative responses to literature they 

have read. Other authentic literacy tasks include: older students reading with 

younger students, books on tape, designing web sites, writing newspaper articles 

and reporting on societal concerns. These strategies can motivate and engage 

students to persist with challenging reading tasks (Irvin et al., 2007).  

 One way to ensure learning connects to individuals’ interests is to provide 

opportunities for choice. “Research has shown that when students experience a 

sense of autonomy and self-determination, they are more likely to be intrinsically 

motivated” (Weinstein & Novodvorsky, 2011). Although there are several types 

of instructional choices teachers give students, there are six main types of choice: 

topics of study, reading materials, methods of assessment, activities social 

arrangements, and procedural choices. Teachers in a study conducted by 

Flowerday and Schraw in 2000 express the belief that “choice has a positive 

effect on students’ motivation by increasing their sense of ownership and self-

determination (Weinstein & Novodvorsky, 2011). Despite this belief many 

teachers often give students choice as a reward rather than a strategy. In order for 

choice to motivate reluctant students, choice should be used as a motivational 

strategy.  

Summary  

 Adolescents use literature every day whether they mean to or not. They 

write notes in school and to friends, read and write e-mails, send text messages, 
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write in diaries and journals, share stories, study driver’s manuals, search the 

internet, read reviews of video games, read magazines and so much more. 

Authors of the book, Taking Action on Adolescent Literacy, believe that most 

teenagers are motivated to read and write – outside of school (Irvin et al., 2007). 

One reason for this may be because the academic reading that is required in 

schools is not motivating or engaging. In order for students to find success in 

reading, it is crucial to think of books as Goldilocks’ porridge: not too hard, not 

too easy, but just right. “When students encounter a story that is beyond their 

comprehension, or an information text with vocabulary that is utterly impossible 

for them, they not only reject the book but turn off from all reading” (Cambria & 

Guthrie, 2010).  

 “Literacy is an integral part of adolescent’s identities” (Irvin et al., 2007). 

Some students arrive at high school with the hard shells of resistant readers, but 

no student wants to fail. Caring teachers and instructional and environmental 

support can help turn around a history of failure for adolescent readers.  Cambria 

and Guthrie (2010) state, “Fostering students’ dedication cannot be accomplished 

only by encouraging effort. A lot of effort doing the wrong thing will not improve 

students’ achievement”.  
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Research Design and Methodology 

Introduction  

I conducted a 14-week study allowing student choice in independent 

reading, hoping to increase student motivation and engagement. In carrying out 

my study, I used a learning style assessment (Appendix D) to find out which 

learning style category each student fell under. Students were allowed to choose 

their independent reading books and corresponding activities and then share their 

experiences with their classmates. Teacher chosen literacy activities were used to 

help with student comprehension. The class was also engaged in whole group 

discussions about their books. The purpose of my study was to create a literature 

rich classroom with increased motivation through students’ ability to choose their 

independent reading books.  

Setting 

My research study took place in a suburban eastern Pennsylvania 

community where approximately 13 percent of the population is economically 

disadvantaged. Within the district there are three elementary schools, one 

intermediate school, one middle school and one high school. The high school 

where my study took place is a ninth through twelfth grade building, with 

approximately 1,535 students, 110 teachers and 35 support staff. Ninety-two 

percent of the total school population is comprised of white students, three 
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percent are Hispanic students, three percent are Black, and two percent are Asian. 

Approximately fifty percent of students are female and fifty percent are male. Ten 

percent of students require special education and under one percent of students are 

English Language Learners.  

The school itself is an older building, dating back to 1955. The hallways 

often display events going on at Nazareth and in the community. The technology 

continues to improve each year with the addition of laptop and tablet carts 

housing 30 computers/tablets each and classrooms are equipped with smart 

boards.  

This research study took place in an English Foundations class. The 

English Foundations class is designed for students who are reading and writing 

below grade level. The class was comprised of ninth and tenth grade students and 

met every day for 75 minutes. During this time period students were allocated 20 

minutes of independent reading time two to three times a week. They were 

allowed to move about the room in order to find a comfortable spot to read. The 

classroom has 24 desks and a table so there is plenty of room for the students to 

choose a spot to read.  

Participants  

 The participants were 15 students. Eleven boys and four girls participated 

in this fourteen-week action research study.  However, only 11 of the students 
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returned their permission slips, seven boys and four girls.  In the following 

research I will only be discussing the 11 students whose parents have given me 

permission to use their data in my study. All but one of the participants was in 

ninth grade and ranged in ages from 13 to 15. All but two of the students were 

identified as students with learning disabilities and receive special education 

services. These students’ disabilities range from health impairments to specific 

learning disabilities. I am the Learning Support Teacher/English responsible for 

the instruction.  

Procedures  

The first step of my action research study was to carefully plan and submit 

my proposal to apply to the Human Services Internal Review Board (HSIRB) 

(Appendix A). Furthermore, I sought permission from my building principal as 

well as from the students’ parents or guardians (Appendix B & C). Once I 

received approval from the HSIRB, my principal, and parents, I conducted the 

lessons described below.  The study took place two to three times a week for 20-

30 minutes each session.  

The following is a timeline of how my study was laid out:    

Week 1:  

o Explained my study to the students, handed out parent consent forms  
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o Collected parent consent forms (Appendix C)  

o Began baseline assessment: Scholastic Reading Inventory (SRI)  

o Had students complete the learning style assessment (Appendix D) 

o Student Interview  (Learned about reading habits and interests to help 

them choose books) (Appendix E)  

o Handed out field trip forms  (Appendix G) 

o Took the students to the school library to do a book walk (look at books 

on the shelves and books the school library previously pulled for the 

students)/ had students choose books based on their interests  

Week 2:  

o Collected field trip forms (Appendix G) 

o Took the students to the Public Library (some students signed up for 

library cards if they had a Nazareth address)  

o Students read the first 10-15 pages of books they selected. Using the “Five 

Finger Rule”, students decided if their book was appropriate for them. I 

modeled the rule on chart paper and handed out bookmarks as a reminder. 

(Appendix H) 

o Modeled/Explained Book Logs  (Appendix I) 

Week 3:  
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o Met with students to discuss their book choices – all books were approved 

by me  

o Students began reading their books in class  

o Model read with the students independently, using comprehension 

strategies as I read 

Weeks 4 & 5  

o Students continued to have time in class for independent reading and I 

continued to meet with students to model read with them and work on 

differentiated strategies with students who were struggling with 

comprehension 

Weeks 6, 7 & 8.  

o Students finished their books  

o I explained and gave examples of projects students could do to show their 

knowledge and understanding of their book  

o Students presented their projects to the class and handed in the writing 

piece  

Week 9:  

o Students picked new books (Students needed to find time to go to the 

public library alone. I again approved all books.)  
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o Students were given the choice to work with a partner on this book. They 

still read independently but they were allowed to discuss with a partner. 

Character trait graphic outlines were due separately (Appendix J) 

o Students began reading books in class  

Weeks 10 & 11:  

o Students continued to have time in class for independent reading and I 

continued to meet with students to model read with them and work on 

differentiated strategies with students having difficulty  

Weeks 12 & 13:  

o Students finished their books  

o Discussed new required writing piece and project (Appendix L) 

o Students presented projects to class and handed in writing pieces 

Week 14:  

o Had students complete SRI  

o Post-Reading Survey (Appendix M) 

o Exit Ticket (Appendix N)   
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Trustworthiness Statement 

 Establishing a level of trust and respect in a teacher-student relationship is 

not always an easy task. Quite often students bring negative perceptions of 

teachers and school based on their interpretations of past experiences. A 

teacher must carefully plan opportunities to establish and build trust and 

respect with each and every student in the classroom. Similarly, 

trustworthiness within a research study must also be carefully planned, 

implemented, and reflected upon at every stage.  

 In order to ensure trustworthiness within my study, protecting my 

students, who so eagerly agreed to join me on my journey of becoming a more 

effective educator, was imperative. They dedicated themselves to my study 

and trusted me to help them become avid, lifelong readers. Therefore it was 

crucial that I dedicate myself to them and follow a series of ethical guidelines. 

Before beginning my study, I obtained approval and written permission from 

Moravian College’s Human Subjects Internal Review Board (HSIRB, 

Appendix A). The principal of my school also provided me with written 

permission to conduct my study (Appendix B). Additionally, the student’s 

parents were provided an informed consent letter explaining that I would only 

use data from the students who had permission to be participants (Appendix 

C). The letter also explained that students could withdraw from the study at 
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any time for any reason and without penalty. Additionally the letter reassured 

parents that I would protect their child to the utmost by using pseudonyms and 

keeping all materials and results in a secure location before they were 

destroyed. 

 Once the participants had given their consent and the study began, I 

remained open to believing in the data and unexpected findings and practiced 

validity within my study. According to Hendricks (2006) validity can: 

   “Refer to the degree to which the results are true for participants  

  (internal validity), the degree to which the results can be   

  generalized beyond the participants and the study (external   

  validity), or the degree to which a test or assessment measures  

  what it is supposed to measure (test validity).” 

 I increased my validity by collecting survey’s, gathering as much data as I 

could, incorporating what was learned from outside research, keeping a field 

log, checking in with my participants, engaging in changes of action by 

changing my professional practice during my study to meet the participants 

needs, and practicing on-going reflectiveness.  

 In order to be credible I practiced the triangulation of data. Hendricks 

(2006) defines data triangulation as ―a process in which multiple forms of 
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data are collected and analyzed for the purpose of establishing credibility (p. 

72). I chose to triangulate my data sources in the forms of participant 

observations, artifacts, and student interviews. By comparing these forms of 

data, I was able to create a solid understanding of the students’ experiences 

with independent reading.  

 To further establish my credibility and trustworthiness, I participated in a 

teacher researcher group. My group was comprised of my fellow teacher 

researchers enrolled in the Reflective Practice Seminar. Together, we shared 

our data, ideas, and interpretations in order to ensure that we were drawing 

accurate conclusions. Hendricks (2006) writes, “Collaboration allows 

educators to gain multiple perspectives on critical educational issues” (p. 67). 

What my fellow researchers provided me with were new ideas and insights 

about student work that I had not previously seen and they also helped me to 

see where my interpretations were faulty or lacking in evidence.  

 Initially, I expected that the students of my study valued education as I 

did, and they simply struggled with reading; instead, it quickly became clear 

that they had no desire to read because they saw no value in reading as part of 

their education or future. In order to avoid being a biased researcher, I needed 

to put aside my preconceived notions about my students. In order to do so, I 

did not talk to any previous teachers about my students’ attitudes towards 
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learning. Instead, when I met with their previous teachers, I focused on what 

strategies and approaches to learning helped the students become successful in 

the past. By doing this, I lessened the opportunity to create bias towards 

particular students. I relied on the students to have an open line of 

communication with me about their attitudes towards reading. If students did 

not feel comfortable expressing their struggles, successes, and changing ideas 

about reading, they might not have provided me with the data I needed to 

analyze their progress. The key to making my data collection plan work was 

to begin by building relationships with my students so that they would trust 

me enough to see the value of investing in their learning.  

Data Sources  

While gathering data over the course of my fourteen-week study, I relied 

on several different methods in order “to lead to meaningful, accurate, and 

appropriate conclusions” (Hendricks, 2012, p. 71). I collected a variety and an 

appropriate amount of data to ensure that I was able to represent student progress 

and reflect on my teaching practice properly. To further assure consistent and 

reliable data, I collected data through many sources, including: district bench 

mark assessments (SRI), pre-and post-surveys, reflective memos, continuous class 

and individual observations, student interviews, reading assessments, checklists, 
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and samples of student work. I created a field log, which served to keep all of my 

different data sources chronologically organized and secure. 

Methods of Data Collection  

 SRI. The students’ reading levels were assessed at the beginning of the 

study, in the middle of the study and at the end of the study using the Scholastic 

Reading Inventory (SRI). The SRI is an objective, Research-Based Assessment of 

reading comprehension skills. The program provides immediate data on students' 

reading levels and growth over time. The SRI helped me differentiate instruction, 

make meaningful interventions, forecast growth toward grade-level state tests, 

and demonstrate accountability.  The SRI was administered individually to each 

student by a computer.  

 Field Log. According to Hendricks, “field notes are kept throughout the 

study and include detailed information about implementation of the intervention, 

participant responses, and surprising events” (Hendricks, 2012, p.83). During my 

study, I kept a field log to record any observations made regarding student’s 

behavior and conversations. After my lessons, I reviewed my observations and 

wrote reflections based on what I had previously observed in class. In my field 

log I recorded my observations separately from my interpretations and reflections. 

This allowed me to do several things: first, I used my observations to determine 

whether or not my lessons were successful (Hendricks, 2006), then I closely 
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monitored the lessons taking place and decided if any changes needed to be 

implemented. This also allowed me to reflect on what I felt was beneficial to the 

students. Another type of observation that proved to be very useful during my 

study and in my field log were student observations. Student observations allowed 

me to comment on the observed and reported experiences of my students.  

Surveys and Interviews. Surveys and interviews, or “inquiry data” as 

Hendricks (2006) calls them, provide students with opportunities to experience 

the benefits of self-reflection. When designing and implementing this study, I 

wanted to ensure that my students could experience the benefits of self-reflection 

just as I did while I was collecting data. MacLean and Mohr (1999) support using 

surveys in the classroom because they believe surveys can help teachers see their 

scope of their question and turn the questions into the general understandings of 

their students (p.42).  I conducted student surveys several times throughout my 

study to gain insight on how my students’ attitudes towards reading. I wanted to 

discover what the students’ liked/disliked about reading, what types of 

books/stories they enjoyed reading and, how often reading was done at home. A 

large reason for my decision to use multiple surveys throughout my study was 

because I knew my students might feel uncomfortable sharing their thoughts with 

the class. Another type of inquiry data I collected was in the form of interviews. 

Interviews allowed me to capture the voices of my students. Holly Arhar and 
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Kasten (2005) argue that student interviews are “discussions with a purpose” 

(p.288).  

Literacy Activities. During independent reading, students completed a 

variety of literacy activities of their choosing out of a bank of teacher chosen 

activities. A number of literacy activities corresponded to the reading strategies, 

while others were general activities to get a glimpse into the student’s 

comprehension of his/her independent book.  

Student artifacts. Student work was a vital source of data during my 

study. MacLean and Mohr (1999) state, “Student work may be the centerpiece of 

your data, helping you to understand and interpret all the rest” (p.47). There were 

a variety of samples of student work that I collected throughout my study. 

Through these samples I was be able to determine student growth, progress made 

and patterns indicating areas of strength or need in comprehension.  Their artifacts 

provided continuous formative results to allow me to determine my effectiveness.  
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Our Story 

Twas the night before school  

This warm August night was not unlike any others in previous years. The 

clock struck midnight and I knew I should be in bed, asleep. Most nights at this 

hour I was fast asleep, but not tonight. My mind raced, my heart beat fast, and my 

jitters reached an all-time high. Something about this night was different. 

Although I had successfully started six years as a high school teacher, I was still 

incredibly nervous because this year I would start the year off with my very own 

English class. Something I had never done before. I spent the last year as a co-

teacher and the five years before that as an associate teacher. Still, I had a 

glimmer of hope that everything would go swimmingly on that first day. How 

hard could teaching 15 freshman really be, I thought? I knew that my class would 

be comprised of mostly IEP students because I was teaching a foundational level 

English class, but something about seeing all the students’ accommodations 

intimidated me. How could I differentiate instruction for 15 students? Why had I 

added my English Praxis certification onto my teaching certificate? Wait. Why am 

I nervous? Teaching special education students is my expertise! I know how to 

build relationships and modify the curriculum to help each student. I laid in bed, 

shut my eyes, and pretended to sleep. In the morning I would wake up and start to 

break the cycle of forced reading and give choice a chance.  
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Who is…? Getting to know each other  

 During the first week of school I spent time getting to know my students 

and allowed them to get to know me.  As a teacher, specifically of special 

education, I have always felt that the more you know your students, the better you 

will be able to help differentiate instruction for them. During the first few days of 

class, I had my students play “Get to Know You Bingo”, and fill out a VAK 

(Visual, Auditory, and Kinesthetic) Survey (Appendix D). The “Get to Know You 

Bingo” was an activity to help the kids get to know each other and the VAK 

Survey was to help me gain insight into the student’s preferred learning style.  

 

 

 

 

 

 

 

Figure 1. Learning Styles 



 

  

38 

Even though I gave the students instructions on how to fill the surveys out, 

they seemed to be confused when answering the questions. I received the survey 

from a teacher who teaches English 9. I gave the survey to the students as an 

independent assignment and asked them read the 13 “tasks”, and then rate 

themselves using a 3, a 2 and a 1. For each task, there were three ways to respond, 

one way indicated that the student preferred to complete the task visually, another 

way indicated the student preferred the complete the task through some form of 

auditory activity, and the third response indicated that the student preferred being 

hands on with the task (kinesthetic). For instance, task one was “operating new 

equipment”. Ways to respond to operating new equipment were reading the 

instructions, listening to an explanation, or having a go at it. Students had to put a 

3 for the most likely, a 2 if they would possibly do that, and a 1 if they were not 

likely at all to operate equipment using that specific method. At the end of the 

survey, students had to total how many points they awarded in each category 

(V.A.K.).  

 

 

 

Figure 2. My Students Learning Styles 
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What I learned from the surveys was that five of my students are visual 

learners, four of my students are kinesthetic learners, and only ONE of my 

students is an auditory learner. The auditory learner did not surprise me. During 

the past few days that I had been in front of the class talking, I often noticed that 

he was the only student ever fully concentrated on me talking, no matter how long 

I spent talking. I really found this data interesting because most teachers 

(including myself) spend most of the class standing in front of the room lecturing. 

I think if all teachers would give this survey they would find that many of their 

students do not prefer this as a learning style. However, I also know, as an English 

teacher, that it is extremely challenging to do hands on/visual activities every day. 

It requires a lot of time and planning.   

During this first week I also introduced my students to the study I was 

asking them to embark on with me. I explained to them that in addition to being 

their English teacher, I myself was also a student. I told them that I was pursuing 

my Master’s Degree and that I was in the midst of planning and writing my thesis.  

 Teacher: Raise your hand if you have ever heard of a thesis?  

 Students: (blank stares, no hands raised).  

 Because none of my students seemed to know what a thesis was, I went in depth 

as to what the word “thesis” meant to me and what it would mean to them 

throughout the semester. They could not believe that I was going to write a paper 
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over 100 pages. They were shocked. They asked how I could possibly have that 

much to say.  I explained to my students that in order to actually write over 100 

pages, I would need their help in conducting my study. I explained the basis of 

my study and my research question and gave them a breakdown of what we 

would be doing together over the course of the semester regarding my study. I 

shared with them that the main focus of my study would be allowing them to 

choose their own independent reading books.  Many of the responses I received 

from students included them asking me what books they could read, and telling 

me personal stories about people they had known that went to Moravian or were 

in college. None of the responses were what I had expected. 

  Jacob:  “Can we choose not to read?”  

  Rebecca: “You mean we aren’t going to read a book together?”  

  Evan: “I still don’t like reading.”   

When I asked the students if they had any questions, they did not have any. I was 

disappointed. I expected more excitement from the students when I told them they 

would be able to choose what books they wanted to read. But I did not seem to be 

getting that response at all. Was this going to be a disaster, I thought? Were they 

so uninterested in reading, they didn’t even care what I was talking about it? Was 

I doomed before I even started? All of these thoughts ran through my head. I may 

not have received the excitement I was looking for because I think the students 
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were unsure of what having choice in independent reading really meant and what 

they were going to be able to do with that choice. They may have also been 

unsure on how to exercise that choice and make it work for them.   

 I did a quick survey in which I asked the students if they liked to read at 

home or on their own time (chosen material in free time outside of school). A 

quick raise of hands indicated that only four of my out of my 11 enjoyed reading 

at home. I could tell that some of them wanted to raise their hands in response to 

reading at home on their own time, but did not. Was this because they wanted to 

look cool in front of their friends? I was disappointed that not more of my 

students seemed to enjoy reading for pleasure. I made the students a lofty promise 

and told them I would try to change the fact that they did not like to read at home 

for pleasure. I knew saying this would add a huge weight on my shoulders, but I 

saw the value in reading and I wanted to find a way to help them see that value 

and love reading, too.  

 The last thing I made sure I had time to do with my students before the week 

was over was to interview (Appendix E) each of them individually to find out 

more about their reading interests in order to help them choose books. The 

interview consisted of 8 questions. I asked the students the questions and then 

asked them to write down their answers. I really enjoyed getting a chance to sit 

down with each of my students and ask them these survey questions. Not only did 



 

  

42 

I gain a better understanding of what their reading abilities and levels were, but I 

also gained a better understanding of their interests and who they were. This 

would be an asset in helping them choose books later on in the semester. One 

question I asked the students was if they could set a goal for their own reading, 

what that would be? Surprisingly, 8 of my students indicated that they wanted to 

finish a book or read more books. I wonder if this is true, or if that was their 

answer because they think that is what I wanted to hear? From what my students 

explained to me, they seemed to only be reading parts of books. What this meant 

is that they were reading “just enough” in order to write the book report, or pass 

the quiz. As a very thorough person in all that I do, I could not imagine only 

reading part of a book. Another answer that surprised me was when I asked the 

students what they do when they are reading a story and it does not make sense. 

Seven of my students indicated that they would re-read the page or ask for help 

from a parent. This answered surprised me in a good way. I applauded their 

tenacity in trying to figure out what they were reading instead of abandoning their 

book. One student said he does not read any more at home, but he used to when 

he was a kid. Several students said they only read because they are forced to read 

in school. I often feel the same way, though. Right now I am not reading anything 

for pleasure because I have so much reading to do for graduate class as well as for 

work. I would like to do more, but my brain is at capacity, as I am sure theirs are 

as well.  



 

  

43 

 Parental Consent 

  On the evening of September 11, 2014, Nazareth Area High School hosted 

a “Back to School Night” for parents. Parents were allowed to come to their 

student’s classes for twenty minutes each. During that twenty minutes, I was 

required to explain the design of the class to the parents and see if they had any 

questions as to what their child would be doing in my class during the semester. I 

also chose to explain the study to the few parents who had shown up for open 

house. Unfortunately, not one of them made a comment about my study. There 

were no questions; there was no excitement, there was nothing. It was as if I had 

been standing on stage telling a really bad joke. Maybe the parents did not 

understand what I was embarking on? Maybe they did not care if I was giving 

their children choice in the classroom. Maybe they were afraid that by doing 

researching and “changing” the curriculum, so to speak, that I would be doing 

their students a disservice? Maybe they do not understand what it means to go 

back for a master’s degree and complete a thesis because they themselves may 

not have been able to go to college? I will never know. 

Baseline Testing  

 In order to gain a better understanding of my students and their reading 

levels, I administered a Scholastic Reading Inventory (SRI) test. The SRI test 

would give me the students’ lexile levels. The SRI was administered individually 
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to each student by a computer. All of my students, except for two (Matthew and 

Amanda), had taken this test in previous years and knew what to expect. The SRI 

helped me differentiate instruction, make meaningful interventions, forecast 

growth toward grade-level state tests, and demonstrate accountability.  Having the 

students’ scores from these tests would help me help steer them in the right 

direction when helping them choose books to read.  The students’ SRI scores 

pleasantly surprised me. This year, the scores were much higher than they had 

been in previous years for upcoming ninth grade students. A typical reading level 

for a student in ninth grade can fall anywhere between 855 and 1165. All of my 

students’ scores fell within this range.  

Table 1.  

Student Lexile Scores  

Name Lexile Score – September 2014 

Amanda  872 

Sydney 863 

Matthew  934 

Calvin 862 

Evan  943 

Mitch  872 

Chuck  1019 

Jacob  1088 

Mark  756 

Katey  (came into the class partway through semester) 

Rebecca  818 
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What Do You Like to Read? Finding an Interesting Book  

 “You're traveling through another dimension, a dimension 

not only of sight and sound but of mind. A journey into a 

wondrous land whose boundaries are that of imagination. That's 

the signpost up ahead - your next stop, the Reading Zone!” 

(Adapted from Rod Sterling’s The Twilight Zone) 

 With lexile testing out of the way, we were now ready to embark on the 

daunting mission of finding books! On October 6, 2014 I distributed reading 

surveys (APPENDIX F) to the 11 students in my second block English 9 

foundations class. The survey consisted of 12 questions (questions adapted from 

Chapter 3 in Nancie Atwell’s, The Reading Zone). The 12 questions were an 

effort to help me get to know my students and their reading habits better. 

 The students took a half hour to fill out the 12 questions. While the 

students filled out the survey, I sat in front of the classroom to observe their 

behavior and answer any questions they may have had. I was pleased to see the 

students taking their time and taking the survey seriously, answering the questions 

to the best of their knowledge. Many of the students asked for clarification on 

questions. While I answered the students’ questions, I noticed that many of my 
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students did not know how to express their feelings about reading. They asked me 

a lot of questions and made the following comments:  

Calvin: “Can I skip this question?”  

Matthew: “How do I answer this question?”  

Evan: “I don’t have any strengths in reading.”  

Sydney:  “I don’t know what I want to get better at.”  

 My goal was to help the students pick a book they would not be able to 

put down, in order to help them fall in love with the “act of reading”. During this 

survey I realized this might be a bigger task than I had originally planned. I felt 

my students were so used to having teachers dictate what they read that they were 

unsure and reserved when they were asked to take ownership of their education.  

I then decided that I wanted to take my students to the Memorial Library 

of Nazareth.  At 9:15 a.m. on October 10, 2014 15 students and two adults walked 

two and half blocks from Nazareth Area High School to The Memorial Library of 

Nazareth. For several of the students, this would be the first time they would enter 

the library. My idea to take the students to the library served two purposes. The 

first purpose was to give them access to a wider variety of books at their reading 

and interest level. The second was to expose them to the public library and the 
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additional resources they have available to them. I was very excited to bring the 

students to the library.  

 Upon entering the library, I had an idea of what each student wanted to 

read because I had already conducted surveys with each of the students. Some of 

the students even came with names of books they knew they wanted to check out. 

I and the other adult who attended the trip took the students and tried to help them 

find their book or helped them search the card catalog to find a book. Although 

some of the students knew what a card catalog was and had used one before, they 

still had trouble narrowing down which books they wanted to read. However, 

through my knowledge of their interests and reading abilities, I was able to assist 

them in this process.  

Finding books for the students took longer than I originally expected, and 

did not go as planned. I believe the students have had very little experience up 

until this point in self-selecting books so they were taken back by the experience 

of being allowed to. Luckily, with the help of the other teacher, we were able to 

find books for a few students. Unfortunately, some of the students’ behavior in 

the library really disappointed me. Here I was, giving my students time to choose 

their independent reading books, and most of the students goofed off in the 

library, not taking stock in what they were choosing to read. They walked around 

with each other, found small corners to dwell in, laughed at the titles of some 
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books, and chose to talk to the associate teacher about other personal issues. I 

wondered if they needed more direction from me on which books they should be 

choosing or if they simply just did not care? A few of them brought books to me 

to see, and I had to talk many of them out of their books because I did not think 

they were a good fit based on subject and/or lexile level. I tried to prompt the 

students to pick books on topics they were interested in, but some of them still 

had difficulty finding books. 

 When we arrived back at school, I was very clear in my instruction to the 

students that if they did not like their books, they were free to abandon them for 

new books, and they SHOULD. In Nancie Atwells book, The Reading Zone, she 

eloquently writes a persuasive plea for pleasure reading. She presents a practical 

“how to” informational book, which explains her philosophy on the definition of 

pleasure reading. This is what I want my students to be able to engage in: pleasure 

reading. My ultimate goal is to support my students so each and every one of 

them has the opportunity to reach the point where reading is pleasurable.  

 Only two of the 11 students decided to abandon their books. Interestingly 

enough, these were the same two students who took the longest to decide on a 

book. To me, this was a wonderful thing because it showed me that these two 

students cared about their reading success. This does not however mean other 

students do NOT care about their reading. Maybe they have already found a book 
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they really enjoy. My only hope is that they do all enjoy their books and they feel 

comfortable enough to tell me if they do not.  

 A disappointment I experienced at the library was several students not 

taking the time to seriously look for books. Two students in particular did not use 

their time wisely and chose to play on the computers in the children’s area of the 

library. This was not something I had experienced in the past and I will be better 

aware next time to tell my students that the computers in the library are off limits 

for the day. The trip was about choosing and finding books in a place where the 

students can be exposed to MORE books than they are at school. They can use the 

computer at another time.  

 Overall, taking my students to the library was a wonderful experience. I 

wish I were able to take all of my classes to the library every month. I would 

prefer they use their time more wisely, but maybe if we spent more time in the 

library and the students got to know the library better, they would not be 

interested in the computers or walking around looking at the books, and they may 

become more interested in actually using the card catalog to check books outs. 

This is my hope!   

 A Picture of Engagement  

When all of the students picked books, I began giving them 15-20 minutes 

in the beginning of each class to read their independent novels. Before I started 
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allowing them to read in class, I explained to students that I wanted them to have 

the opportunity to read every day so they did not feel like they had to somehow 

squeeze in time to read in the evening with all of the other activities and 

responsibilities they had going on in their recognizably busy lives. While I 

encouraged them to bring their books home to read, I also encouraged them to 

have a second book at home so they would always have a book to read in school. I 

let them know that I had no problem with them bringing their book back and forth 

as long as they could remember it because we would read each day. I explained 

that if they were reading for pleasure outside of school they would not be asked to 

read a book in a certain amount of time; however I needed to put time constraints 

on their books in order to give them projects which I could turn in for grades. 

 While the students were reading, I began writing my informal 

observations of their behavior in my field log. What I wanted to look for during 

this time was if any of my students were engaged in their independent reading, 

just by observing their behaviors. The students needed some redirection and 

reminders when they came in in the morning to get started reading but after they 

started reading, they seemed thoroughly engaged in the reading process. I did not 

see students looking around the room, I did not see students talking to each other, 

I did not see students looking up at the associate teacher and me, and I saw 

students reading. The students were genuinely engaged in the words that appeared 

in their books. However, of course there were a few students who did not seem 
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engaged in the reading process. I could tell because they were still only on the 

first few pages of their books days after we began reading. Some students even 

asked me to return their books and find another book to read. I encouraged the 

“abandoning” of books to my students. Some students abandoned more than one 

book. By the end of the first week, most of the students seemed to have a good 

book they were interested in and were moving along in their books and using their 

time wisely during independent reading. Some students even came into class 

asking, “Are you going to give us time to read today?” “Can we read for the 

whole block today?” I loved hearing students ask these types of questions because 

that meant that they were enjoying the time I was giving them to read and that 

they were genuinely interested in seeing the plots in their books play out.  

 For the student’s first book, I asked the students to keep a “reading log” 

(APPENDIX I). I asked them keep a reading log for two different reasons. First, 

the reading log would act as a sort of bookmark for the students because each day 

the students would write the date and what page numbers they read that day. At 

the end of each day the log asked the students to write a sentence about what they 

read that day. While I realized that in our adult lives, we do not keep a running 

log of the pages we read and what the pages we read mean, at the same time I 

thought this would be helpful to my students. They were still learning learning 

how to read with a high level of comprehension and I thought writing a summary 

about the pages they read each day would be beneficial for them.  
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As I continued to allow my student’s time to read their independent 

reading novels during class I often allowed them to read longer if I felt the 

students appeared engaged in their books. With their books in hand and a positive 

attitude towards reading, I was afraid to ruin my students’ newfound engagement. 

However, I knew that I needed to address the upcoming “book report”. I believe 

the word “book report” almost always brings a negative connotation with it. I 

think the students feel the same negativity towards a book report. They think 

about elementary school when they had to read, summarize the book, tell about 

the characters, the setting, the plot, the conflict, and the resolution and so on and 

so forth.  

 I long debated about what kind of “project” to attach to the students 

independent reading. As a teacher, I am required to give students grades for their 

work. And I am required to offer a variety of formative assessments. While I 

would have loved not to make students complete a “book report” I knew that I 

needed to attach an assessment to their books so I could evaluate whether or not 

they read their book. I wrote in my field log: If I lose them today when I give 

them this project, I might never regain their engagement in reading. This is a 

fragile situation. Give them a project or don’t. Neither seemed right because 

neither was right. I was still looking through a teacher lens, and I needed to be 

looking through a student lens.  
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 The Dreaded “Book Report”   

 With “book reports” for their first books also slowly approaching, I 

wanted to make time to conference with my students to gain insight on where 

they were at with their books and if they needed help with the upcoming project. 

As I was conducting student conferences during independent reading time in 

class, students shared their feelings with me about their books. At this point, 

most students seemed to have chosen a book they were enjoying reading. Several 

of the students chose to read books that were based on movies (4 students). I 

personally think their choosing of books where they already know the plot may 

help them comprehend the book more thoroughly. I say this because most of my 

students are functioning at a lower level than their peers. By choosing a book 

that they have seen a movie of, they already have a picture of whom the 

characters are and what the plot is. I think for students of this level, this will help 

them keep interest in their reading. Other students have chosen to read books 

they have already read once before (3 students). Personally, I think this would be 

quite boring. Perhaps there was a great amount of time in between reading the 

book, and then it might be interesting?  However, because I did not put any 

constraints on what books the students could choose, I allowed them to pick 

these books.   
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The students’ first book report would consist of the students creating a 

Multimodal Book Report. A multi modal book report gave the students an 

enormous amount of choice (maybe too much choice!). So what are multimodal 

book reports? Well, students could choose between various modes (image, words, 

sound, and movement) to respond to text through the form of a book report. A 

book report typically consists of discussing the author, setting, main characters, 

plot summary, character analysis, theme and sequence of events. In order to 

present these elements of a book, students could choose a unique mode to use, 

based on their specific learning style. Students could choose from pictures, music, 

art, technology, putting on a play, singing a song, discussing, or writing a creative 

piece. I showed my students several examples (an original song, a Prezi, a student 

who used a red shoe for her entire project).  

 

 

 

 

 

 

 

 

Figure 3. Multimodal Book Report Example 



 

  

55 

During my conferences with the students I helped most of them think of a 

“creative” idea on how to present their book reports. Many of them did not have 

any ideas. It was clear to me that they needed guidance from me on what exactly 

to do. I put myself in their shoes and I realized if I had to do this project, I would 

have felt the same way. I would have wanted clarification that what I had an idea 

of doing would be the right idea. Many of the students seemed to take the idea I 

gave them and run with it. I think they did this because they felt if I said it was ok, 

there was no way they could do it wrong or get a poor grade! I was happy to help 

the students because I think we came up with unique ideas for everyone’s 

projects! I am excited to see how their projects turn out in the upcoming weeks. 

Mostly because I thought the ideas were very interesting and I thought the 

students would have fun with it! 

 When it came time for the students to present their book reports, I allotted 

two days for all of the students to present. As the day approached I was 

thoroughly excited to see the students creativity put to use for this book report. 

Unfortunately, I would soon be thoroughly disappointed by the outcome.  

 Over a two-day span, students presented their book reports in front of the 

class. Their book reports were completely independent and the only requirements 

were that they had a visual aid, and that they talked about the setting, characters, 

plot, turning point, resolution and if they would recommend their books to their 

classmates to read. I was honestly displeased with the book reports that were 
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presented. I felt many students “half-assed” (for lack of better words) their 

projects. I felt completely defeated after hearing about their books. I did not 

understand what one of their books was about, and their presentations were also 

quite awful. Was this a reflection on me not doing enough modeling? Did they 

just not want to present on their books? Did they even understand what they 

were reading? Were they just pretending to read? I had a lot of questions 

circling around in my head. Their grades ranged from 0 to 97. Most of the grades 

seemed to be on the lower end of the scale. Nothing discouraged me more than 

entering their poor grades into my grade book. I felt terrible. But then I reminded 

myself:  they did not read the rubric (Appendix K) and did not present the key 

components they needed. I couldn’t help but look at myself as a failure.  

Figure 4. Student Multimodal Book Report 



 

  

57 

Back to Square One  

 Putting to rest the somewhat dreadful book reports, the students began to 

embark on choosing their second book to read. For their next reading, I gave the 

students the option of choosing the same book as a classmate. I told them they 

needed to read alone, but that they could read the same book so they had 

someone to discuss their book with. Some of the students asked me if they could 

go to the library to pick out a new book. I told them that they would need to find 

time on their own to go to the library (these particular students were two of the 

students who were on the computers in the library and did not use their time 

wisely).  

 When students first started to read their new books, I found that most of 

the students seemed less interested in having the time to read. The same students 

who always wanted to read during class from day one still asked for time to read, 

but others stopped bringing their books, were off task during reading time, and 

were not getting very far in their books. When the students’ do not bring their 

book to class, they are allowed to catch up on work they missed in class or they 

are allowed to read a magazine that is on the windowsill in the classroom. I 

brought these magazines in so none of the kids can say, “I don’t have my book I 

can’t read”.  
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 In order to try and gauge how the students were feeling about being able to 

choose their own books, I asked the students to raise their hands if they were 

enjoying being able to self-select their independent reading books. Six of the 

students told me that yes; they enjoyed being able to choose their books. One 

student told me he liked to read about things he was interested in. Two of the 

students were indifferent. They did not like or dislike (or had no opinion) if they 

got to choose their independent reading books or not. When all of my students 

were out in the bathroom during a break, I began talking with one of my students 

about his book. He was telling me the plot of his book, which consisted of a girl 

being addicted to heroin. As we were discussing his book he stopped me and 

asked:  

 Chuck: “Would this be ok for my book report?” 

 Teacher: “Absolutely! I don’t see why not?” 

 Chuck:  “Well, I know it’s not exactly appropriate.” 

 Teacher: “Why do you think it is not appropriate?”  

 Chuck: “Well because the book talks about heroine and sex” 

Teacher: “As long as when you report on your book you don’t stand there 

and tell the class they should go out and become addicted to drugs then it 

is fine.” 
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 I felt as though most of these students are watching TV shows/movies that are 

more inappropriate than this student discussing the plot of the book he was 

reading, so I was fine with him using that book. One of the reasons I also told 

him that his book choice was a fine choice for the book report was because he 

was one of the students that chose NOT to do the last book report. This time I 

wanted to give him every opportunity to be able to complete his book report.  

When I asked him if he was almost finished with the book and he said yes! I was 

very happy!!  

 In order to give the students enough time to prepare for their book reports, 

during the second week of reading their independent reading books, I began to 

explain their second book report to them. For this book report, I again chose what 

the parameters were. What I chose to have them do was write a persuasive essay. 

I told them that they were going to write an essay and then they were going to 

give their presentation trying to convince their classmates to read their books. I 

chose to have them write an argumentative/persuasive essay because this is a task 

the students are going to be asked to do on their Keystone tests. I figured if they 

start by writing a persuasive essay on self-selected material, they could take those 

skills and utilize them when they were working on their Keystones. In order to 

help the students write their persuasive essays, I did a few things for them. I first 

showed them an example of a good persuasive essay.  
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Figure 5. Persuasive Essay Example 
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We talked about what the purpose of a persuasive essay was and what needs to be 

included in a persuasive essay to make it persuasive (counter arguments). This 

was not the first time we talked about persuasive essays in this class, so this was a 

review for most of the students. I then showed the students the rubric that is used 

to grade their argumentative essays on the keystones. 

 

Figure 6. Keystone Argumentative Scoring Guideline 

I went through each of the areas the students needed in order to score a 12 

(perfect) on the essay on the Keystone. I explained each of the areas on the rubric 
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earlier in the year, so this time I just reviewed the rubric, unless the students had 

questions.  I then gave the students a separate rubric that outlined the paper 

further.  I told them that they needed to have a five-paragraph paper and what 

exactly they needed to have in each paragraph.  

 For this book report I am also asking students to complete a character trait 

graphic organizer (APPENDIX J) as well as present a picture of an event in the 

story and describe the event.  I feel that creating the graphic organizer will help 

them with character identification as well as plot comprehension. I have given 

them a specific chart to use and explicitly explained how to complete their 

graphic organizer. I also told the students that each of the other students in the 

class is going to rate them on whether or not they felt persuaded to read their 

book.  

 A Break FOR Reality  

 During the course of my study, my fellow teacher researchers remained 

immeasurably important to my study. Class time and conversations with my 

fellow researchers provided me with insight into their studies as well as my own 

study. While listening to stories from one of my fellow researchers, I decided that 

he would be a wonderful asset for my students and the task I was asking them to 

embark on. Peter Richmond, established writer and published author came in to 

visit my students to talk to them about their reading and writing. I was very 
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excited to have Peter come and talk to my class because of his extensive 

background with reading and writing.  

 Before Peter arrived, I told the kids that a fellow classmate of mine from 

Moravian was coming to talk with them. I shared his website with them and told 

them a little bit about his background. I did not give Peter anything specific to talk 

about, and told him to start talking to the class and take the conversation where it 

led him (that is not hard for Peter)! The conversation led Peter to talking to the 

students about writing. He made the students see how easy writing was and how 

they were all already successfully writing every day but they just did not know it. 

He explained to them that texting was writing, and talking was writing and that 

writing did not have to be a five-paragraph essay on a topic their teacher assigned. 

(I cringe!) 

 Peter was able to engage several of my students during his discussion on 

writing.  

 Peter: What are your interests or hobbies?  

 Mitch: Hockey.  

 Peter: Who else in here likes hockey? (Jacob raises his hand) Well we 

know Amanda is into Art, and Chuck likes writing, so maybe the five of you could 

get together and create a blog online about high school hockey. Mitch and Jacob 
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you can be responsible for going to all of the games in the Lehigh Valley, Amanda 

can create the design of the website and Chuck can help edit the blog. And that is 

writing!  

 My favorite of all the comments made during Peter’s discussion came 

from Sydney. Peter had asked the students to raise their hands if they did not like 

reading and writing. Sydney raised her hand. When Peter asked her why, Sydney 

responded, “I’m an open book, anything you want to know you can just ask me”. I 

loved her ironic, honest, metaphor. She discusses her dislikes for reading and 

writing, and then relates herself to a book!  Peter stayed with us for 75 minutes 

and created some meaningful conversations with many of my reluctant readers 

and writers.  

 Although the discussion Peter had with my students was not directly 

related to my topic of study for my research, I thought Peter being there was 

beneficial because my students ARE struggling with their writing. Tremendously. 

Even though Peter asked me not to give the students any kind of “writing 

assignment” based on his visit, I decided to give the students an “exit ticket” 

(Figure 6). The exit ticket asked the students if their views about reading or 

writing had changed after hearing Peter speak to the class. Eight out of my 11 

students said that their views about writing HAVE changed. Some of those 11 

students expressed that they liked reading/writing before hearing Peter speak but 
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now they liked it even more. Other students indicated that they now think writing 

is an easier task because they can write about topics they enjoy. The students 

whose opinions did not change still found Peter interesting, so that’s a bonus! 

 

Figure 7. Exit Ticket Responses 

 Panic Stricken Time Constraints   

 Unfortunately, during the time frame the students were reading their 

second books, we had to spend much of our class time taking exams and 
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assessments. This left a less than desirable amount of time to read in class. A 

week went by where students were not able to read their books during class 

because they were taking exams. Some of them chose to read their books if they 

were finished, but for the most part the students were concentrating on their 

exams and finishing any make up work they had for me because the quarter was 

coming to a close. Also, at the end of midterms, I allowed the students to take a 

break and watch a movie.  

 The week before Thanksgiving break, the students had half days on 

Monday, Tuesday and Wednesday so they were only in class for 50 minutes each 

day. Unfortunately, I also had a lot of students absent this week.  During these 

three days I had to give the students three separate assessments. One of the tests 

was the second lexile test for the year.  
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Table 2 

Student Lexile Mid-Year 

Name Lexile Score – September 2014 Lexile Score – November 2014  

Amanda  872 955 

Sydney 863 996 

Matthew  934 981 

Calvin 862 959 

Evan  943 999 

Mitch  872 989 

Chuck  1019 1065 

Jacob  1088 1041 

Mark  756 918 

Katey  (came into class partway through 
semester) 

871 

Rebecca  818 955 

 

Almost of the students’ lexile scores increased! All of their time spent reading 

was working, I thought. Only one student’s score went down. One of the other 

tests I asked the students to take was a skills based test. They were taking a test on 

what they learned in our Expert 21 curriculum book and using it on cold reads 

(read a story they had never read before). The students did not do so well on this 

particular assessment. The assessment asked the students to complete a cold read 

and use the strategies we had learned in class and apply them. The strategies 

included main idea and details, summarizing, text structure, steps in a process, 

context clues, character and motivation, base words, root words and affixes, 

narrators point of view, vocabulary, ending punctuation, fragments and run-on’s.   
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Most of the students scored between a 60 and 70%. The reason for these scores 

could have been because they truly struggled with the information, but my 

personal belief is that the students did not take their time with the test because we 

were approaching a long holiday weekend. Would I have loved to let my students 

watch a movie all week, and celebrate the upcoming holiday? Of course, I was in 

need of a break myself.  But unfortunately I have to follow guidelines and have to 

have my students complete certain tasks by a certain time. As I think about all of 

the pressure placed on me as a teacher, I panic. I want to be able to modify 

lessons to meet all of my learners needs. The pressure on a teacher is what causes 

us not to be able to modify lessons to meet our student’s needs. I would rather my 

students learn a few concepts well instead of 100 things that they won’t 

remember. BUT, I don’t exactly have that choice. Ironic.   

I continue to remind students that they need to be working on reading their 

books at home and that if any of them want me to read their persuasive essays at 

any time before the book reports are due that I gladly will. I am surprised to hear 

students asking me if they can go to the library and find books. With only a little 

over two weeks left before persuasive essays are due, I ask them why they are just 

now trying to find a book. There is a resounding “I don’t know” in all of their 

answers. I don’t allow the students to go to their lockers once they have come to 

class because many of the freshman students I have are what we call “hallway 

dwellers”. Because of this, some students have not brought their books to class 
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until this week. I have again urged them to bring their books home every night if I 

know that they have not been utilizing their time wisely in class to read. I 

understand that some students may prefer to read at home, but from what I have 

seen, some students are not reading at all. I want to be able to help the students. I 

want them to want my help. I want them to ask for my help. Why don’t they want 

to be helped? Only one student has utilized my guidance on writing his persuasive 

essay.  

 As I continue to study my professional practice and conduct interviews 

with students, I begin to see concerns yielding to cold hard realities. Independent 

reading is not what I had hoped it would be for students. The words enjoyable, 

engaging and exciting are feelings I wish the students would describe when given 

the opportunity to sit down with a book of their choice. However, the kids seem to 

be expressing attitudes that better correlate with the words boring, mundane and 

frustrating. Although I would like to blame this lack of interest and enthusiasm for 

independent reading on students’ general lack of interest in academics, I realize 

this may not be the case. I had hoped to create a community of learners who are 

excited about reading and who have become fully immersed in literature they 

have chosen. I also hoped to provide students with the necessary skills, strategies 

and tools to help them become stronger, independent readers so they are able to 

comprehend a multitude of texts. I want to help my students want to read. Time 

seems to be the most impeding factor in my study right now. My students are 
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functioning at such a low level that I am struggling to instruct them on everything 

they need to know in order to be successful on their Keystones. I wish I could say 

focusing on their reading fluency and comprehension was my only battle, but I am 

also trying to battle their writing skills (which are greatly lacking). Continuing to 

improve their joy for reading is only part of my journey.  

 My informal observations continue to be an important part of my 

professional decision making. Behaviors during independent reading such as 

hesitation when beginning, playing with book pages/papers instead of focusing on 

reading, staring off into space (etc.) show me who the uninterested students are. 

 

Persuasion 

per·sua·sion 
pər’swāZHən/ 

noun 
Persuasion; plural noun: persuasions 
1. The action or fact of persuading someone or of being persuaded 
to do or believe something.  
 
“Miss Quinn needed plenty of persuasion to give the students an A” 
 

 I needed to be persuaded. I had high hopes for the second book report of 

the quarter. I spent days, weeks trying to “teach” students how to write. Some 

might argue that writing is an art and that one either has the skills to write or they 

don’t. Others might argue that you cannot teach someone how to write. As an 
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English teacher though, I have to try to teach my students how to write. I do not 

expect them to write articulate articles in the New York Times, but I do expect 

them to know how to respond cohesively to a prompt with complete sentences 

free of most grammatical errors. I expect them to be able to use a thesis and stay 

on topic. According to my students, however, “they just can’t”. Out of the eleven 

students in my study, only ten of the students actually completed their book 

reports. One student didn’t even bother to do the work associated with the book. 

This same student also chose not to do the first book report.  
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Table 3 

Student Book Report Scores 

Student Grade % 

Amanda  26% 

Sydney 45% 

Matthew  66% 

Calvin 73% 

Evan  46% 

Mitch  78% 

Chuck  65% 

Jacob  0 

Mark  53% 

Katey  46% 

Rebecca  65% 

 To say that I was thoroughly disappointed and not persuaded by the 

students’ essays about their books would be an understatement. As far as my 

study was concerned though, I wasn’t trying to get my students to love writing; I 

was trying to get them to love reading. So maybe they really read and loves their 

books. Maybe they were enjoying having the freedom of choice in independent 
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reading. Maybe they just didn’t like to write! In all reality we had only spent 

about a month on writing, what did I expect?   

A Fairy Tale Ending  

 Before the course ended, I took time to check in with my students about 

their semester in English. I wanted their honest opinions on the reading they were 

able to do in class every day. I wanted to know what they thought I could improve 

upon, and I wanted constructive feedback. I was prepared to have them tell me 

that English class would have been better if we watched movies every day, but I 

knew I would get some students who gave me good feedback. Also, as a part of 

the English faculty I knew I had a responsibility to let the other teachers know if I 

had found something that worked for my students.  

 The first thing I had my students do near the end of my study was take a 

third lexile measurement test. Unfortunately, one of my students was absent 

during the time we took the lexile test and the end of the semester quickly 

approached so she did not take a third test.  
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Table 4.  

Student Lexile Growth 

 

Name 

Lexile Score 

September 2014 

Lexile Score 

November 2014 

Lexile Score 

January 2015 

Amanda  872 955 1133 (261) 

Sydney 863 996 --- 

Matthew  934 981 936 (2) 

Calvin 862 959 808 

Evan  943 999 1073 (130) 

Mitch  872 989 1056 (184) 

Chuck  1019 1065 1123 (104) 

Jacob  1088 1041 960 

Mark  756 918 904 (148) 

Katey  (came into class 

partway through 

semester) 

871 826 

Rebecca  818 955 1046 (228) 

 

Overall, I was very pleased with my students’ scores on their third tests. During a 

training I received from Scholastic on lexile measurements, we were told that 
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some student’s scores could go up or down on the second test that they take, but 

you are looking for overall growth for the year (or the semester in my case). In the 

chart above I indicated in green which students had growth throughout the 

semester and by how many points. The red numbers indicate students who did not 

have any growth on their last test. When I looked at the scores in red, the students 

who have not had any growth did not come as a surprise to me. Calvin did not 

complete his first book report, and read books much higher than his lexile level 

throughout the semester. Jacob was chronically absent and did not do either of the 

book reports. In class when we spent time reading, he was often off task. If he 

brought his book to class, it would sometimes be upside down or he would be 

looking around the room. He needed constant reminders to stay on task. Katey 

was a unique case. She had been switched into my class during the second 

quarter.  I co-taught in her class last year when she was a freshman and she failed 

the College Prep English class. In the beginning of the year she was placed in CP 

English again, but was doing poorly early on so they switched her schedule to my 

class. She did not complete her first book report but she did complete the second 

book report. However for the second book she chose to read a book that was 

based on a movie. Even though I allowed this, I am not sure how much of the 

book she actually read.  

 I also gave my students a post reading survey (APPENDIX M). The 

survey was identical to the pre-reading interview I held with the students in the 
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beginning of the course. After the students finished writing their answers to their 

survey I had them go into their portfolios and take out their first interview with 

me. I wanted them to be able to compare their answers from the first set of 

questions before class started to these questions. One of the things that I found 

most interesting was question number three: What have been your reasons for 

reading? Seven of my 11 students responded that they read because they were 

forced to either by myself or in school. That was disheartening. At this point in 

the semester though, I think my students were finished with class. They had taken 

their exam and they were ready to move on to the next semester.  

 On the very last day of the course, I distributed one last exit ticket 

(APPENDIX N). The exit ticket asked the students if their feelings about reading 

have changed since they have been allowed to pick their own independent reading 

books. Nine out of my 11 students circled YES! The exit ticket also asked them to 

write one sentence about why or why not their feelings had or had not changed. 

The following were the students’ answers:  

 Amanda: They changed a lot. I now read books every day.  

 Sydney: I like being able to choose my own books, but it’s still boring. 

 Matthew: It has not changed because I do not like to read. (Interestingly                                         

             this was the one student who always asked if we were reading in class) 
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 Calvin: They have changed because I like reading now. 

 Evan: Because I thought it was a waste of time but if you choose the right 

 book it will be good.  

Mitch: My feelings have changed because reading Romeo and Juliet was 

really good and that makes me wanna read more. (We read Romeo and 

Juliet together as a class). 

 Chuck: Because before this I would have never read poetry, like, ever. 

 Jacob: I guess reading isn’t so bad.  

 Mark: They did not change because I’m more of an active person not 

 reading.  

 Katey: Doing the independent reading kinda taught me that there’s a lot 

 of books that are interesting to me.  

 Rebecca: I like picking my own books because I like watching the movies 

 for the books.  

 I could hardly believe that our time had come to an end. Our final 

conversation about independent reading was so good and I wanted to spend more 

time on reading with them. They had been honest, even when I did not like what 

they had to say. Now, at the end, their honesty led them to admit that they actually 

liked reading. I knew that they liked reading too.  Many of them had improved 



 

  

78 

their lexile scores. I wrote my final log entry: We have made quite the journey 

together. As my students walked out of Room 236 for the last time, I felt an 

immense sadness. These kids invested so much time in their reading and they 

worked so hard to help me with my study. I am so grateful for all of their hard 

work and dedication to finding books they loved. I hope they learned as much 

from me, as I learned from them.  
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Data Analysis 

Introduction 

 Hendricks (2009) believes that collecting multiple forms of data helps 

researchers answer the why questions that drive a study. While conducting my 

study, I saw my research questions evolve as well as the sources I used to collect 

data. It is not surprising, then, that I often found myself analyzing data to 

determine the ways in which my study was growing and evolving. Through my 

analysis I was about to gain insights and make meaning of my data.  

Ongoing Analysis  

 After the first week of school, I had already found myself overwhelmed 

with piles of student surveys, interview responses, and notes I had written. After I 

snapped out of the “I don’t know where to begin” phase, I remembered the advice 

of Bogdan and Biklen (2003) to explore data early and not to be afraid to 

speculate. I made the decision to select certain methods of analysis early on and 

then continued with those same methods throughout my study.  

 Field Log Analysis. My field log originally started as my own personal 

place to journal my thoughts, beliefs and frustrations about my action research 

study. It then began to house my participant observations, student work, survey 

and interview data, and SRI test scores. The notes in my field log were at times 
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illegible and incomprehensible for a reader other than myself. I organized my 

field log chronologically and into the following sections: Observations, Surveys, 

Exit Tickets and Interviews, SRI Scores, Student Artifacts, and Other. I analyzed 

these sections by writing reflective memos, coding them and completing a mid-

study memo.   

 Observations. Each day that something seemed meaningful to my study I 

was sure to record comments, behaviors, and important related events. At the end 

of the class or at the end of the week I spent time writing a more thorough 

analysis of what had happened in class that was relevant to my study. When I took 

the time to reflect on field notes and observations, I saw how I needed to revise 

my data collection plan to best meet the needs of my students.  

 Surveys, Exit Tickets and Interviews. Throughout my study, I gave 

students surveys and exit tickets to complete in order to gain insights about their 

perceptions.  Surveys were collected in the beginning and at the end of my study 

(APPENDICES F & M). The initial survey was used to gather information on the 

students’ feelings and experiences towards reading. The pre-study survey gave me 

perspective on what kind of books students enjoy reading. The post-study surveys 

provided data to compare to the pre-study surveys. I was able to analyze changes 

in the students in terms of their views on the subject matter and perspectives from 
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the beginning and end of the study. The insights gleaned from these surveys were 

invaluable.  

 Some of the most poignant data I collected was a result of the interviews I 

conducted with my students. Student interviews were done in the beginning of my 

study (Appendix E) and informally throughout my study. On average, I was able 

to conduct one-on-one interviews with each student two times a month. The 

interviews were anywhere from three minute check-ins to 15 minute 

conversations and they each took place in the classroom. I asked questions that 

helped me to elaborate on the students’ survey answers, and asked questions 

about their current reading practice. Interviews provided me with rich student 

dialogue and insight. Information gained from the student interviews gave me 

direction in how to help the students in choosing books.  

 SRI Analysis. Students’ SRI scores would prove to be one of my most 

valuable pieces of data. The students took an SRI test three times during the 

semester: September, November and January. Although the SRI and lexile testing 

have flaws (like most standardized tests), for the most part, the SRI helped me to 

see which of my students were experiencing growth and which students were not. 

Working with the SRI for several years, I have found that students who are 

reading on a consistent basis and are doing work with literature will increase their 

lexile level throughout the year. On the contrary, students who are not reading on 
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a consistent basis and miss a lot of instruction in the classroom will not improve 

on their lexile scores.  

 Student Artifacts. Although I did not keep all of the students work in my 

field log binder, I did make sure to write memos about work they were 

completing. Each of the students had a folder in the classroom where I kept all of 

their work that was related to their independent reading. Keeping their folders in 

class was useful to me because I was able to go back and analyze their work 

several times. Often times when I asked students to complete a task for me I 

would ask them to put their names on the back of their papers to make sure I was 

not judging the students based on who they were but on the work they completed.  

 Codes, Bins and Theme Statements. As I began to accumulate a variety 

of data sources and the pages of my field log continued to expand, I organized my 

data into a binder so that I could begin categorizing my data with labels and 

specific codes. Coding my data involved annotating each source in my binder, 

including student work, surveys, and the field log, with key words reflecting main 

ideas or themes within the data. As I read and re-read my data, I conducted 

another round of coding.  I was able to place the codes I used into several 

categories. 

 To categorize my data, I began with the entries in my field log.  I found 

common themes among students’ behavior, verbal and written responses and my 
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behaviors as well. I then began to consolidate my data even more by creating a 

coding index that detailed where within my binder the codes could be found. 

Creating a coding index also helped me determine which codes were of primary 

importance and relevance to my research question and which codes were 

extraneous additions (Hendricks, 2009). At this point, I also combined a few 

coding names that meant the same thing, or as Hendricks states, I “collapsed some 

codes” in order to use the same wording and be consistent on the coding index (p. 

147). Finally, I included a section for “Related Codes” in order to see where my 

data might intersect.  

 Once I found the most common codes, I placed those codes into bins that I 

had determined to be the most important parts of my study. I then wrote a theme 

statement for each of the five bins that represented my study. The theme statement 

summarized the data and a conclusion I had reached about that particular 

component of my study. The theme statements also represented the conclusions 

that I was able to come to from the data that I had collected over the course of my 

study. The conclusions represented the triangulation of data that occurred 

throughout the study.  
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Findings 

Introduction  

 The purpose of my study was to explore the effects of choice in 

independent reading with my ninth grade, foundation level students. My initial 

focus was to study the effects of choice, which I knew was important to my 

students with learning disabilities. When I had initially envisioned the conclusion 

of my study, I had a single goal in mind: engagement. Ultimately, I sought to 

answer my question: What will be the observed and reported experiences when 

students are given choice among selected independent reading novels? I looked 

forward to studying the students’ behaviors and seeing them engage in books they 

had chosen. However, as the study progressed, I quickly realized that there were 

many other significant things happening as a result of the implementation of 

student choice in my classroom. Yes, student choice, when facilitated effectively, 

is a technique that offers ample opportunities for learner engagement. But in 

addition to that, choice in independent reading also promotes positive interaction 

between teacher and student. Students are also highly motivated to read. Of 

course, I also learned throughout the study what challenges could arise when 

implementing student choice, but, more importantly, my students and I discovered 

together how those challenges could be overcome. The following statements 

represent the themes about student learning and achievement that emerged 

throughout the course of the study. 
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Theme Statements  

 Interaction between student and teacher: When teachers are 
in tune with students’ levels of success and frustration and 
are willing to use their observations and knowledge to 
support students by giving each student a voice in their 
reading, engagement in independent reading is improved.   

 

 Students: Students’ attitudes towards independent reading 
improve and their motivation increases when they are 
engaged in a self-selected text. 

 

 Independent Reading: Students are more engaged during 
independent reading when reading is tailored to their 
current level of comprehension through the use of both 
lexile scores and progress monitoring, which decreases  
their frustration level.  

 

 Current practices: Student motivation increases through 
careful observation of current skills and strategies followed 
by an analysis and adjustment of classroom discourse 
through means of extension activities to meet the needs of 
individual students.  

 

 Teacher: Teachers can increase student motivation through 
analyzing and reflecting on the success’ and failures of 
current practices by providing students more choices and 
providing positive support and encouragement.  

 

Figure 9. Theme Statements 
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Students 

Students’ attitudes towards independent reading improve and their motivation 

increases when they are engaged in a self-selected text. 

 Even though my students read independent reading books prior to being in 

my classroom in ninth grade, I found that very few students actually enjoyed 

reading. According to an initial interview, only 3 out of my 11 students read 

independently at home. Most of my students indicated that IF they read at all, it 

was because they were required to for a book report or a book a teacher assigned. 

At the end of my study, 8 out of my 11 students said they have enjoyed 

independent reading since being able to choose their own books. In order to make 

this significant change in their attitudes towards reading, I needed to routinely 

stress the importance of reading and all of the areas of their life reading would 

help them improve. I also need to stress that they needed to find something they 

were interested in.  

 I began by finding what my students were interested in. I used interviews, 

surveys and baseline testing (to receive lexile data) in order to gain a better 

understanding of each student’s interests. My primary intent was to help students 

develop a positive attitude and a desire to want to read for the rest of their lives. 

My focus was on developing their comprehension, helping them connect to the 

characters in the books, helping them reflect on how what they were reading was 
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about life and how reading would help them to grow as a reader, a learner, and a 

person. “For these attitudes are fundamentally what count in the future” (Dewey 

1997, p. 48).  My students began to understand that after reading a book, they 

have been changed by living certain experiences through the eyes of a character. 

Wilhelm (2008) states, “the seminal quality of literature is that it is 

transformational or life-changing in some way – whether this is a change in our 

views, our relationships with the world, or the way we regard books” (p. 51). 

Developing this excitement for transformational awareness enticed my students to 

go on reading, and as Dewey says, “to go on learning” (p. 48).  

Teacher 

Teachers can increase student motivation through analyzing and reflecting on 

the success’ and failures of current practices by providing students more 

choices and providing positive support and encouragement.  

 Part of my job as an educator has been and always will be analyzing and 

reflecting on the success and failures of the students in my class. Completing this 

study helped me to realize that along with analyzing my current practices that I 

must also be able to then differentiate my instruction to meet the needs of my 

students.  This would then allow me to provide positive support and 

encouragement.  
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 As I implemented my study, I noticed that my students were not 

completing their book reports to the best of their ability. Some of the students 

neglected to do the book report at all, while others put fourth very minimal effort. 

Overall, there seemed to be a lack of concern on the students’ part. After noticing 

this during the second round of presentations, I decided to give the students more 

choice. I gave the students an opportunity to present their book reports in a variety 

of ways (Appendix O). I tried to pick four projects that would tailor to my 

students’ overall interests. One had the students write a letter to the author, one 

project was a pamphlet, one was a website homepage and one surrounded current 

events. I was in tune with the different types of books the students were reading, 

and knew each of them could complete one of the projects based on their books.  

 In the end, I found the more choices I gave students the more willing they 

were to complete their work. I think they liked feeling like they had a say in their 

education. I also found that the more encouragement I offered the students, the 

more willing they were to work with me. They saw value in what they were doing 

and felt empowered by their success.  

Interaction between Student and Teacher 

When teachers are in tune with students’ levels of success and frustration and 

are willing to use their observations and knowledge to support students by 

giving each student a voice in their reading, engagement in independent 

reading is improved.   
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It is to be expected that there will be both achievement and frustration 

during a fourteen-week research study. This study was no exception. There were 

many points in this study where I was completely enlightened as to how the 

students were interacting and actively participating in independent reading. Their 

excitement to read was contagious and led to me being excited about helping 

them pick books. It was a joy to witness them coming into class asking if they 

would have time to read. It was also thrilling to see their enthusiasm outside of the 

class, whether in other classes or in the hallways, they would make positive 

comments about how reading has helped them in other classes. I enjoyed hearing 

kids say “Can we read for a little longer?” or “Can we read for the entire class 

today?”  

With my enlightenment came student enlightenment. Students’ happy 

faces and upbeat comments on a day-to-day basis really showed me how much 

they were enjoying getting to choose their own books. Their comments like “I 

can’t wait to read the sequel to this book” and their various stories about the 

books they were reading were encouraging to me and exemplified their 

enlightenment with the study.  

Unfortunately, with enlightenment comes frustration. I can honestly say 

that there were only a handful of times I felt frustrated during my study. At times, 

the students were not reading in class as much as I hoped. It was frustrating to 

decide whether it was my lack of guidance or a lack of motivation on their end. I 
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also had a larger moment of frustration about half way through my study when I 

asked the students to complete their second book report of the semester. Many of 

the students did not put forth the effort it required to complete their independent 

reading book reports. In looking at the results, I did not feel it was valuable 

measurement of their motivation and engagement. After all, I was looking to 

increase their independent reading, not their ability to complete a book report on 

that independent reading. I felt I got a better picture of their motivation and 

engagement through informal observations and our one-on-one conferences and 

whole-group discussions.  

Student frustration came in the form of comments about not wanting to 

complete work associated with their independent reading. I also sensed frustration 

from the students on days when we were not able to read at all. Lastly, I saw 

frustration from students who did not take the time to pick a book they were truly 

interested in.  

 Throughout my study I needed to maintain an active role in providing 

effective reading interventions. I needed to constantly monitor students and assess 

their daily performance when they were engaged in reading. If I noticed 

consistent avoidance, I needed to find a way to address it. I needed to have a 

conversation with the student and help them find a book they would be interested 

in. I needed to make sure they were reading books at an appropriate level.   
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It was important for me to remember that I was constantly “assessing” 

students, both formally and informally. As I asked them questions, as I observed 

them, if I really took the time to listen to what their responses were, I was be able 

to gain a sense of how I could help them. It may have been as simple as providing 

additional support with their book, helping them choose another book, or 

reminding them of their lexile in order to help them find success. 

By maintaining an active role and listening to my students, I was more 

effective in assisting their needs. For me this meant that I could not fill out my 

plans months or weeks in advance because I needed to engage myself in my 

lesson each day. I needed to monitor how the students were using their time in 

class and if they seemed to be finishing their books. By continuing to have this 

type of active role, I was able to provide the students with a voice in their 

independent reading.  

Independent Reading 

Students are more engaged during independent reading when reading is 

tailored to their current level of comprehension through the use of both lexile 

scores and progress monitoring, which decreases their frustration level.  

 Finding a book for my students was not simply enough to keep them 

engaged in reading. Several of my students began as what Kelly and Claussen-

Grace (2009) identified as ― “fake readers” (p. 163). They were only pretending 

to read. Upon observing some of the “fake readers”, I decided to conference with 
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the students and talk to them about their books and how they thought their reading 

was going. When I asked them to use a reading log to track their reading, some of 

those fake readers felt forced to become active readers and monitor their 

comprehension.  Other students needed more intervention. As a teacher I want to 

push my students, but first, I must meet them at their level. I have found that the 

struggling readers have progressed through school due to the fact that they have 

reached an unspoken agreement of “…don’t ask much of me and I won’t make 

any problems for you” (Delpit, 2012). My students were no different; they came 

to me with the mind-set of always expecting the answers to be given to them. 

Their presented ability did not match their actual ability. In the beginning stages 

of my studies the students asked a lot of questions and did not know how to pick a 

book for themselves.  To help the students, I had to obtain data on their level as 

well as data on what they were interested in. I needed to show them that they 

could complete a book and find success if it was something they were interested 

in. If a student is never met with success, then they will never trust themselves 

and their potential abilities (Freire, 1970). To help ensure this development of 

self-trust, I listened to the students’ needs and wants.  I used the data and helped 

them to pick a book I knew they could read and comprehend. I used their interests 

to connect to their lives, which showed them that they possessed the background 

knowledge required to comprehend their books. 
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I have learned through my teaching experiences that differentiation is key 

to any level learner, but it is essential with struggling learners. Independent 

reading in my classroom would not have evoked such progress among my 

students if I had not differentiated the books they were reading. Differentiation 

did not just end with the books the students were reading; their book reports were 

also differentiated. Throughout the study, I constantly helped to lead students to 

books I thought they might be interested in based on their answers to survey and 

interview questions. I then modeled different ways the students could complete 

their books reports. I talked with the students about which book report option I 

thought would best fit their book and their interests. Some book reports required 

more writing; some book reports required a more creative approach. 

Differentiating throughout the study helped students to experience success, 

decrease their frustrations and ultimately drove the effectiveness of independent 

reading in my classroom. By the end of the fourteen weeks, all of my students 

were able to read the entire 20 minutes. The difference was that they were reading 

books that they were truly interested in and that were also on their lexile levels. 

Current Practices  

Student motivation increases through careful observation of current skills and 

strategies followed by an analysis and adjustment of classroom discourse 

through means of extension activities to meet the needs of individual students.   
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Like Jaccobucci, Richert, Ronan, and Tanis (2002) concluded, students 

were more likely to improve their reading comprehension when they are given 

ample time to internalize and practice with the strategies over an extended period 

of time. Working with students’ novels for several weeks provided an excellent 

learning experience as they began to determine specific strategies that were 

beneficial for various purposes. Some of the strategies students used were keeping 

a reading log, comparing characters with a character trait chart, and completing 

book reports with various outcomes. I think one of the most valuable strategies 

the students utilized was “The Five Finger Rule” (Appendix H). This strategy 

allowed students to really gauge whether or not their book was appropriate for 

them. Even though the students picked a book based on their lexile level, the 

score can sometimes prove to be a false indication of whether or not they can 

comprehend a book at that level. The five finger rule allowed students to read a 

random page of their book and decide if they understand the book.  

I noticed that my students felt most motivated when they were truly 

engaged in a book that was at both their interest and ability level. For some 

students, I needed to encourage them to choose a different book. I think some of 

my students were interested in the subjects of their books, but did not understand 

that the book was too hard for them, and became extremely discouraged. As a 

result, they did not read the book and therefore did not complete a book report. 

This is when it was important for me to observe and check in with my students so 
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I could assist them in finding success. Without proper guidance, some of my 

students would have been completely lost. I made sure when guiding my students 

to always make our interactions positive. I did not tell the students their reading 

abilities were too low to read their current book, rather I helped them see that 

maybe the book was written in a way that they did not understand.  
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Next Steps  

When I sit back and reflect on all of the hard work my students and I did 

over the course of my fourteen-week study, I am extremely grateful to my 

students for all of their dedication. When I look back at my students’ success and 

their new outlook on reading, I am saddened to think that there may be other 

students in their same position who may not be afforded the support to become a 

confident, capable reader before leaving high school. This study had a huge 

impact on not only my students but on me as well.  The experience helped me to 

see how reflecting on my teaching and trying something new could have a major 

impact on my students’ success. In the future this study will certainly impact at-

risk students who simply need extra support and encouragement that they can read 

if they are engaged in a book they are interested in. Along with the triumphs 

experienced in this study, there were also areas that I would improve upon in the 

future.   

 

I certainly know that my students are not perfect readers. But after my 

fourteen-week course, I saw improvements, and more importantly, my students 

saw improvements within themselves. If nothing else, this course was a well-

needed, and deserved, confidence boost for students who saw themselves as poor 

readers. Even though our course ended after fourteen weeks, I have regularly kept 

in touch with each of them through member checks. I have tried my hardest to 
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encourage them to be confident readers. While I am optimistic that my students 

will forever have a love of reading, I am also realistic that they may not. They 

may have enjoyed reading books they chose, and may fall into the same slump of 

“hating reading” and thinking “reading is boring” when it comes time to read a 

teacher selected book or a text book. 

In the upcoming English courses I will be teaching, I want to help students 

try to enjoy teacher-selected books. Can they find something in each piece of 

literature that might interest them? Can they use the piece of literature, even if 

they are uninterested in it, to teach themselves skills necessary for the real world?  

I would like to teach my students specific strategies they can use to comprehend 

pieces of literature they are not interest in. Those strategies include 

comprehension monitoring, making connections, questioning, visualizing, 

inferring, determining importance and synthesizing. I believe showing students 

these strategies with both self-selected books and teacher selected books will help 

students be more successful in the future with required reading material.  

Another aspect I want to change in my classroom is the “dreaded book 

reports”. One of the reasons I chose book reports is because I was unable to make 

tests for the students’ books because I had not read all of their books. I believed 

the book reports were the most comprehensive way for the students to show to me 

that they had read their book and what they had learned. For the last book report I 

even gave the students a choice between four different reports (APPENDIX L). 
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However, I noticed throughout my study that my students were reluctant to 

complete their book reports. After all, when talking about independent reading for 

pleasure, we aren’t required to complete book reports, or reading logs, or 

character traits. We simply read. And would that reading be pleasurable if we 

were required to write and examine what we read? Probably not. Knowing that I 

cannot unfortunately have my students read books and not complete any work, I 

will need to delve deep into my resources to try and find formative assessments 

that might keep my students interests. For this, I might turn to the students for 

suggestions. 

While I will not be conducting a formal action research study next year, I 

know that with new students comes a new set of challenges and struggles that will 

ultimately lead to new questions. I still plan to informally collect data and analyze 

data to inform my teaching practices and attempt to answer questions that arise 

along the way. As I continue to educate my students on how to choose books on 

their level, allowing for as much authenticity as possible, it is important that I 

continue to further my own education in the field of literacy. My study has helped 

me to see the great necessity for the incorporation of success in reading among all 

students. My current work at Moravian will culminate this summer as I finish up 

work on my Reading Specialist Certificate. I believe this certificate will allow me 

to help students of all ages overcome reading struggles, and simultaneously learn 

to enjoy the practice of reading. I strongly believe that all children possess the 
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desire to read may be uninterested in the chosen material. Furthermore, I now 

strongly believe in the option of choice and would like to share with others what I 

have learned. I want others to see the relevance of teaching students how to read 

in various content areas and would consider pursuing a Supervisory Certificate for 

Curriculum and Instruction. While I am not sure what future career path I will 

choose, I do know that conducting this action research study has affirmed my 

passion for literacy, reading, and teaching. 
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Appendix A: HSIRB Consent 
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Appendix B: Principal Informed Consent  

Dear Mr. Davis:  

 
In addition to being a Special Education Teacher, I am also currently a graduate student working 

towards my Master’s degree in Curriculum and Instruction with my Reading Specialist Certificate 

at Moravian College. A critical component of my coursework this year requires me to study my 

own teaching practices, and reflect upon how I can better serve my students. In doing so, I will be 

conducting a systematic research study on the impact of student choice in independent reading 

novels. My hope is that by engaging students in reading, students will become motivated, and 

reading will become a more enjoyable and comfortable process for all.  

 

How will this change a typical writing unit my child receives? The reading students complete 

during the time period of the research study will be systematically designed and delivered in order 

to increase active student engagement in the independent reading process. Students will be given 

the opportunity to interact with their peers, discussing interesting and not so interesting books they 

are reading. Students will be actively engaged in independent reading. I intend to create a more 

student-centered approach to reading in my classroom. 

 

Is this research confidential? The results of my research will be published in my graduate thesis; 

however, any and all material that relates to the children’s identity will be kept in the strictest 

confidence. Students will be given a pseudonym, and all paperwork will be kept in a secured file 

cabinet.  

 

What if a parent doesn’t want their child to participate? Please be aware that parents are under 

no obligation to agree to have their student participate in this research. Furthermore, parents and 

guardians may choose to withdraw their child from the study at any time with no penalty. 

However, due to the fact that reading is a part of the assigned curriculum, all students will 

complete the same work whether or not they serve as research participants. Only data collected 

from participants will be included in the research study.  

 

If you have any questions or concerns regarding my research study, please feel free to contact me 

at x2625. You may also contact my Moravian College advisor, Dr. Joseph Shosh, at 610-861-1482 

or by e-mail at jshosh@moravian.edu.  

 

Consent to Participate in Classroom Research Study  
Please check the appropriate box below and sign the form:  

-research study.  

-research study.  

 

Please sign: ________________________________________        

Date:_______________________ 

 

I would like to sincerely thank you for your cooperation and efforts in allowing both your students 

and myself to continue in this journey of learning.  

Sincerely,  

Alissa Quinn, Special Education Teacher 

mailto:jshosh@moravian.edu
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Appendix C: Parental Consent Form  

Dear Parents and Guardians: 

In addition to being your child’s English 9 Foundations teacher, I am also currently a graduate student 

working towards my Master’s degree in Curriculum and Instruction with my Reading Specialist Certificate at 

Moravian College. A critical component of my coursework this year requires me to study my own teaching 

practices, and reflect upon how I can better serve my students. In doing so, I will be conducting a systematic 

research study on the impact of student choice in independent reading novels. My hope is that by engaging 

students in reading, students will become motivated, and reading will become a more enjoyable and 

comfortable process for all students. The focus of this study is to find out about your child’s interests and 

motivations when it comes to reading. Students will complete surveys on their prior reading experiences and 

take learning style quizzes, which will help me find appropriate materials for them to read.  

How will this change the typical reading instruction my child receives?  Students will still receive reading 

instruction in the classroom that will enhance their reading skills. The independent reading that I am asking 

the students to engage in will be systematically designed and delivered in order to increase active student 

engagement and motivation. Students will be given the opportunity to interact with their peers, discussing 

interesting and not so interesting books they are reading.. I intend to create a more student-centered approach 

to reading in my classroom. 

Is this research confidential? The results of my research will be published in my graduate thesis; however, 

any and all material that relates to your child’s identity will be kept in the strictest confidence. He or she will 

be given a pseudonym, and all paperwork will be kept in a secured file cabinet. 

What if I don’t want my child to participate? Please be aware that you are under no obligation to agree to 

have your student participate in this research. Furthermore, parents and guardians may choose to withdraw 

their child from the study at any time with no penalty. However, due to the fact that reading is a part of the 

assigned curriculum, all students will complete the same work whether or not they serve as research 

participants. Only data collected from participants will be included in the research study. 

If you have any questions or concerns regarding my research study, please feel free to contact me at 610-759-

1730. You may also contact my Moravian College advisor, Dr. Joseph Shosh, at 610-861-1482 or by e-mail 

at jshosh@moravian.edu. You may also contact the principal, Mr. Alan Davis at 610-759-1730. 

Consent to Participate in Classroom Research Study Please check the appropriate box below: 

ill receive a signed copy 

of this consent form for my own records. 

 

I have read the above information, and understand it. 

Please Sign: _______________________________  Date: ____________________ 

Students Name (please print) Signature of Parent/Guardian   _______________________ 

I would like to sincerely thank you for your cooperation and efforts in allowing both your students and 

myself to continue in this journey of learning.  

Should you feel you or your child has experiences unanticipated mental or physical harm as a result of this 

study, the school psychology, Mrs. Mary Pritchard is available to offer any assistance that may be needed. 

She can be reached by phone at 610-759-1730.   
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Appendix D: Learning Style Assessment  
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Appendix E: Pre Reading Interview   

Pre Reading Interview  

1. Tell me about your reading life: where, when, how long, how often do you read? 

 

2. What have you been reading? 

 

 

3. What have been your reasons for reading? 

 

4. If you could set a goal for your reading what would that goal be? 

 

 

5. Name 3 books you would choose to have with you if you were stranded on a 

desert island. 

 

6. What do you do to help you understand what you read? (make predictions, make 

connections, ask questions while I read) 

 

7. What do you do when you’re reading and the story does not make sense? 

 

 

8. Complete this sentence: My favorite kind of book is… 
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Appendix F: Reading Survey   
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Appendix G: Field Trip Form  
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Appendix H: Five Finger Bookmark   
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Appendix I: Reading Log  
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Appendix J: Character Trait Graphic Organizer  

Name____________________________________Book: 

_______________________________ 

Directions: Think about the kind of person the main character is, and describe 

some of his/her character traits. 

Character traits are words we use to describe the way a person acts or behaves. 

 

 

What does the main character do, say, 

think, or 

feel? (these are details from the story) 

Write a word or phrase that describes 

what you have learned about the main 

character because of what he/she does, 

says, thinks or feels. 
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Appendix K: Multimodal Book Report   

Multimodal Book Report Rubric for Nonfiction 

English 

9 

Miss Quinn  

Multimedia Book Report Rubric 

 

Student Name: _____________________________________Quarter: _________ 

Performance 

Element 

4  3  2  1 TOTAL 

Title Card or 

Screen 

Title page is 

present and 

contains title, 

author, 

students' 

names, and 

appropriate 

graphics. 

Title page is 

present but 

lacks complete 

information 

Title page is 

present, but 

lacks much of 

the required 

information 

No title page   

Main 

Characters 

Complete 

description of 

main 

characters 

including 

comparisons, 

contrasts, and 

complete 

character 

sketches 

Adequate 

descriptions 

and character 

sketches of 

main 

characters 

including a few 

comparisons 

among 

characters 

Incomplete or 

inadequate 

description of 

main 

characters 

No description 

of main 

characters 

  

Setting Complete 

description of 

setting. 

Includes many 

pictures, maps, 

and 

information 

Adequate 

description of 

setting 

including a few 

visual aids 

Incomplete or 

inaccurate 

description of 

setting 

No description 

of setting 
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Appendix K (continued): Multimodal Book Report   

Brief Summary Complete plot 

summary 

including story 

board 

highlighting 

major events 

Adequate plot 

summary 

including some 

events on a 

story board 

Incomplete plot 

summary and 

incomplete or 

inaccurate 

story board 

Inadequate 

plot summary 

  

Turning Point Complete, 

accurate 

description of 

turning point 

and events 

leading to it 

Accurate 

description of 

turning point 

with some 

reference to 

contributing 

events 

Inaccurate or 

incomplete 

description of 

turning point 

No mention of 

turning point 

  

 

Outcomes 

 

Complete, 

accurate 

description of 

important 

outcomes 

 

Accurate 

description of 

most outcomes 

 

Inaccurate or 

incomplete 

description of 

outcome 

 

No description 

of outcome 

  

Originality The product 

shows 

significant 

evidence of 

originality and 

inventiveness. 

The majority 

of the content 

and many of 

the ideas are 

fresh, original, 

inventive, and 

based upon 

logical 

conclusions. 

The product 

shows some 

evidence of 

originality and 

inventiveness. 

Demonstrates a 

basic 

understanding 

of the content 

and extends 

beyond that to 

offer new 

insights and 

understanding 

of the novel. 

The work is 

merely a basic 

summary of 

the plot. There 

is no evidence 

of new thought, 

inventiveness, 

or insight. 

The work is a 

minimal plot 

summary. 

There is no 

evidence of 

new thought. 
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Appendix K (continued): Multimodal Book Report   
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Appendix L: Book Report Choices   

INDEPENDENT READING BOOK  

DUE DATE: DECEMBER 2014   

 

Choose ONE of the following:  

1. Create a home page (using a free website) 

 On the home page provide the title of your book, the author, and a summary of the 

book. Be sure to include important information such as the characters, plot, setting, 

conflict, resolution.  

 On three different pages which can be accessed from the home page select a character 

(one for each page). Pick out appropriate pictures and write information you would tell 

a viewer about your main character. Also, create links to at least five different sites that 

you think your character would be interested in, Then write up and post on the page an 

explanation of how you made the decision you did and what you believe this tells us 

about the character.  

2. Talk to the author  

 Write a letter to the author of the book explaining to him or her why you think he or she 

wrote the book and what he or she was trying to show through the book. Be sure to 

explain what you got out of the book. If the author is still alive, send the letter to the 

author!  

 On a separate sheet of paper provide a detailed summary of the book providing the 

title, author and important details such as characters, plot, setting, conflict, resolution, 

etc.  

3. Current events  

 Write a summary of your book providing the title of the book, the author, and important 

details from the story such as the characters, plot, setting, conflict, resolution, etc. 

 Select five current news or feature stories from television or news magazines that you 

think your character would be interested in. Then explain how your character would 

respond to each of the stories and the opinions your character would have about what 

was happening in the story.  

4. A pamphlet 

 Provide a summary of your book somewhere in the pamphlet. Be sure to include 

important details such as the characters, plot, setting, conflict, resolution, etc.  

 Think of an issue that was very important to your character. Then create a pamphlet 

aimed at persuading others of the importance of the issues. Include factual information, 

testimonials, pictures or graphics.  
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Appendix M: Post Reading Survey  

Post Reading Survey  

1. Tell me about your reading life: where, when, how long, how often do you read? 

 

2. What have you been reading? 

 

 

3. What have been your reasons for reading? 

 

4. If you could set a goal for your reading what would that goal be? 

 

 

5. Name 3 books you would choose to have with you if you were stranded on a 

desert island. 

 

6. What do you do to help you understand what you read? (make predictions, make 

connections, ask questions while I read) 

 

7. What do you do when you’re reading and the story does not make sense? 

 

 

8. Complete this sentence: My favorite kind of book is… 
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Appendix N: Exit Ticket  

 

 

English 9 Foundations  

Miss Quinn  

 

Exit Ticket: 11/19   Name: ________________________ 

 

How have your views about reading or writing changed after hearing Peter 

 Richmond speak to the class today?  

 

 

 

 

 

 

 

 

 

 

 


